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A curriculum vas developed and a model was tested to 
help, tribal girls realize that they^vill be workers: plan 
xetaistlcally for their years as members of the labor force; make 
dd^pisiona in their teens that will help them, prepare adeguatel| for 

wjorld Of work; and belie Ve that they £ave special^ talents and . ^ 
abili^fie^ tte are unique them. Components of the program were 
ciici^cttlum development; employment and training of grblip leader's; 
group sessions with girls in local communities; career conf fences 
and:^ field trips for the ^irls; involvement of parents ^and bther 
adiilts working with ^outh; and sharing of project reisults.. An 
j^,! advisory conmitt^e assisted with each component. Cnrricdlum uiiitr' 

focused on "being an In4ian vpman", ** being a S|p€ciai.,jpersonn> and 
P^IPabaut careers'* 4^j!emberfi of local communities Mere hired as group 
l^ad^rs to work "with 473 girls ranging from 9 to 18 fears of age. The 
l|rdgra« was oonducted in 17 communities in ^isbbn^in .by .27 grotip , 
ieiade^. Prcgrdm effectiveness was evaluated uisijg ^i^e^ and 
; pbsttests; a checklist to evaluate learning expfrienc^is;. -in 
open-ended questionnaire for girls^ a questionnaire forvgrbtip 
leaders and interviews with advisory, committee membetf* parenjbsr and. 
txlk^ council members. It was found that the progfaa w^H 
^ec^ived by tribal communities; the girls changed attitn|«i#, gained 
knowledge, and made plans for the future as a result^f iipie prpgram; 
■and the girls liked the learning eitpe'rienc^s provided il %he - 
curriculum.^ (^Q) 
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December^ 21, 1977 , 



Dear Reader, 



\ 



We are gratefyl for the opportunity afforded us in t*he University of , 
Wisconsin-Extension to conduct Choices & Careers, "A Career Developmei[it Pro- 
I ject for Triial Girls". Sinre this project dealt with women of a racial ^ 
minority, it was Especially important' and^it^had the. potential for results 
of high concern to the minority interests in America. 

- * . 

Iri an effort to help enhance the Status 6i young tribal women we 
developed curriculum especially ^f or tribal girls and tested a model for 
using it with them. were picked that 17 tribal communities in Wisconsin 
responded favorabiy* t;o the program and that a^mosH: 500 girls participated' 
in the program. We think that thfe program has meMt; f or continuation in ^ 
Wisconsin' and other states. ' * ' , . , » 



Sincerely, 

Gale L. VandeBerg 
Assistant Chancellor and Director 
Cooperative Extension Programs 
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December 29, 1977 v ' 



Dear Read 



It has been a privilege for me to woyk with thfe career development 
project^ for tribal girls. Without the ideas, ^ work arid sjippQrt of tribal 
people in Wisconsin, the project ^ould not have been possible.^ ^ 

To these people and the faculty at UW-Extenaion who contributed so - 
much Xfi the project, I have deep appreciation* * 

^ Hopefully, the project can be continued antj. that it. will be of hel^i*^ 
- to young tribal women. ' , . ' " * 




SjAcerely, 



C^thaleen Finley - 
Indian Education Area 
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. Abstract 

The status of tribal women In 
Wisconsin and throughout tHe nation 
reveals the double burden of being 
a member a minority group and a . 
female. To help young tril^al women 
develop their potential and abili*^' 
' ties, a curriculum was developed 
and, a model was tested for doing 
programming with young tribal *women. 



Jhe Need 



• - Sine ^ut of ten girls will ^ 
work for pay. 

-•Women tend to hold low-pay^ 
low-st4tus jobs. ^ ^ 

i 

- About 30 percent of Indian 
infants ])om in Wisconsin are 
born to teen-age mothers. 

- Girls tend not to plan for the 
many years of their life. 
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The Purpose , " * • 

program'-s major purpose was to design curriculum and test 
a model so gi^ls will: , ' 

> _ 

- realize 4hat they wi;Ll be workers*. 



- ,plan realistically for their yearp as members of the world 
of work I 

- make decisioi^s in their teen years that will help them pre- 
I pare adequately for the j^orld of work. ^ . 

# ^, * 

- believe that they have special talents and abilities that 
are unique to them. * 



jfTiplementing the Program , ; 

s 

.The program was funded by special project funding by ^tension 
Service-USDA./ An advisory committee of tribal wometi planned the 
program atuj^eviewed the curriculum. ' • ^ * 

Ters of local communities were employed as group leaders . 
The group leaders participated ip tv/o to« four days of train^-rig at 
a central location. This was followed with on-site atid area train- 

ing sessions. Most group, leaders* met with ^rls once or twice a 

' . , * . . *' > ' ' 

week in their communities. At two locations the program^was part'of 

the public school program: At one site it was part of £t summer * \ - 

school program. " , • * 

, The UW-Extension program was conducted in 17 communities^y ' 

27 group leaders for 473 girls. Group leaders used the curriculum 

of .^e project to carry out the program. Additional activities 

''included field trips and area career conferences. Group JLeaPders worked 

with each girl for three to. five months. 




The Cumculum ; 

' Sixte^n^^units ^ 
were d^eloped fop 
Woman," "Being a Sp^e 
for adults were base4 
ten by UW-Extension fac 
cultures is featured 



friculiim were developed for girls and six 
The units focus on "Being <an Indian 



al 



por 



^rson," and'"About Careers." The units 
iose for girls. • TJie curriculum was writ- 

\ 

and tribal women. An emphasis on tribal 

\ 

ignput the imits. 



Results of the Program 

1. Girls liked the'lW^niVig .experiences provide^, in the curri- 



culum. 



2. Girls changed .at tirUde^s A gained knowledge, and made plans 

l^\ofi 'the program* 



for the future as a res 
.3. Eightyrfiye pelrcent 



girls 15 to *18 years old wlio 
participated in- the progr^p ^r^b^iA^ 1975 to 1977 are still ela-- 
rolled in school. 



Conclusions 



1. Curriculum was designed^ t^ ^^Ip gi^^ls develop beliefs that 

they have special talents and Wlli\ties and that tbey will be 

\ ^' 

'members of the world of work, y \^ 

2: Cuiripdlum was designed to he,J^p ^itls make decisions and 
plans that »Al enhance^ their .opbol^ttu^iity to have the career 
of their choice. 

3. 'A mode3twas developed which d^^^n^rated th^t the curriculim 
can bemused in trl-bal -communities •! 

4. The program is well received by tribal communities. 




^ Introduction " 

In 1969, the Great Lakes' In ter-.Trib^l /^ouncll, an 
organizatlfon comprif ed>of 10, of ,th^ tribe'^sj^ Wisconsin, 
tiaiued a Women's Program Committee. One of the'first needs* 
idept^cified by the committee was progr^SlVvg <or 
yputtg girls to enhance; thfeir education^^lMevi^ and 
reduce teen-age pregnancies . UW-Extensicm cooper- 
ated with tribal women in conducting progMms 
riilating t6 family planning, matern^ and 
child health, and continuing edjucation.for ] 
women heads o.f households* before attacking 



this' priority. . , 

In 1973 UW-Ex tension ^received funds fpr 
taping reminiscences of tribal eldersT on the 

A ' . ' ^ ^ ' * r 

tratidional rol^es of tribal women. That .par ticuleit project concluded 

* \ > * 

\ * , \ 

with .areawfde conferences for Over 300 tribal women iri Wisconsin. . At 

\ ^ ^ " ' \ 

those conferences, planning grotms were identified. Ther planning 

groups then organize Wi^coiisiA iribal Women, Inc. and identified a 

V / ' ' ' \ . V* . • 

career development program for t?:lbar .girls as a nidmber otte priority. 

Situation 

The status of * tribal ^omen in Widccnsln and thtoughout ehe» nation 
reveals the double burden of being a Aeaiber of a Minority group and^ 
being a female. The result of this burdfen is that tribal women have- 
little ^opportunity to develop and utilize their abilities, and that 
they tend to have a. high incidence of child beaiing and to be employed^ 



in loW-paying jobs, 



A -number of social Indicators point ;to the fact that yd^ng^, 
tribal w>men can expect -to work for payHLn their lifetime • Following 
Is data ftom the U.S. Department of Labor whlcji Indicate the employment 

pattern^ of women - f * 

1. N>ine outiof 10. women will iwork ^ spme point In their lives, many 
forVore than 30 years. ' . * , ' ; • ♦ 

2. yany^ women are flndltig jobs,, but women stl?ll are clustered In rela- 
tively * low-pay, iQw-statiis -jobs, i and are. earning 57 pe^enfe of what 

men earn In virtually the same jobs. % • * 

»> * ' • ^ ^ 

3. One out of 10 women workers head a family. Half of all minority 

women heads of family work. More than h^lf of all minority 'families 
>• ■ » * 

headed by a woman live in poverty. , ' 

,p^ta from the Wisconsin Department liealtli. and Social Se^vice^ 

indicate a similar pattern, for Wisconsin Indian Wptnen. \n Wisconsin,- 

55 percent of Indian women who head families' are In p'overty. Thirty- . 

t. * . ^ 

two percent of Wisconsin Indian .womSn with* children under tljp age of 

six work for pay. * ^ ^ / * ? : 

Wittr, .an Iroquois woman, points out that when men took over • 
\omen*s roles,, childb^aring became 'the only vehicle for gaining pr^s- 
tige and ego satisfaction, and thus, the birthrate increased. There is 
ample evidence that' young tribal women tend "to be child bearers and 
rearer^ as teen-age,rs rather than spending time .preparing. for the 
future/ Data from l^e Wisconsin Department of Health and Social Ser- 
vices indicate the following: . . 

!• In l9flK the Indian live bftfthrate in Wisconsin was nearlf double 

k ^ ^ ^ ^ ^ • • 

the white rate. ^ - 
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2* The rate of excesa live birt^is for Wisconsin Indian women was 47»5' * 
percent » compared to 24.4 percent for the white Wisconsin population* in 

197^. - ' . 

3» • The rate of out-of-wedlock^births of Wiscoilsiis Indians from 1968" 
to 1972 was 25.9 per^cent, comp^ed to 8*4 percent tor the total state 
population. ^ ^ ' v ^ i 

4. Fertility rates for Wisconsin Itidian women 15 to ^9 years old in 
1970 was 122 percent per 1,000 compared to^all Wisconsin women .which 
was 42,7 percent per 1,000. For tribal women 20 to 24 years old in 
1970 the rate was 279 per 1,000 compared ti^ 153?9 for the total state v 
population. » * ^ , ^ ^ 

5, From 1973 to 1975, 30 percent^of Indian-babies born in Wisconsin 
were bom to teen-age mothers. * ^ 

pne factor that may affect the status of yotrng tribal women is 
the^ type of counseling they, receive in high school. In* a survey . of the 
^ literature, numerous references were made to the inad6qtiacies of guidance 
QQUagfiJors as they assist young .girls. Tribal :girls may b^ doubly ' 
discriminated against in counseling- so , they end up unprepared for parr 
tlpipating in an^ educ^atiqnal program of their choice. 

For example, staff workers oi the Great Lakes Inter-Tribal Cobn- 
cil*s. Nurses Recruitment Program have cdnfinented. that' many yo^eii^ stu- . 
> dents who wisj^ to pursue a career in nursing are aca^^cally tmpre-.,^^ 

pared and must 'take a prenursingcours^^ before entering a ni«:Sitig pro- . 

^ ' • ^ ' ' 'l' 

gram^ ' ' ^ ' ^ ' - 

" In some tribal communities there tends to be a laclj; of role ^ • 
models for young women to follow.* ^ribal. girls typically see Indian } 
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women in- low-pdylng^ jobs rather than in the wide variety 6f occupations 
open to women. Partially this, is due to the Isolated ^yeas of northern 
Wisconsin In which, many reservations are located* 

\ r 

' A review of the literature Indicates several factors in the - ^ . 
socialization of young that affect their self-concept and their ability 
to utilize their talents and abilities. Among those factors are t^e 
following: » 

!• Girls learn to be dependent and passive rather than aggressive as 
boys do. ' 

• c • 

2. Teen-age girls learn to put importance upon successful hetejrosexual 

' ' - ■ ( ' • ' 

relationships while boys learn to value individual academic and occupE" 

tlonal success. ^ ♦ . . ^ , ^ 

'3. Girls tend to be afraid of succeeding, while boys tend to be afraid 

of failing. * ' ^ • . 

4. Girls tend to have more difficulties than boys. in establishing^ a 

sense of identity. - ' 

5^. Through technological, political, and economic changes, the tradi- 
tional rolee of tribal w^toen have been usurped. 

T ' 

6. As technology shortens the time needed for household tasks, the ^ 
creative aspectaand the essential aspects ofNhome-prbduced consumer 
gpods^and services are lessened. 

femployment and marriage should be seen-as equally important life^ 

' tasks for girls, so that they will learn to prepare themselves real- . 

>istically^ for both. ^ " - , ' - ' v 

Funding- . \ . ^ 

Thus, University of Wisconsin-Extension developed a proposal for- 
a career development project which was funded liy Extension S|?rvice- 
ViiTik Special Project Funds from April 1975 to December 1977. . • ' 

• ■ 14 



The Prqgram 



jor Purpdses: 



1. To develop a program which will enhance 

(/ 

tliie status of tribal women. 

,2. To. develop curriculum designed for 

young tribal women. ' 

3. To develop* and test a model for working, with 

tribal communities. * ' 



Objectives: 

Tribal girls Ito 




realize that they will be a p^rt of the 
labor force. 

plan realistically for th6ir years as 
menib^rs of the world of work. ' ,S 

make decisions in "^their teen years that will help them • , 
prepare adequately for the world of work. . ^ ^ 

t^elieve that they -have special talents an^ abilities that 
afe unique to them. ' ' , • , 

Components of the Project: • / 

Curriculum, development * . „ „ 

Employing and training of' group 'leaders . 
^ . Group sessions with girlb-in local commttnities. -' 

V • • ' 

Career conferences for girls 

, . ' ft 

Field trips for girls 

Involvement of parents and other adults- who work with youth 
Sharing of projeqt results 
An advisory cotranittee comprised of tribal women and UW-Extension 
faculty assisted with each-'of the above phases of the program. _ The 



project was divided Into four cycles, and except for development of 
curriculum and sharing of projec^resultfs, each of the above cotnponerits 
was. done in each cycl^. ' . 

Program Participant? 

4 

Advisory ^^inmittee ' ' 

Fourteen committee members attended one half or pore of the meet- 
ings. » ' 

Sixteen noncommittee members attended two or ^more committee 
meetings • 

\ 

Curriculum Development - 

'^Writers of curriculum 
' ' ' Tribal women 8 *, , . 

UW-Extension faculty 5 
-Reviewers of .curriculum ^ "V 

UW-Extension faculty 11 i )) ' 

< Artists 

^ Tribal women ^ 2' 
Other . ' ' '3 
Editors 

UW-Exteiision ' "2. 

* Tribal Girls Who Partici-patfed in Program 

* Age ^ ' Number 

9-11 . ■ ' 150 
i2-14 . ' 266 

• 15-18 . _yt 

Total 473 



Grou^o Leaders ' * ^ 

'Employed^ but did no^ complete program ^ 33 
» Did '5/4 ,or more of program t 5 

'Completed program ' * ' 22 ^ * 

'* V ' Total . • 60 

Career Conference * - 

^ Seven corfferences for 407 girls 

Field Trips 

Apprcjiclniately 240 girls took one or more field trips. 
Resource People* * 



Cai?eer conference , 

Speakers at local group sessions 

Curriculum ' 
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56 
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Section 

^Being an 
Indian Wpmah 



Unit 



Traditional Roles 



3eihg an 
Indian Woman 



Being an 
Indian Woman 

Being a 
Special Person 

Being a 
Special Person 



Being a 



Famous Indian Women 

Growing Up" to Be a 
Woman 

Growing Up 

The Outside You 



Author 

Carol Dodge » ^ 12-14 & 

Menominee, ^ 15-18 

Qiirriculum Coord^ ' 
inatpr for Meno-- * 
mlnee Indian Schools^ 

Janet Pascale, ciilp- ^,9-11, Ig- 
peway-GLITC Health , 14, & 15-18 
Careers Recruiter 



Clara DeCoteau, 
Chippewa 

Cathaleen ^Flnl^,;- 
UW-Eietension; 

Cathaleen Finley, 
UV^-Exten^ion 



Special Person or Reality 



Marriage-Expectations Ciathaleen Finley, \ 



Being .a 
Special Person 



Just For You 



UW-Extension 

'^Cathaleen Finley,' 
UW-Extension 



9-il, l^r 

14, & 15-18 

?9-ll, 12r 
14, & liS-lff 

9-11, 12- 
14, & 15-^18 

3,2-14 & 
15-18 

12-14 & 
15-18 ' 



ERLC 
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Eeing a Your Money 

Special Person 



Bfing a . Foo^. and You 

B^pGcial Person 
» 

Being a ^ Alcoholism 
^pecial Person 



Bering a^ Coping With Parents 

Special Person ' 



Being a ^ * Life Span Planning 
Special Person • ^ 

About Careers Decision Making 



About Careers Educational Oppor* 
tuni ties' * 



I 



About Careers Exploring Careers 



Cathale^n 'T^inley, 
UW-Extenston • * 

'Cathal4en*Flnley, * ' 
lIW-rExt6nsion 

Debbie- Kruger, 
Potawatbinii 
Wabeno Hoiife aj^d 
School -Coor^pator. 

Debbie Krugfer, . 
Potawatoml',* 
Wabeno Home and 
••School Coordinator 

Marian Thompson,. 
UW-E:^ten8ion 

Cathaleen Finley,\ 
UW-Extension 

. • • r ■ - 

Dale Wolf, Chippewa, 
faculty, Northland 
College U ' 

Bill Gleason aad 
Dixie Hexler, TJW- 
Extensiou 



-12-14 ,& 
15-18 • 

.12-14 & 
15-18 ^ 

15-18 ' 



About Careers " Career Opportunities Cathaleen Finley, 

UW-Extension 



For Adults 
For Adults 



Women Today and , 
Tomorrow ^ 

Parenting Daughters 



For Adulta 
For Adults 
For Adults 

1^ Adults 



About Careers 



Being an Indian 
Vpman 

Being a Spedial 
Person 



15-18 



Cathaleen Finley, 
UW-Extension * 

Deiores Wolf, Chip- 
pewa, teacher; Ash", 
land High School, 
arid Cathaleen Fin- 
ley^ UW-Extensidn 

Marian Thompson, 
UW-Extension 

Lois Strong, Oneida 

Cathaleen Finley and 
Marian Thompson, UW- 
Extension 



9-11, 12- , 
14^ & 15-18 

12-14 & 
15^18 . 

12il4 & ' 
•15-18 



9-11, n- 

14, & 15- 
18 

. / 
9-11, 12- 

14, & 15- 

16 

Adults 



,Adultg 



Adults 



Adults 



Adults 



Ideas for Planning Lois Strong, Oneida Adults 



r .- 

Timetable 



Curriculum 



Conduct Program in 
Local Community . 



Cycle" Number 



May to Ay gust 
1975 

September 1975 
to March 1976 

March 1976 
to May 1976 

June 1976 

to August 1976 



Developed , , 
curriculum 

Developed 
curriculum, • 

Evalxiated and 
revised curric- 
ulum 



Conducted program 
at 6 local sites 



Conducted progi::anf 
at 4 local sites 



September 1976 • Evaluated and 
to December 1976 Revised Cur-ric- 



January 1977 
to April 1977,; 



ulum 

Evaluated and Conducted program 

revised curric- at 12 local sites<^ 
ulum ^ . ' 



II 



III 



IV 



Fr^om May 1977 to December 1977 the total program was evalxiated and 
th^ in^ortiiation was shared with others. This \i^s 'done via a' Wisconsin 

Invitational WQrkshop for ^other states, a display at Wisconsin's Inter- 

^ ^ ^ ,j - • „ , 

national Women's 'Year Conference, at a workshop for Wisconsin Extension 

Home Economists and National Indian .Education Association Conference, ' 

*' • . ^ . 

and by writing and distributing a report and promotion pieces on the 
project. • *^ I 

The Project location 

Located in* Wisconsin are.2a,000 Indian people who live on reser- 
vation areas scattered throughout central and northent Wisconsin and in 
urban areas. The project was conducted* iji 17 cpmmuriities by UW-Exten- 
feion. Also/ the Extension Services in*-Michigan, Minnesota, and 
* Montana agreed to participate in the^pfojgtam, and' pilot projects were • 
done in these three states." « • 



-13- 




ROD CLIFF 
ppewa)' 



jf^^ .--Supe rior 
S > Cycle I & 



250 * 



pot* 




IV 



596 



861 




PROJECT LOCATION 



BAD RIVER 
(Chippewa) 

—Cycle I 




AShlano 

716 



NOTE: The. program was 
done ixi 17 'different 
conmunl^es . 



■Cyclf'1?,' Ill, 
IV 

26 

LAC CdURTE CREILLES 



'■^LAC DU FLAMBEAU 
""■"'(Chippewa) 

905 

-Cycle I, 
II, 



m 



Barron 

m 69 



T , .* St-. CROIX 
116 (Chipp ewa) 
T CROIX Cyclfe' 

/.cl &l 



45' 



22 



24 



"""(Chippewa) 
30 



CHIPPCW* 

61 



cau Claire 
112 



TRCMPIAL 
tAU 



1a 



10 



CLARK 



56 



LINCOLN 



27 



LANOLAOE I (Chippewa) 



139 



/ 



PORTACe 



^ JACKSON 

::: WINNEBAGO 

)NROE • 



SSP: Reservations 
<^ Settlements 



JUNtAU - /AOAIt»S 

215 54 



''';4»\ —Circle iffl 




• 121 stockbridg; 
munse'e 



47 



WAUSHARA 

12 



U*RQU^TT£|CPC£N LAKE 

4 " 



8 



ICOLUMBIA 




C»_ ' » SHAWANO 

<Qycle 98i ^ 



OUTAGAMtt 

l',064 J 



,695 

ONEIDA 



WINNEBAGO i»£*'-'"*^^ 

. 310 /? 60 



OOOGE 



43 



/OANC 



GRICN 



27 



fONO OU LAI 

131 




98 



SMfBOYGAN 

163 



62 I" 



WAUKESHA 

235 



BOCK 


WALWOKTH * 


>l33. 









343 



niTNOSHA 

' 143 



ERIC 



20 



Advisory-Committee 

- ^ ^ An Integral part of the project was the advisory com-,. • 
mittee. Tk^haiTce -tribal .suppprt, - Wisconsin Tribal 
Women, Ine* was aslced to name 11 tribal women to serve 
l^^^'L^^^ the committee. In addition, a specialist 

^ in 4nd youth development,* one^in child dev- 
. elopment^ and anoEher in women^s education >^^^di-of 
wfiom were UW-ExterisiQn faculty, ^agreed to serve on 
the committee. Committee members avidly supported 

■ ' . • • ... 

,^the_program, and many of these women were among those 

who did the initial planning for the i)roposal. In ^ 

addition, th^ Extension Service in Michigan and Min- 

nesota named tei>resentatives to the committee. 

One of the first tasks of the committee was to/ 
identify the units of curriculum that Were to be dev- 

eloped. The committee, idejitified the general content of each unit, 

suggested^ individuals who might write some^' df the units. Prior to 

advisory committee meetings, the women read rough drafts of the units 

' and made recomra^nda£ions for change. While this was. a lengthy process, 

S' ^ , . ^ ^.^'^ 

the impact of the tribal women was Invaluable in producing materials 
that were relevant to the n^e^ of. Indian girls. The. expertise of 
the tribal women and subject matter specialists '"made a good mix, which 
/ helped .to insure the developmetvt of appropriate materials • 

The advisory committee designated the sections of the state, for 
the'^v^yious cycles of the pfojSct. Committ»ee members were also help-^ — 
ful in naming local contact people. They assisted with developing 
procedures for recruiting, interviewing, and selecting group leaders. 
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, The* group aldo"ma3fe rccopimendations fpr -training the group leaders. 
'The^^r^up Previewed ^^§se^l][g\^ an4 made recommendatiotis 

for, the methodology^Tor evaluating Che project. 

At the* completion' of each cycle", the advisory committee 'met to 

review accomplisliments and problems and made recommendations for 

changes in procedures;^ They alsp reviewed evaluation data on the cur-^ 

ricultim and mtade recommendations for change 



Implications 

1. If the tribal grojips deslgriate tKe' advisory committee membi^rs the 
cqmmltt^e shojiild bte more effective than if selection is made by an.Ex- 

'tension staff member. * ' t <? ' 

2. If members of advisory committees have the opportunity to read, 
study, and work, they are more likely: to attend and participate in 
advlso^ committee meetings. 

3» If advisory committee members are to function effectively, they 
need to understand the scope and limitations of the various aspects of 



a project, 

4. 'a mix of tr^-bal people, and -subject ",matter specialists on an ad- 
vlsory co.mmittee car> help assure a>i5elevant gi^bject. 

5. Advisory committee membe*rs who thoroughly understand .a project 

'can legitimize the project in local- com^Jml^ They are able tjo . 

generate the^ support and par ticipatjtpn ;of, program part IcipantB and 

* - 
resource people. Also, th^ are in a p6^tion to enhance the possi- 

V 

bHity of jprogram^ maintenance after the special project is completed* 




De 

Planning 



Mt/of Curriculum 



Wheir'^un^ts were identified for curriculum,^ it 

'was discussed that materials should be provided so 

that' girls could realize that (1) many pptions arje 

open to them, (2) some day they will probably work 

foLJlgJ^;ji^3) preparation for many careers starts 

in high school, (4) each girl is special, with 

talents and chatacteristics -that are hers alone, 

(5) there are disadvantages in being a* teen-age ^ 

> 

mother:, 'and (6) there are some skills that enhance 
o.ne*s choices and some barriers that reduce one's 




choices.' It was felt t^rat enhancing a girl's 

I, 

avJt^reness pf options and developing attitud^gs • 
and skills that would reduce barriers to options ^ 
was the approach to take when developing, curriculxim* . . 

Units for Girls " , • ■ ' ' '.^i 

Units for girfs were divided intm three ^ategori^s ♦ The first 
section, -**Being an Indian Woman," , focused upon fajipus Indian women, 
.-the, traditional roles of tribal womrfn, and the eariy life of one 
elderly^ sChippew^ wofiian* Relevant aspects of tribal 'culttijre were 



' ^ven into each un-it as appropriate, * . 

-s*«a«»w3!he second set of^^ units dealt directly with careers * The section 
f OcusecL upon types pf educational opportunities, decision making as it 



Effects high school course selection ii^reparation for a career," a . 
realistic look at employment patterns of woraen^ and d'areer explorations 
She third section covered forces that ma^either hinder or foster 



a girl' 8 use of her potential, ^dch units f oc usj^i |ipon marriage, hukan 
sexuality, the physical sel^ versus the tnenta^ seli^, nutrition, f inan- * 
cial managejment, alcoholism,* and coping with pajtrentsi^ 

Units for Adults . ^ . \ 

Initially, five units were developed as a package for parents and 
another four units were written for people in conmuinlties whp^'work with ' 
young girls. These units focused upon concepts which' it was felt would 
Jhelp parents and other adults, advise girls on realistic plans for the 

future. ^, , - ' / » • 

* 'i 

Writing ;/ i 

The project director asked 11 tribal women and s^ix UW-Exi:ension 
faculty to write units for ^e curriculum^ A visit was made to 
each wrlt^f^to discuss the content of the unit. • At least two additional 

* conferences were held with those who wrote units. With some writ€>rs1 
numerous conferences were held. Also, the* pro^pcjt director supplied 
many of the writers with reference materials • , ' . 

When people first started writing faater(ials they were very con-^ 

• c^emed with overlapping of ideas'. Actually,. tlSis proved to be a ^ 
strength of the materials. When more than one writer covered an. idea, 
the program participants had the oiiportunity to understand the idea 
fully and to sense its ifiportance. Also, a variety of writers provided 
a variety o^ ideas, whicl^nhanced th4 curriculum.^ 

For some, the writing of curriculum was a ne^ experience. ?or 
many,, it was difficult to meet deadlines, partly because these writers 
lacked experience in developing such matertalsf. / However, the pride 
of the tribal women as they completed a unit and saw it In print was. 
an excising aspect of the program. It is likely that a number of the 
writers experienced growth and increased self**conf idenc& as a result 



of writing a unit. One writer later reported to the project director, 

• • ' . ' ^ ^. 

"You don't know how hard that was for me to (Jo, but now I think I could 
r . , ' . :> ' ' \ ' : .V ' - 

write another with greater ease/' Certainly the Indian women developed 

curriculum materials that were definitely Indian mate^rials, something 

that a nofi-Indian would have great difficulty doing. The f^ct thAt 

Indian- people wrote the materials ^dded credit.ability to the cur'riculuia. 

Design "and Production ' . 

^ After curriculum was written, five, artists were employed to illus-^ 
tratejthe units. One artist, a, young Chippewa woman, did exceptional / 



rk% Her sketches left no doubt that her^s 



workC Her sketches left no doubt that her^subjects were. Indian. The 
sketches were combined with typing and *t;ypese£ headlines for the 
materials. The materials were printed offset by ^eans of fast co'pj 
printing. As the units were developed,N they followed^a patteni of 
using a fact sheet, which is a general description of the unit and ^ / 
listing of the .materials accompanyitia the unit. , Secondly, a leader's^ 
guide was developed for each unit. ^ The guide includes background 
information, obj^ectives, and learning experiences. TheX'e Js a book^ 
let for each age group of girls. * » 

Each piece of literature carries the title "Choices and Careers, 
Free to Choose,'.' the Jiame of the writer, and a statement about^the 
writer •s^ credentials. Each unit is packaged In a folder with the Fact 
Sheet, Leader-* s Guide, Booklet for Participants, and anj^ games, discus- 
sion cards, or other activities. Booklets for giyls 9, to il years old 
are identified as Book I, booklets' for girls 12 t^i) 14 are identified 
as Book II, booklets for girls 15 to 18 are> idpntiified as BookTClI, and 
booklets/for adults are identified as suctu In total eight tribal 
women and five Extension faculty have written 16 units for girla and 
six units for adults. ^ 
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.Involvement of UW-Exteosion . ^ 

^ In addit^j^ to UW-Extension, faculty who wrote units, faculty 
men^rs pro\dded refference* materials and paviewed drafts 'of units. 
Also; faculty^edi'ted each piece of literature for* t^he project, • 

Evaluatiofi and Redesign . V . 

Based upon evaluations frbin girls;, parefits, group leaders, and 
. advisory cpiranittee members froifi the first and secpndVycle of the 
project, all uijits were Revised. Some^^nit^ were deleted from -the 
prpject, some units had minor revisions,^ and some haff^majb^r revisions. 

Units for parents and others who work with youth were .consider- y 
ably revised so that ^ow they can be used with a'group^ or on a one- 
to-one basis, either with parents or with others who wdrk with girlst 
Also^ the unfts include activities which 'Adults can use"" individuall|^ ^ 
'with girls. In addi'tl^on, pronroirlan^pe pieces that describe the ^ 
program for parents and a unit that presents a general overview ol 
the need for and goals of the program Vete developed., ^ ^ 

Implications 

!• Within local communities there are people witj^^^^^ents • Such 
'talents entich*^materi-»is- which Extension may^develop, ' ^ * 

2f It is possible to develop attractive materials at low cost with 
limite^rofessional staff. . . • ' \. ^ 

3. The use of .^llustrations of people who look like Indian peopje add 
/credibility to materials designed for an Indian population. 

4. Indian- writers add credibility to materials designed for an 
Indian pojpulation. ^ ' , # t 



. Conimunity Involvement 

One of the first means of involving tribal communities in the 
program was to ipclude tribal women as members of the advisory com- 
mittee and as writers of curriculum. 
Based upon recommendations of the ad- 
visory committee, letters were sent J 
to people in each community informing 

them of the program and times for 

the program. These people were 
generally education committee chair- 
' persons, tribal cha^-rmen, or tribal 
managers. All communities respond- 
ed positively to the invitation. 

^ The project director then 
visited with groupa in each of the communities to ex^fj^n the program. 

While the composition^ of the groups varied from location to location, 

- ' * <^ • ^ 

the groups generally included a" tribal chairman, council, members, 

^ ^ ■ \ 

ediK^ibn committffe members, tribat^qjanagersy-Bnd t>eoplfe who work 

with youth and parents. Special efforts were made to relate, the 

career development -program to existing, programs within the community. ^ 

it was explained t)iat UW-ExtensionJwou Id employ group leaders, 

^ train and supervise them, then pf^ide materials and travel funds ^ for 

career conferences and field -trips. In tttr^J -the tribes were to pro- ♦'^ 

vide space for the program, recruit applicants* for the position of . 

group leaders, help select group leaders, and recruit program parti- ^ * 

^cipants. ^ 

till communities provided space for the program. All communities ' 
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r/crulted applicants and helped to^^elect"^^ leaders ^ At some of 
* • » * « 

the sites tribal vans were provided for transportation:. At two sites 

the tribes provided NYC /workers to assist the group leaders with the 9 

to 11 and 12 tp 14 year old g-roups." Another exainple. pf the support 

provided by tribes was one tribe, whp felt that..group leaders should 

be paid on a bi-weekly rather than a monthly basis • They then paid 

* ' I 

the group leaders on such a basis and, billed the project • 

' At two sites group leaders were hired who were also part-time^ , 

home and school coordinators; thus they had existi^ng relationships with - 

the community structure.' \^ 

*• 

During training sessions for group leadets and dufing career con- 
ferences, various members of the community sat in on part of the 'pro- 
gram. . j . 

^ . 'When field v^its were made with group leaders, efforts were made ' 
to visit with tribal chairmen, council members, education committee 
* members, arid other people who work with youth in regard, to the progress* 
of the program. 

» * 
A number of people from the communities served as resource people 

for various sessions with girls. Foi? example, in some communities 

maternal and child health workers showed a filta they considered to be 

exceptionally good, and community health representatives have helped 

. to teach the uif\^.t on human sexuality.- Alcoholism counselors hejlped to 

teach the unit on alcoholism. Aleo^ a. number of community people were . 

guest speakers at the career conferences. • . 

- ■ - V. . t ;.. 

^ This type of involvement of various community people created sup- 
port for the program and enabled copnunitips to view the program as ^ ^ 
their program. 

* V 
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1. if an Extension progifam is to function effectively within a tribal 
community, then the program' needs to have a relationship with existing 
committees or programs thafl have similar goals . , ' * 

2# If tribal communities have input into ^selection of Extension staff, 
they are more likely to be supportive 'of staff. 

3. If existing tribal staff serve as resource people to an Extension 
program, it enhances , the program. / 

AT There is not one^set pattern to use for involvement of communities. 
Rather each 'approach is dependent upon th^ particular community ancl the 
specific situation at that time. 



Employment a rrd Training, of Group Leaders 

Recruitment 

After the meetings involving tribal; groups, .job announcements ^^l^^e 

sent to the tribally designated con- 
tact person who was - responsible for 

posting job annoxincements* A sa. 

' ^ ' » / 

' * ,1 

pie job announcement Is includ- 
ed as Appendix A« Each 
applicant was inter 




view 





ect 



director ♦ • The pro- 
ject director then 
met with appropriate . 
people or groups, - 
such as education com- 
mittee members, tribal 
council members ,^ 6r tri- 
bal managers to ^review the applications . Tribal people ^ought inf orm- 

ation on necessary qualifications for the job and then matched the 

* * * » 

applicants to the qualifications. In all instances,- the project 
t director and community people mutually agreed upon the person to 
employ. V ^ ^ 

Training Workshop's J ^ 

For each cycle, training was offered to group leaders for two to 
four days at a centr^al location. During each' cycle a slightly differ- 
* ent training approach was taken. ' • ' ^ . 

During the flrst^cycle, the training focused upon^ program operation 
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teaching methods, and working with group;s»» Employment ^a^arns of ^ 
women and socialization of women were two subjects that were covered 
in depth. Some units were also discussed* Group leaders were allowed 
tim^ to practice teach. Faculty from UW-Extension and tribal women,^ 
particularly those who developed units, conducted* the training. 

For the second ^ycle, three , days of training at a central location^ 
''were provided for group leaders. ,The training focused upon the oper- 
ation of tl\e program, subject matter, and teaching of the units. In 
order, to ^.nitiate a working relationship between group leaders and 
County Extension home economists*, they served as trainers as did 
a program leader in home economics, a specialist in* women's educa- 
tion, a program leader in 4-H and youth development, and tribai women 
who had written some of the xmits. Based upon observation. of the first 
cycle of the program, the training included the difference between ^ ^ 
inductive and deductive learning, the acceptance of all. gltls into . 
the program, arid the idea that the program can make a->dif.ferencef 

X * 

I • - . , 

For the last two cy^cles only three trainers — ^ the pi^^ject > ' . / 

director of the UW-Extension project, a tribal woman, and the Women's 

Education Specialist from UW-Extension — were used, and specJLal emphasis.^ 

< ' ■ ^ ' \ 

was placed on practice teaching. The trainers presented an overview 

of why the program" is needed, ^how it was designed, and their job 

responsibilities. Some units were presented to the members ,6f the group, 

and then they had an opportunity to practice teach with others in the group 

Also, at t{ie final training session, time was spent on the cost/ 

benefits aspect of ther program and the job of a group leader*. At the 

training, not. many group leaders were impressed. with the activity. 
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Later "in the pVogrdih* however, many group leaders commented that 'this 
had beeit a helpful activity that they remembered when they were having 
difficulties. 

Evaluation of Training 

A<«i«---^-v«*^'*G"f6up leaders were asked to rate each of the topics as.B^ng very 

^ :' ' helpful, helpful, somewhat helpful, or not helpful. Table I 'shows 

i\yL result of their ranking. Very h'elofyl was given a score of one , 

and not helpful was given a score of four. 
■ - . Group leaders' consistently selected practice teaching as one of the 

"most helpful learning , experiences . Practice teaching meant that a 

group leader -had an oppdrtunity to present Information to the group 

based upon the curriculum. Not only did' this give gr-Qup leaders exper- 

ience.in speaking in front of a group and teaching a ^roup, but it 

• gave them a chance 'to become more familiar with the curriculp. 

Also, group leaders -found the subject, program operation, .to be 

* ■ -particularly helpful. The topic dealt with how the program was to be • 

done in the community and job responsibilities. 




' ^ ; ' * . * TABLE -I' 

^ , ^ * . RATING* OF LEARNING EXPERIENCES BY GROUP LEADERS 



Score 



ACXIVlTY . ■ . . 


Cycle II 


Cycle III 


Cycle IV 


• 

Ptogiram Operation ' 


^ 1.1 


1/6 


1.2 


The Need ^or the Program 






1 2 


Working With Parents 


1.4 


2.1 

A.J. J 


1.4 


Setting Goals and 
Making a Commitment 


. 2.0 


• 


* 


Getting People Involved 


1.3 






Teachfng Methods* ' ^ 


1.3, 


1.6 


11*4 


Sex 6ol^ -Stereotyping 


1.3 


2.1 




Famous Indian <^omen, A Unit 


1.5 


2.1 


1.6 . 


Growing up to be a* Woman, A Unit 


) 




1.4 


Traditional Roles, A Unit 

■ — I 


1.5 






Exploring Careers, A Unit 


1.6 


2.0 


1.7 


Educational Opportunities, 
A Unit 


1.2 






Decision Majcing, A Unit ^ ^ * j 




1.6 


X . V 


Growing Up,- A Unit \ 


i.5 


> • 

* 


1*2 


The. Outside You, A Unit ' 


1.5 






M^rriage^ Expectations or ^ 
Reality,. A Unit' 




* 1.9 


1.2 


Just For You, A Unit 






1.4 


Food and You, A Unit 




4 , 


1.4 


Life Span Planning, A Unit 






1.8 


Practice Teaching 


1.1 


1.4 


1.2 
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' ' At the end 'of eadh training session group loade'rs were asked to 

write conunants on the training. Following* are some of the coiments. 

"■fhe presentation on stereotyping was excellent. It started 
me thinking right away—and this opened up lines of thinking in 
other areas." ' ^ 

"This training session was very helpful. to me. I now know more 
and what my job is to do. I did not realize when I P^^*^ ^. |f . 
that there was so much teaching to do. But ^ now I'm able to do this. 
I think the program really helped everyone.^ ^ 

"The most useful thing about the training was the teaching prac- 
tice, fod the- simple reason that many of us never had had an opportun- 
ity to experience this and it will definitely help injhe future. It 
also gave each of us different ways of going about teaching. 

' "I. really enjoyed the practice teaching session, especially 
the other girls' [women's] presentations. There could have been , 
■more time allowedfor preparation. I am really excited about the 
program and anHStTTto get started. I see this as a start in helping 
a young girl develop a good attitude about herself as an Indian woman. 

"The actual 'doing' of some of the planning and teaching. Learning 
this way always helps me." • • 

^ "Making us figure out;' things op our own after you infom^ed or 
ledtured for awhile.''' I enjoyed and t'hought working with parents was 
good." 

"Enjoyed this session. Thought I'd be able to teach before this, 
but now after experiencing some of the teaching and making the plan, 
I know* I really have to prepare myself and have alternatives ready 
if 'One thing doesn't work." 

"Having the opportunity to. become- familiar with all the materials 
I will be using in m work. Also getting ideas of creativity, the „ 
knowledge of how, when, and why to teach these things, to our young 
women. Also, being able to ask questions and get so many^ different^ 
answers in return has helped me to be so much more aware. I couldn t 
•have: -made it through v^ithout all of this superb training and had a 
truly good summer program. / 

Support and Supervision 

Follow-up visits were .made by the project director to group lead- 
ers in their local communities. These visits focuS&d upon teaching 
methods, group work, and subject content as well ^s^any problems 
that, group leader^s wanted to discuss. * 



Area' staff meetings were held for the group leaders usually 
every four to. six weeks. These meetings provided opportunity for 
group, leaders to share successes* as well as concerns and to deal mutu- 
ally with problems. Also , part :of t^e staff meetings were used for 
planning the career conference and for evaluating t^e program. y 

For jthe fourth cycle, in an effort to work with group leaders on 
a. more regular basis, biweekly areawide staff meetings were designed. 
From four to nine group leadens were involved in each area meeting. 

The meetings focused subject 'matter Content of units, teaching 

methods, working with youth ,^ planning career conferences, and sharing 

of program successes and problems. 'Thi« aspect of the project proved 

most helpful to group leaders. The support of one's peers is probably 

the reason these" session! were so effective. ^ 

In addition to training^ sessions, staff meetings, ^nd field visits 

innumerable phone •visits were held between the project director and 

.group leaders. ^. - \ \ * • 

, It would appear that there is a need for professional, staff to 

worCwlth the program. Certainly a nuniber of hours w^ere spent* respond- 

ing tq^i^requests from group leaders in addition to planned training. 

and consultation.. From observation it appear^s that group leaders need 

support as they carry out the program iti the community.*'^ In addition 

to support they need.^sistance it! teaching tnethods and subject matter 

content., * ^ ^ ' T * . / ^ 

Also, based upon experiences in the program it is itiipor&ant that:^\ 
4- ' ^ * I " . ' 1 ^ ; 

group leaderjB understand the philosophy .of the program and the oper- 

ation of the program if they are to be able to work to me^t the pro- 

gram objectives. ' • ■ 
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Impjicatiens - * 

1. It is important to provide tfaining not only in subject matter 
but also In the philosophy of the program, program bperatton, and job' 
responsibilities. ^ - r " ' - 

2. Staff appreciate the opportunity to prac^tica feach; 

3. Frequent opportunities for" staff meetings which pr^ide^ f or peer 
support enhance a group leader's ability to perform the job. ^ 

4., Group leader? need frequent consMlta^tion" andjjsupport from prof es- 
sional sta^f. . • . ,^ " 

5. It takes time to provide traitiing, supervision^ and support for^ * 
group leaders. » . * * 



Retention of Group Leaders ^ . . 

Despite the effort speat on selecting group'' leMers, retention 
of group leaders was one of the most difficult' aspects of the pro- * 
gram and presented the greatest barrier t<\ achieving the goals of 
the program. 

»v„ " TABLE II. ' 
^ RATE OF zhi^ 'completion BY GROUP .LEADERS 

' Number . ' Percent 



Did no programming ^ ^15.7^ 

Did 1/4 or less of ^program 11 , ■ . 36.7 

Did 1/4 to 3/4 of prog-raqi '7 ' ^ '1^.6 



rljid 3/4 or more pf program /5 * " '-8«3 ^ 

dieted program j ^ 22 r " ^ , 36.7 ^ 

TOTAL ^ / ^60,% ' 100.00 

When no programming is'indicated in Tables II to VIII, it means 
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that the group leader piay have attended training, but did, no program- 
ming in the community. The category "Did 1/4 or ^less of programming" 
indicates that she recruited some girls and had four or fewer sessions 
with them-. "Did u/VtD 3/4 Qf program!* meknss^th^t she recruited 
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girls, ^ had more than four sessions with them, the^ terminated her 
empldyment more than a month before' the compietion the project. 
"Did 3/4 or more of program" means that she terminated her employment 
a month or less before the end of ' the program. These group leaders did 
all aspects of the program, except they had fewer aessiOns with girls. 
For most purposes of tfci^rep^ group leaders who-xompleted 3/4 or 
moro oF the program were considered to have completed the program. 

"^The data in Table II illustrates that almost 45 percent of the 
group leaders resigned before completing one-fourth of the program. 
Yet 45 percent completed three- f bur ths qr more pf the program. Thus 
wh%n Conducting a program one can expect a rathejr high turnover of *. 
staff. . , I 

TABLE III 

, . ' • AGE OF GROUP LEADERS 



i 


Did No Pro- 
gramming . 


Did l/,4 or 
le^ of 
Prog^^am 


Did 1/4 to 
3/4 of Pro- 
gram 


. Did 3/A or 
morie of 
Program 


Cpffij^iete^ 
Prdgram 


-TOTAL "'^-^ 


V AGE 


No. % 


No. 


No. v % 


No. .% 


No;- % 


No; ■-•^i 


. 19. or under 


1 8.0 


5 38.5 


2 15.9 


•4 30.8 


i. 8.0 


13 21.7 * S 


T- ^ " 20 to 29 


2 6.7 


11 36.7 


2 6.7 


1 3.3 


14 46.6 ' 


30 56;0 ''''^i. 


? / 30* to 39 


1 8.3 


4 33.3 


2 ' 16,7 




-5 41.7., 


12 20.0 - ■ 


ii • 40 to 49 




2 40.0* 


l3&f'20.0 




2 f 40.0' 


5 ' -8.3 '• ''-"^ 


. * • 'TOTAL' 


4 6.7 


22 36.7 


7 ll.6 


5 8.3 


22 36.7 


60 100.0 - 




r <, 













From the data in Table III, it could, be concluded that except, for 
teen-agers, there is no significant .difference by age ot women as td 
whether or not they will stay witli the job until the program is completed. 

Vom^n who were most likely tjo stay^with the program unjtil its comple- 
tion were those group leaders who had college br vocational training o^ 
weye college graduates, as shown^on the data in Tabl^ IV. 
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/ TABLE IV ' 
^ EDUCATldNAL LEVEL OF GROUP LEASERS 



f 


c 

, Did No Pro- 
gramming 


Di4 i/4 or 
less of 
/Program 


Did 1/4 to 
3/4 of Pro- 
gram 


Did 3/4 or 
more of 
Program" 


Completed 
Program 


TOTAL • 




No. / 


NO. - % 


No. % ' 


No. % 


No. % 


No. % 


* Hi^h school 
student 








2 ioo:o 




2 3.0 


Less than 
12 th grade' 


1 6.2 


7 43.8 


\ 12.5 


^ 1 6.3 


5 31.2 


16 27;7 


* ^GED 


1 25.0 


2 50.0 






1 25.0 


4 6.0 


High school 
graduate 




10 55.6 


V 

2 11.1 


1 5.5 


5 27.8 


18 30.0 


College or 

vocation^l^ 

training 


^ 2 13.3 


2 13.3 


2 13.3 


1 6.7 


• 

8 53.4 


t 

15 25.0 


College 
graduate 




1 20.0 


1 20.0 




3 60.0 


5 8.3 


TOTAL 


4 6.7 


22 36,7 


7 11.6 


'5 8.3 ' 


22 36.7 


60 100.00 



/ 



. ^Howe<^er, women with less than a high school education are able to 
perform the job as shown by four out of 10 women with less than a high 
school education who completed 3/4 6r more of the program. High school 
students were thfe least likely to complete the job. ® ' 

- According to the data in- Table V, 88 percent of the group leaders 
were of Indian descent. However, non-Indian •women marri^^^fb In^^l^i men 
^had the greatest rate of completion-- 60 percenCt . But the two non- 
Indians who were not married to an Indian did nol: complete the job. 
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' TABLE V ^ 
RACE OF GROUP LEADERS 





Did No Pro- 
gramminR 


Did, 1/4 or 
less of 
Program 


Did 1/4 to 
3/4 of Pro-' 
gram 


Did 3/4 or 
more of 
Program 


Completed 
Program - 


TOTAL 




No. % 


No. % f 


No. % 


No.' % 


No. % 


«o. % 


Indian- 
same tribe 


3 . 6.0 


V 

16 32.0 


7 14.0 


5 10 .0 


19 38.0 


50 83.4 


Indian- dif- 
ferent tribe 


1 33.0 


2 67.0 








• 

3 ! 5.0 


married to 
Indian 




' 2 40.0 






3 60.0-^ 


i 

, 5 8.3 


Non-Indian 


V — — ' — 


2 100 ..00 


\ 






2 3.3- 


TOTAL 


4 6.7 


22 36.7 


7 > 11.6 


" 5 8.3 


22 36.7 ' 


60 100.0 
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From the data it appears that (1) there is likely to be a variance, 
in thfe-. completion rate of ludian woipen who a^re members of the tribe 
being served, (2) non-Indian women married to, members of the tr.ibe 
being served are likely to cfomplete the job, \nd (3) Indian women with ' 
a tribal affiliation other than the tribe being- served and non-Indian 
. women who are not married to members of the tribe are not likely to 
complete the job. 

Eighty percent of the group leaders attended a training session 

■ " / ' ■ • - V 

which lasted for two to four days:i- according-'to'the data in Table_ vr. 
However, 35 percent of those why did not attend the training program 
completed their job compared to 42 percent ofi those' ^ho "did attend the 
workshbps. Forty-two percent of those who did less than 1/4 of the Job 
particip-^ted in .the^raining cpmpared to 50 percent who did ntft. Thus 
while the phase of training is helpful, it is possible for group leaders 
to complete the program without participation in a ti:aining session ^ 
lasting several days.' 
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TABLE VI * , • ,'. 
PAHTLCIPATION IN TRAINING* WORKSHOPS 



• 


• 

Did No Pro- 
gramming 


Did 1/4 or 
less of 
Program 


Did 1/4 to 
3/4 of Pro- 
gram* 


ft . 

Did 3/^ or 
more of 
Program 


' Completed 
Program 


TOTAL 




No. % 


Nor % 


No. % 


'No..- % 


•No. « % 


•No. -% 


Attended 


3 6.3 


17 35*4 „ 


6 12.5. 


4 10.4 


17 35.4 


48 80.0 


Did not 
at'tend 


1 ^ 8.3 


5 41.7 


1 8.3 


0 0 


5 41.7 


12' 20 U) 


TOTAL 


^4 6,7 


22 36.7 


7 11.6 , 


^5- 8.3 ' 


22 36.7 


60 100.0 



.Biweekly staff meetf;;igs oh an are^ basis made®ie biggest difference 
in retention of group leaders, acco^aing to *the data in Table t^II. Fifty- 
five percent, of th^roup le^defrs who cH4^nort have access to such-training 
were able to do less than^JL/^of the progray compared to only 16 perc4nt\ 
of those jj7ho participated in suci training. Twice a^^any of . the group 
leaders who participate^ in the biweekly seSssions were able to.-complete 
3/4 or more of the program as those who did^ot Mrticipate. Providing 



at least biweekly training sessicntSy^^f ox; s everal group leaders at one 

setting seems to increase the chances tla^t group leaders will complete 

the program. . ^ x ^ ' » 

• TABLE VII ' 
^'ARTICIPATION ^N TRAINMg! WORKSHOPS 





^id No Pro-, 
g ramming 


Did«4A4 or 
less of 
Prograijj" 


Did i/4 to 
-3/4 of -"^ 
Program - 


D'id 3/4 or 
more of 
Program ^ 


1 

Completed 
. Program 


TOTAL ' • 




No. % 


No. % 


No. % 


No. ■ % 


No. % • 


No. ^ % 


i 

Available - 
attended 




3 15.9 " 


3' 15.8 


4' 20/5 


9 '47;4 


19 100,0 


Available 
did not * 
attend 




1 100. o;j 




• / < 




i 100.0 


NoJtT' 

available 


4 "10.0 


18 4-5.0 


4 10.0 • 


1 2.5' 


13 32.5' 


"40 '100.0 


TOTAL 


4 .6^" 


22 -36.7. 


7 11.6 


5 ' ''8.3 


22 '36.7 ■ 


60 100.0 



ERIC 



AO 



a-' 



Of the 63 percent of group leader^ who resigned before comple- 
tion of the program, the reason, was not known. for 45 percent, as 
shown by the data tn Table VIII. Thirteen percent left for new jobs, 
16'percetit left because of ^^ersoual or family health problems, less 
.than 10 percent left for^^ach of the following reasons: moved from ; ; 
community, lacked transportation, had child^care problem, Or a difficult 
family situation. No group leader was asked to resign. 

■ • • ' TABLE VIII 

REASONS FOR RESIGNATION ' . 



Did No 



Did 1/4 or Did 1/4 'to Did 3/4 or 



less of 



3/4 of 



more of 



TOTAL 





No. 


% NO. 


%, 


No. 


%" 


No. % 


No. 


% " 




Reason not » 
known 3 


17.5 -11 


64.7 


. 1 


5.9 • 


2 11.8 


17 


44.7 " 




^ ^ Moved from 

community . * 1 


33.0, 1 


33.0 


1 


34.0 




. 3' 


7.9 




New job 


1 


20.0 


1 


20.0 


3 60.0 


5 


13.2 i- 




^_Lack of 
Transportation, 


2 


67.0 


1 


33.0 




3 






Child care 


1 


100.0 














Owijj^health 


2 


T s 

50.0 


2 


50.0 






10 ^ 




F^miily Illness 


2 


100.0 








—M 






Family situation 


2 


67.0 


1 


33.0 . 




■ 3 


7.9 • 




tOTAL 4 


■ 1 — 

10.5 22 


57.9 


7 


18.4 . 


5 13.2/ 


* -38 


100 ;^0- ' 



It^ could be concluded that one reason for loss of group leaders 
isiaiat they are f^ced with, situations which the program is designed 

to help alleviate. Some group leaders had such,.personal hardships 

J. 

tha't they had to *leave the program pr had difficulties in carrying out 
the job. For example, one young woman with^ broken-down car, substand- 
ard housing, and a part-time job returned to a job in the city which 
she had held for five years. Another^s young son was -^^iagnosed as 
having cerebral palsy. The many miles an4 trips to medical care made 




it dlfflcuk^f( 
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^for her to work as a group leader. Another group leaders 
was hospitalized and confined to bed after making an excellent start 
with 'the program. 

Typically,, people who applied for the_p.osition of group leader 
were young women who were just moving into the* world of work and the 
group leader position was a reasonable starting point, since it was 
a part-time, short-term position. Many young women in this position 
may not have clarified the type of work thit they would like to do, and 
after starting the job they discovered that it was not the^type of 
-work they iiked. Also, young women just entering the world of work 
on a part-time basis, may not have the necessary persoMB|resources. 
For example, in many communities, it was necessary for a group leader 
to have a valid driver*s license, and an ayj^g^^le that was operational; 
This resource proved to be a frustration for some group leaders. 

Implications 

1. If people in a community help recruit and select staff, it adds 
creditability to the project. . 

2. If community groups or pe9ple are to assist with selection of 
employees they need to understand the qualifications for^ the position. 

3. Group leaders do not need a high school education to perform the 
job. - 

Personal resources affect a person*^ ability to perform the job. 

5. Job appl leant s^m^y not have clarified the type of work they ^ish 
to do. - ' 

6. Staff -meetings which provide peer support increase tjte retention 
rate of staff. 



Impleraenting the Program in |he Community* 

Starting the Program • - . ; - 

Once group leaders completed their 
initial training, they return- 
ed to their home conimuni- 
ties to start the pro- 
gram for girls. Be- 
fore actujally work- 
ing with girls, they 
finalized plans 
for meeting space 
and transportation. 
TJien they contacted 
parents and other 
CQmffiunlty people who 
work with young 
gfrls to explain the 
program and to in-^ 
vitfe girls to parti- 
cipate. It was often 
♦^from others who work 
with girls that group 
leaders obtained ^ 

names of girls who^.were potential program participants. Some grou^ 
^ leaders held a session for parents to explain the ptO"gram ^rid share some 
of the project curricufum* S^e of these sessions for parents had^ 
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excellent pa^tlcapation and were well received. 

Group leaders then contacted girls and invited them to partici- 
pate in .the program. 'This was done by home visits, school visits, 
phone' calls, posters, and letters. It was observed that g;?oup lead- y 
^ < ers who spent considerable time visiting community people and person- 

ally contacting parents and girls had a program of greater duration 
and more participation. * . . ' 

' Doing the Program 

At many of the sites the program was conducted in the evenings 
at a community bjjilding. Grpup leaders would meet with girls in two- 
hour sessi^ons once or twice a week. OtheV communities ran the program 
during the summer and seeions lasted two to four hours, three to five 
days a week. At o«e site the program i/as done as. part pf a summer ' 
school progratfn which provided transportation for the girls to attend 
a half-day program. Girls then h^d the option of chqosing the caree^ 
development program as a coursef wriich met one hour a day for fiv^days 



a week. 



At two 3ites the 'program was^ part of a regulai; school program. 
Seventh and eighth grade girls participated in the program for one hour 
three days *a week on days .opposite their physical education classes.^ 

Group leaders were expected ^to work with three groups of eight to 
\ 14 girls. ^ It was expected that a separate grbup would be developed 
for girls in each of the following age groups: 9 ^to 11, 12 to 14, 
and 15 to 18. However, there were srome variations in age groups and 
in number of girls* In smaller communities girls of vaiaying a^ges 
were grouped together and in some cases there t^/eren^t eight girls of ^ 
a certain age range. 
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Group leaders were ^sked to indicate what they thought was 
necessary for a successful program. Following are^sojne of their 
suggestions: 

« t 
"Be patient, persistent, and just understanding; "Jhose are 
•the main things I think." - • , * * * 

^'Know what you are talking about ati.d be prepare'd ahead of 
time. Know what you are going to teach them." 

♦ 

"I think that wHen you first start out with the program you 
should hav6 a firm' harld ar.d you should be faithful. If you make 
a schedule'' you should stick to it, and you should haye the trans- 
portation for them always." ^ * • * 

"BjB prepared, pick up the girls, be on time*. Those thingd^ 
are important, but I thinfc that if you aren^t organized and if you - 
can^t keep things moving* along .and keep .the girls interested and 
active, that even those other thi^igs may pot be enougH." 

"I think that you need to be dependable. You need to have 
good transportation, and I think that you have to' prepare your' 
materials ahead of time. Be ready for whatever the ^ girls come, ^p 
with^ Know your materials really well. Try to have 3l variety. of * 
things for them so. that they don '•t- get bored:" 

"I think one of the most important thingd is" not only having 
confidence in yourself, but winning the confidence of the girls 
that you worl^^^th-, having an understanding off them, and't^ihg to 
be honest with them so they* 11^ have an understanding" of you. ^ Being* 
able to Be there, ^f they, have questions, be able to ansyer them$ 
not put it off or send them to somebody else." , ♦ 

. "I think one of the most import^t things is to really be inter 
ested in the*girls and not to. put them down In any, way if t^ey don^t 
know sdme4:hingt One of the mosit .impot$ant things , that I |ried to do 
was always to be th'ere when I said I was going to be and ! have my 
materials readyC I spent *'a lot of time preparing for our meetings." 

* Gerjerally it* would seem that tl^e f ollwing characteristics 

are important if group leaders are to be successful. . t 

1. Believe in the concepts of the program; 

2. Like young girls^i . ' 

^3. Haye a concern for young girls. ^ . 

4. Be open and honest with girls. ^ 
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5* 'Prepare ajjiead of time for sessions with, girls. 

6. Provide a variety of learning e^^periences for^irls. 



7« Be on time. 
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8. Do what you tell the girls you will do. 

9. Don't miss sessions with girls. 

10. /Provide transportation. 

A Group Session ' . x 

In most instances groxx^ leaders and girls cooperatively selected 
the units they wanted to study, .The number of nours spent-, on a unit 
ranged from one to 10, although many units were covered in three .to 
four hours. 

At the start of a typical session, group leaders picked up the 
girls, then for about two hours girls participated in learning exper- 
iences as presented in the curriculum. These activities could have 

0 

been discussion, ^.eading, art projects, watching slides or films, pre- 
t 

paring or doing skits, playing* games, or preparing for a -field trip, 

^* 

parents program, or career conference. The group leader then trans- 
ported the girls to their homes . 

Participatibn 

Participation in the program varied. In some communitie^^t: 
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was excellent. For example at pne community 19 out of the 23 young 
women in the community participated on a regular Kasis in the pro- 
gram. TH.us 86^ percent of the girls were served by the j>rogram. In 
feothW community the total population of eight young women ages 
15 to 18 participated in the program. Only two of these young 
,women were^ .currently enrolled in s.chool and some were parenta* All 
of them attended at^least 50 jpercent of the^ 14 sessions and two-thirds^ 
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jpf them attianded at least 70 percent of the sessions* 

Data Un Tables IX. to XI illustrate* the potential population, 
according to the 1970 U.S.. Census report, the number of girjs who par- 
ticlpat^ed in the program from eadf coinmunity,, the numb.er of hours of 



group sessions, the number of units covered, the ninnber of group lead- 
ers involved, the setting .in the community (whether it was a community 
program or part of the school system), and , thl^^ycle . Cycle I was 
conductecl in tke fall and winter of 1975-76^ Cycler II was conducted in 
,the summer of 1976, Cycle III was conducted in the fall, and wit\ter 
of 1976-77, and Cycle ly was conducted in the winter and spring of' 
1977. • ^ • ^ 

Generally one group leader was expected to work by herself with 
a group of girls, and this was usually a satisfactory arrangement* ' 
In sonfe, instances tyro group leaders were employed. Sometimes this ~^ 
was^necessary for transportation purposes. In some cases the team 
teaching approach was beneficial and in other cases It did not work as 
wel^. as one individual teaching. 

In most communj^ties group leaders were employed to work part time, 
partly because the number of «out-of-schooi hours in which one can work 
with youngsters is limited. Staff employed for summer'work was usually 
employed full time. - • 

It is generally thought by tribal communities that the Indian 
population is undercounted in the census report. This* factor affects 
^the potential population as well as the mobility* of people. However, 
in 60 percent of the communities 75 percent or more of the potential - 
population was reached. ' • . 
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TABLE IX 
• PROGR/m PARTIciPATION 

■ 4 

GIRLS AGES 9 TO 11 . 



Community 


Pot;ential 
Population 

/ 

4. 


No. of 
Girls ^ 


Average 
Attend- 
ance 


Approx. 
No. of 
Hours 
of Group 
Sessions 


No. of 

Units 

Studied 


No. of 
Group. 
Leader 
Positions 


Setting 


Cycle 


Bad Klver 


27 


12 \ 
/ 


8 


30 


7 


2 part-time 


evening 
community 


r 

1 


JFqrest 
'Cotintv Pot— 
ati^toml^ 


9 


12 


9 - 


26 


\ V 

6 


2 partr-time 


evening ^ 
community 


4 


,Lac Courte 
Nev Post 


11 


12 


9 ' 


26 


7 


^ part-time 


evening 
community 


1 


T^c Courte 
Oreilles ~ 
Ne«t I'ost 


' 11 


9 


7 


12- 


5 


2 part-time 


evening 
community 


3-4 


.^Ijac Courte 
Oreilles - 
Round Lake 


IL 

y 


' 11 . 




28 ' 


9 


2 part-time 


* 

evening 
coimnunity 


3-4 


-Lac du Flam* 
beau* 


39 


• 


8 


64 « 


13 


X full-time 


evening 
community 


- 4 


' Lac du Flam 
beau 


39 


6 


7. 


/ 

e 

20 


3 


1 part-time 


evening 
communitv 




Mole Lake 


9- 


K 

7 


6- 


42-- 


7 


1 part-time 


evening 
community 


4 


Oneida 


99 \ 


6 


4 


16 • 




1 part-time 


summer 
school 


1 


pneida 


99 


7 


5 


17 




1 part-time 

_ — i„ 


summer 
school 


2 


--St. Croix-B 
Sand Lake 


7 


8 


' 7 


7 

* 

32 


5 


L ••part-time 


evening 
community 


1 


St. Croix- 
Danbury 


6 


« 

7 


7 


a 
0 




± part-time 


evening 
c ommun J. c > 


■ 

A 


St. Croix- 
Round Lake 


2 


; 8 


5 


16 


6 


L part-time 


evening 
community; 


t 


Stockbridge 
Munsee^ 


30 


14 


8 


72 


9 


\' part-time 


day 

summer 


' 2 


Superior 


18 


15 


7 


28 


5 


1 part-time 


. evening 
community 





* The group was composed of girls 9-14 years old. 



TABLE X . 
PROGRAM PARTICIPATION 
GIRLS AGES 12 TO 14 



Conmtunlty 



Poljentlal 
Population 



No. of 

Girls. 



Average 
Attend- 
ance 



Approx* 
No. of 



Hcurrs 

or Gro\ip 



[(mi 

Sessions' 



No. of 

Units 

Studied 



No. of 
Group' 
Leader- 



Setting 



Cycle 



Positions 



Bad River* 



24 



30 



2 part-time 



evening 
community 



Forest 
County Pot- 
awatomi ^ 



10 



13 



24 



2 part-time 



evening^ 
community 



La© Courte 
Oreille s - 
New Post 



12 



14 



11 



€0 



2 part-time 



evening 
community 



Lac du * 
Flambeau^* 



49 



25 



12 



57 



10 



1 ^ull-time 



days 
community 



Lac du * 
Flambeau** 



49 



17 



12 



1 part-time 



evening 
community 



—I ; 

1 full-time 



Lac du ^ 
Flambeau** 



•49 



13 



64 



13 



community 
days 



kenominee- 
Keshena 



58 



10 



32 



1 part-time 



school 
systeifl 



4^ ? , 



Menomip^ee- 
Keshena 



58 



13 



29 



I parjr-titne 



school 
system 



Menominee- 
Keshena** 



58 



10 



30 



10 



1 part-time 



school 
system 



tienominee- 
Neopit** 



58, 



27 



,10 



Jt2 



12 



1 part-time 



schoo 
syst 



loL^^ 

feTO 



4 



More iake* 



10 



10 



38 



1 part-time 



evening 
community 



Oneida 



82 



22 



1 part-time 



summer 
school 



2 • 



Oneida 



82 



21 



X-part^time 



summer 
school ' 



Oneida 



82 



21 



1 part-time 



summer 
school 



Oneida 



82 



19 



10 



1 part-time 



summer 
school 



nr 



St. Groix^ 
Big Sand Lake 



34 



1 part-time 



evening 
community 



* The group was composed of girls 12 to 18 years old. - 
** The tptal group did not always meet at the same time. 
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TABLE X 
Con tinued J 






Community 

• 


Ypteatial 
Populatrlori 


No, of 
Girls 


^ Average 
Attend- 
ance 


Approx# 
No- of ' 
Hours. ' 
of Group 
oessions ^ 


No, ofv 
V. Ujiits 
Studied 


No. of 
- Group . 

Pi^ition 


Setting 

* 


Cycle 


:St. Grc^ix- 
RouncLtake 


8 _ 


7 




14 ■ 




1 part-time 


evening 

cuuuuuiix cy 


4 


Stockbridge- 
Munsee* 


25 


14 


7 


• 63" • 

• > 


6- ' 


'^l parjtrtitne 


^ays 

comniumcy * 


2 


Superior 


6 


19"' - 






12 ■ - 


a part-tii&e 


evening 
community 




Superior 


6 


13 


< 

9 


24 ^ - * 


8 ' . 


1 part-time 
✓ 


evening 
^coimnunity 


4 , 


Superior 


'6 


21 


8 






1 part-time 


evening ^/ 
-iiommunity* 




Winnebago- 
Wisconsin 
Dells " 


15 


13 


•6 


12 


3- 


i part-time 


1 ^ 

eyening \ 
cbmmiAiity * 


' 2 



<s ' — ^ ^ ^ ITT ^ 

r' * * The group was composed of giijK 12 to IS'yeats old. 
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-TABLE XI/ 
PROGRAM PARTICIPATION 
GIRLS AGE^/15 TO 18 



, ^ . Community 


Potential 
Population 


^o.,of 
Girls 


Avera^ 
Attend- 
. ance 


Approx* 
No* or 
Hours 
of Group 
Sessions 


No. of 

Units 

Studied 


No; of- 
' Group 
Leader 
Positions 

• 


Setting 
• 


Cycle 
• 


i ^ Tores t 

LOuncy iOt— 
; owatomi 


1 


1 A 
10 


• 

c 

5 • 

• 


2o 


7 


2 part-time 


evening 
community 


4 


Lac^ Courte^ * 
Oreilles- 
New Post 


14 


9 


8 


28 


9 


2 part-time 


evening 
community 


1 

* 


Oneida 


114 


6 


6 • 


2^0 


8 


1 part-time 


summer^ 
school 


2 


St. Croix- 
Big Sand 
Lake 


7 


4 


4 


26 


5 


• 

1 part-time 


evening 
community 


'\ 


\\ St» Croix-^ 
' Maple Plains 


3 


8 


6 


26 


9 


1 part-time 


evening 
community 


> -4 


Superior 




8 


7 . 


2.4' 


■ - 8 


1 parj:-time 


evening 
community 


,--4 ■■■ 


jV*/ Superior 

•I { "^^^ 


11 


12 


7 


16 


. 5 


1 part-time 


evening 
"community 


■ 4 
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The data in .Table IX to XI indicate that the program is more 
iikely to reach more girls in a smaller community. When programming 
in larger communities it might be appropriate to utilize a neighborhood 
concept. Rather than expecting a staff, member to work with any girl from 
the total community, it might be better %o ]iave a group leader work 
within neighborhoods, districts, or housing sltes^ 

Tables IX, X, and^XI show £tiat groups were comprised of four to 



5w^^^hatjpi 



27 girls, with a median number of 10. The average attendance at ses- 
sions range^\between four, and 14 with a median number of seven.' Group 

: X- - • • , 

lejaders w^re asked-to work with groups* of eight to 12 gitls. It appears 
that this is a reasonable size of group. 

51 



The approximate number of hours of group sessions. and the number 
•< " • 

of units covered indicates the variance between groups. (Actually, as 

long*a^ 10 hours were si)ent on a unit and some were covered in oiie 

hburt) This illustrates the flexibility of th^^its and shows that' 

they can be adapted to suit the needs and interests of the group.. • 

Despite these efforts, the program was not always successful in ^ , 

*. > ' , . 

- a comiwinity. As shown by the data in Table XII, the pr6gram was 

attempted in 20 communities, but in only 45. percent of the communities 
was it completed on the first attfempt. It required a second attempt • 
to d^mplete the program in 30 percent of the communities." In 15 per- 
cent of the communities the program was never completed. . . 
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TABLE XII 



IMPLEMENTATION OF PROGRAM IN COMMUNITIES 



No* of Communities 


% of Communities 


No. Tim^s 
Attested 


No. Times 
Completed 


% of Successful 
Attempts 




, 45.0 


1 


1 


100.0 


6 


^ 30.0 


' 2 


1 




1 ■ • 


• 5.0 


3 


2 ^ 




1 


5.0 - 


4 


3 

* 


. 75.0 


1 


5.0 . 


i ' 


0 


• 0.0 


2 


10.0 


3 


0 


'0;0 


Total 20 


, 100.0 
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Gpnisideratioris 

Two factors seenled to be essential to the programs Onawas spdce 

for the^rogram.. Communities' provided space in community buildings and 

schools. But when limited community building space was available, other 

• ' ' 

meetings were held occasionally at the time and place of the regularly 

scheduled Career J)evelopmejit program^ This hindered successful pro- 

grannning and 'tended to .discourage girls from returning. In spme coia-r 

munities transportation was essential for a successful program. This 

meant that group leaders needed to transport girls either with their 

own vehicles or with a tribal van or bus. Sites that had adequate 

• . * 

transportation were more successful than those that di<i not. 

Another factor that hindered program success in some cases and^ 

supported it in .others iwas^£he existence of other youth prograjns-^lii 

the community. In most, cases it was essential Jto have .the cooperation 

and support of other youth programs if Career Developmentj^was to sue- . . 

ceed. If, for example, a basketball game was scheduled oft the night 

of a group session, it was- likely that girls would go to the basket- 

ball game; or if an NYC supervisor scheduled a work 'project at the^ , 

same time as a session, it was likely that the gitls would go to'^work* 

The support of community leaders was ^Iso a factor^ in program results^ 

In some commuriities group leaders w6uiW occasionally*. s?ay, (such and 

such a community leader) said to do this and .this;, these w^ire usually , 

the group leaders who had successful grogram^ Other group leaders who 

met with frustration in carrying out the program would sctme times say, , 

"No one .cares about this." In some instances* the pro-am ^as stalemated 

by "Sn . abundance of summer youth activities. 
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These factors need to be considered' when initially planning with * . \» V 



a coOTiunlty. *It important to plan coop era tivtfly and to' take enough - / 

time 'When planning so that community leaders and st^af^who work with fV^ 

<j . •* ^ ' ' * . ^ V « T 

-^yQuth understand and supporj: the programs. ' The activities of^'other . ' 

, you£h, programs need'' to %e explored, an^ scheduling should be coop- * 

6ratlye bo that the program can be impramented. In sataer cas^ it may 



be appropriate to decide that this is not the t^me to do the^^ program. 
' Another factor that, seems to affect the participation :fat6 in 
^* ' a progtam is the season of the yeay. No noatter how involveid youth .inay 



bfefin a prog^^ or how well it is going, the coming of warm spring 
o/eather reduces attendant considerably.. The^holiday season coupled 
with vacation also seems to prevent girls tvqm participating. A 



suimner. pro gratf ''just naturally 'seems to end when school starts .^^ Based 
upon Wisconsin's experience it seems' th^t the following are^^^jptfopriate 



^ ' .* times for programming: I . * ' 7 ^* , * ? : 

^- ' .'^ . ' ' ' ^ ' . ' " 'r' 

September to December . ^ * " . • C 

Jahuary to April ^ > ^ ' ^ ^ -i^. 

z ^< J^Vie to August ' - ^ ' ^ . / : 

This may vary in different parts of the /^ntinfry^ j .r^ . v ^ 

"The retention of groi^ leaders also jaf fected the program. Lack \ 



of personal r^bur^es was often the obyious reasqn for^^^ir resignation, 
but other factors may' . have- influenced their ^decisionSv,^^t Is sometimes 
difficult to pinpoint why a program succeeded or did not sucSge^j^^P^- 
haps this can be best illustrated by some^ examples. * 



In one coifiiitlhity a group leader worked with 12 girls 2J9 to 11 
years old, l^irls 12' to 14 years old'i and lA^girls 15 to 18 years old. 
"That site probably had the most suc/;essful prjpgram of that cycle. Thte • 



group leader was then rehired to conduct ±he program again ,jfti order / ' , ^ v 
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to reacK new girls. Despite the successful first attempt, the program 
never got off the ground it^the following cycle. 

In anotheif community a group leader felt great frustration as 
she unsuccessfully attempted to implement the program. Six months 
later she was rehired as group leader and carried out an extremely^ 
^successful program. | ' n 

In summary, it would be helpfi^l to keep in mi^d that a pi^ogram 
'may fail on one attempt but after another try be quite successful. 

Implications 

1. Group leaders should personally, visit with community people re~ 
garding the program 

2. Group leaders should personally inyite parents ai;id their daughters 
to participate in the programs rather than rely solely upon letters 

or posters. < * . ' ' „ 

3. The 'program can be done# as a community program 'during the school 
year, as a special summer project, as part of a regular school program 

'or as part of a summer j^chpol program, ^ * * - 

4. Group leaders need to spend time preparing to teach. sessions with 
girls. 

5. Eight to 14 girls is an Appropriate sdtee group. 
0. A program can be expected to be more successful if groups are 

formed from Within^ a neighborhood, ^ ^ 

* * ~ < ' - 

7. The units of the curriculum are. flexible^ in^terms ot time. Time 

<f ^ K \ ^ ' 

spent on a unit has ranged from one' to lO^Jioiirs, with an average of 

^> ^ " ^ 

three to four hours;, ^ . * 

« •> * 

8. A regularly scheduled meeting space is essential. ^ 

9. Transportation Is essential. 

4 ^ 
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10» In the Initial stages of the program. It is important to plan 
adequately with "community leaders and staff of other youth programs 
so that tl^ejTTJnderstand and support the program^ 
^ 11» * Consider the seasons of the year when schedulitig the program. 
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■ Special Activitfes 

. • Career conferences and field trips 
were two special parts of the progi'am. ■ 

Career Conferences 

The ^career conference was a 
highlight of the program -for many^ 
girls. Each girl who participated in 
the program had an opportunity to 
attend a career conference. To 
^lan the conferences , group leaders 
did some initial planning with girls. 
^ ^ I Then group leaders jointly planned the 
\\)^\ 1 program: " . . 

Conferences were held for groups 
from several reservations and were usually 
held for a specific age group, such as ^ " ' 
girls 9 to 11 years ol-d. The conferences were 

V 

held at either tribal community centers or colleges or universities. 
The program typically included tribal women as keynote speakers, 

a * « 

discussion groups led by tribal women, exhibits by college and univer- 




si ties or persons involved in various careers y and girls from each 
tribe presenting part of the program^ Thetr presentations included 
skits, pantomimes, illustrated talks* and speeches. A favorite pre- 
sentation was a. traditional dress revue. For the revue, girls modeled 
traditional costumes,' many of which they had helped to make. Another 
highlight of the conferences, particularly far younger girls, consisted 
of presentations by tribal elders. These women told stories about ^ 

f 

'57. / ^ 
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.hlaiJ^ry, .culture > and their growlng-up days. UW-Extension faculty often 
assisted with tl>e career conferences and provided displays and served 
as resource people.- ' 

The conferences were usually designed so that tribal women^dis- * 
^cussed the work roles of tribal women in the past^and then the require^ 
preparation €oi: career opportunities of today were focused upon» . 

Evaluation * 

Participants at the career conference were asked to rate the/ 
varioufe activitl^es. A score of 1 means that the participants thought 

* ' 7 

the activity was really good, 2 indicates fairly good, 3 means yOK, 4' 
means not so good, and 5 indicates poor. Table XIII contains /the 
da€a collected from conference participants. 




ERIC 



58 





122 'Girls 
Ages 9-18 
) ' Score 


71 Girls 
Ages L2-l,8 ^ 
Score 


18 Girls 
Ages 9-11 
Score 


75 6ibl^ * 
Jb^s 12-18 
^ Score 


31 Girls 
' Ages 9-11 
Score 


65 Girls 
Ages 9-18 
Score 




1.9 


* 1.8 ^ ' 






♦ 


1 9 

iit 


irovn/>'f*o Ai^/^i*oaa 

Mcwwiivi ^cynuuc auulcoo 


2 2 










X« O 




\ 


1 ft 




■*" -» — 

X»0 






Displays on Careers 


1.8 




1-7 








Displays on Colleges, Uni- 




9 1 
^« X 










film, ''We* Are Woman" 


2.5 












jLixscuspxon i7iruup , nxouuty «ciuu 
Culture of Tribal Women- by 
Tribal Elders 


« 

2.0 




1.8 




1.5 


1.4 • . 


piscussion Group, Ideas From 
Grandmothers - * 


1.9 












Discussion Group, A Career 
Xfi Education 


2.3 


- # 








' ft-. 


Discussion Group, A Careei^ 
±h Health 


* 

1.4 


. \ 










Di^ousslon Group/ A Career ' * 
Wltl^ People 


2.6> 


• ; », 








-1," < . * 


DiiBCUSsian Group ,^ Financial"^ 
Aids- for Highef Education 


• 2.0 




/ , vr* ^ ■ 








Discussion Group, What About 
^pohdiism and Drugs? 


1.4 






^ . .] 




^ : '/^/^^ ' ^f; 

' ' ' n * 


>« » • 

Discussion Group oa Keynote - 
Adciress 




2.2 . . 











-.-T-^ -r^,^™ ^— — . . ^- , ^ ^_ 
» 

Activity 


122 Girls 
A4es^9-rl8 
1 Score 


*r"71 Girls 
Ages 12-i8 
Scor^ 


18 Girls 
, Ages 9-11 
Score 


75 Girls 
Ages 12-18 
Score 


31 Girls 
Ages • 9-11 
Score 


esi^Gitsir-^' 

Age& '9t18 1 
Score ^ 


TrajJitional Dress Revue 
Pxesenlaed by girls, t. 




« 

1.5 . 


1.4 






1.4 


Pxesentation by girls ) 




1.5 




1.6 . 


1.8 • 


1.4 


Get-Acqualnted Gaines 






1.8 , 






1.9 


"Careers for Indians," A Movie 


• 




2.5. 








^'Aiftiie^ the Old One'," A Movie 






1.4 




' 1,3 . , 




.Famous Indian Women and Carpers 










2.2 


i 


discussion *Group on Colleges • 
and Universities . y \ 












.1.-8 


"Free to Be", A l^j'vie 






• 






1.4 ■ 


Presentations and Displays 
oh*Uh±versity of Wisconsin- 
System * * ^ ^ ' 










, " l-,.7' : , 




Preseijitations and Displays^ 
on Vocational and Technical 
Schools 


% 


» 






:2. 3 




Presentations and Displays 
pn Private Colleges and 
Univerisitles 










2,2^ : 


& 


Presentations and Displays * * 
on Indian Schools 


• 












1^ 

Presentation and Display 
ovL Apprenticeships / 




» * 






2.0 . 


< * 


Discussion -by , Young 

Tribal Womeq Who Are ^ 

College Students 






* 




'l.6 


c 



1 



€2 . 




sv.^^>.*../ . .... - . Girls were asked to write some conunents on the Qonferencee* Fol- 
$f-^^v^^'%^ lowing are some examples* of their comments. 



"I learned about forestry, nursing, what different schools 



: - ' have to offer/' ^ • . - > 

' "I really ilked the grandmothers whea they told stories.?* " * ^ '^U 

" "When she told us abdut being a dentist, vet, nurse^ and 

'■■ . other stuff." • ' ' \ . -S^'i^: 

/ "I liked the different people I met, like that nurse and - ''UJ^I 

; - . welding man." . ^ * / 



! , / ^. ''The two discussion groups whlcft I joined in — 'What About. 

Alcoholism and Drugs?' and 'A Cdreer With Peopled Very- 
good discussions." . | ^ . 



"I learned that men or women can'^do welding. I didn't know -"^ ' 

that' till now." , ^ . • I >'^\^^ 



"Finding out that you need to fill out papera.^tp get into 
college.'* * , . ' "^^^ 




"From the grandmothers I learned €omethlng/6n backgrqund^ 
how times were with them.' 1^ really enjoyed iit*" / ^^A 

"I learned a lot* about mental health. Jhe.^w^^^^ 
the display was a very good person, tp Il^stien. $b,.. t! learne^^] ^.^^^ 

a lot from soeaklne to her."' '"'^'.Vr Vt^'.:;^^:V "^Al: ' 'TiF^^'tS^^ I^M^I 



f-^ '. , . a lo€ from speaking to her.' „ . . . - . ^ >^ - vr^^^^^'?:^^ K^^^ 



t^-'/' * "There was a lot 'Of hard work in the jQli. days^!" , , , '^r ^ --S^^^f^'^^^ 



,0:^'~r^ i "That you can have a good job 

W^^:^' ' ^ thing." 



■* "I liked the traditional-' ' " '"^ ' • •^''^-ii*! 




"It w[aa good to get a chance to. see ,the .,display3^%bf iilffereiit.. T' 
colleges/' ." . - ' ■ ^ 



'Meeting different pfeople frdta diffi^rent .p^.CM that/^re.^ / 
also* studying or .doing the same thing we^tferdbiiijg. r- / 

"If you feant to be any things ^you snpiiW take^ ■those:, classes to^.,^ 
be what you^w^nt."^ \ . 



. "Different choices L c^A make and different careers that ^re 
available." ' ^ i . • / ' •/ ^" r^^^ 

"Be yourself; you are what you are." 

J ,"What schools to go to and what you can learn." 

' ' "It was only a day. I^ should have been longer."* 

r I* 

ERIC * ^ . ' 63 



k total of seven dareer conferences were held for 407^ girls* 
Parents a^d other cotounlty p^oi^le also attended the.co;if^):ences. 
Based', on these conferemies ,the following ideas emerged which nay be 
helpful as guidelines • • . , • * 

1« It is better to have separate conferences for younges and older 
girls* * ' * ^ . * / 

.2.. A half-day program is better for younger* girls. , full-day *pro- 
gram combined with traveling is 'too tiring for "tl{em:^^^i„ . ^ 
3, The number of discussion groups should be llulitei so each resource 



person has a^ood-slzed audience^ * 
4. If group leaders s^ the ^tage for girls before^ the conference so 
that they'^k^pw what to^ expect they are more^ttentlye> 




5. Get-acqua^ted games at the.'beginning of ^tfT^^^rpgra^ h^^^ 

re:|.ax from traveling and set the-vqtage" for a Jriendly day:* ^ ^ . 

6. Girls particularly enjoy presentations ,on history .and culture as- 

,it relates to tribal women* These v^re usually presented by jtrlbal elders* 

7. A highlight of the conferences ^xpnsisted of preseiita^ons by the girls 
themselves.- . ... * - * 

Implicatiorrs ' . ^ " . ' 

1. An opportijinity tl share with girls from other communities reinforces 




the concepts of the program. \., * 

^2. Girls appreciate the opportunity tO'^ present part, of the prograiQ and 

*it provides a suitable learning experience for %hem. 
« • .\ - ' - 

3. Xribal^eld^rs are excellent resources. * * 
*• * 

4. An event for a- large number of girls provides the opportunity . 

to have outstanding resource people Who m ay not be available ^or a 
small group t _ 



5V A iarge ev^^ tends td emphasize the importance of the concepts of 



Fiielt Trips 



Each girl in the program- had an opportunity to participate in a^ 
field trip to enhance her knowledge qf the world of work* Each gTPup 
of girls and "their group leader planned their own field trips. Career J 
interests of the girls were a focal point fot the planning* 

Field trips included hospitals, radio and JTV stations, government 
6 offices, banks, libraries, technical institutes, colleges and uni- 
versities, airports, nursing homes, newspaper offices, and telephone 
: companies. For one group of girls 9 tte 11 years old, a visit to the 
"^^^^^.aazea high school t/as, an exciting event. * 

One trip i^^icluded a visit to a court- ses'sion. The judge eKplained 
fhe johs^ in ^the court and the education needed for siich jobs. The gl^s 
were impressed by the factjthat the jud|e still took courses and Stuaie|. 
k trip* to a lumber milrtHa^de.^quite^ an impression on some .girls,, as , ' 
they discovered^ the rdte o^pay and type of work for womenL,^with litaited 
Aication,^ ' \ /^'^^^^^^'^ - « ^' ^ \, ^ . ; 

<A typica^^an^for a field trip to a £ft:at:e university follows . . . 
Have an official tour o^^ the campus* . * * ^ ^ V- 

Visit a dormitqry. ' ' > " J ; * ' 

^ • , . ^ ' — ^ ^ : / " " ' , 

' \ . ♦ Have;tLunch in the cafeteria. . ^ ? 

^ • Attetid a program where Indian^ students disj^uss* college life. 

* ^ , The following^ Comments are from girls ^^arding what ^they had 

learned on-the field trips. - % 

"Different kinds of jobs and how much schooling*^ 
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of (different things people make or do oi> their jobs. 



Wh^; their -payns;" / 



-^'-f "Different things people do on. their jobs." 
' - , ^ to be better at some jobs." ^ 

• """That there are lots of fields'^for girls." 
3P ' . "I cap be a lot of different things." 



Thi€ phase of the program was part^xalarly helpful because many 
af the program. participants lived in isolated, areas in rural communi- 
ties and thus did not^have opportunities tq view a cross section of the 
world of work. Al^trT^he type^ of B'areefs which the girls see Indian 



people hold in their local communities is usually not typical .of the 
wid« range of careei\^ opportunities availat)Jl6 today.. Group leade;:s 

reported that this was an iin|)ortanfe33>has6 of the program^ that many 

' X ^ j " . , • - 

of the girls had never visited a co^ege. before, and tha't many had not 

been to a large' city. Field trips appear to provide a gdod means ^r 

girls to learn about the world of work. • 

Implications . ♦ 

1. Field trips can .be especially beneficial for youth who live in 
isolated -rural communities. ^ 

2. Field trips can help youth have^ a more realistic picture of the 
^^orld-^f work. • ^ 
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Rpogramming' witlr Adults irv the Community 

Parents 




expected to work with 
that they would be 
concepts of the program. It 
was important 'because ^ 
parents had a right to^know 
what was being taught 
in the pi^ogram and go 
that the parents could 
reinforce the program 

bosttiepts with their 
daughters . - 

Many grouff leaders 
visited parents .in their 
hdmea.to explain. the pro- . 
gram* Some group lel&ders 



held a session fot\^ 
parents at the beginning of the program to explain the 
program atid to show and discuss some of the program cur-^^ 



riculum* This session was often based on the unit "Women, Today and 



Tomorrow^" This session was often well received. 



♦ Group leaders were %o hold sessions with parenta using curriculum 
developed specif icallji for parents. Some group leaders tried this 
approach and it was not suc5»cessful* Group leaders were not comfortable 
using the n^aterial as it had been developed, so the curriculum for 
parents was redesigned. The new curriculum was^ based "on the units for 
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for girls and included learning experiences £or» groufig' of adults as ^ 
well as learning activities -for parents to use with their daurircfers. * 
However, except in a few instances, this material was not usfed. A , / 

/ The most successful approach for working with pardhts was a parent * 
nl'ght program. At these programs girls and groCp leaders planned 
and presented the program* %irls presented skits, gave talks and^demon-- 
strations,' presented traditional drdss revues/ and staged a^fcareer^ 
fashioia: show, all baised" upon concepts of the progtam. , These pro-* 
grams were well attended and favorably received Ijy parents and others 
in the community, and gi^ls enjoyed doing tliem.* ' - ' s 

Parents also participated in the program by Attending careTer 
conferences, and taking part in; field 'trips. Some parents put forth a' 
great deal ^of' effort when helping their daughter^ prepare their^prer. 
sehtatipns for -^^e^conf erence^and parent* 'nights*' ^ ' 

Besides the difficulty with the curri<^um, there were probably 
several' reasons for theN>^ack of success in pirograimnln^^with parents. 
Group leaders were often young women who may have felt uncomfortable 
worjcing with parents. one said; "I wanted to crawl under the table* 
when working with parents • I felt s-tupid and eiij)arrassed." Another 
said, "I felt stupid telling mothers any thiiTg- when they were older 
than I am." Also, it is difficult/feo teach members' of one's peer 

"q^ * ^ . ' 

groui). Dulling training for group leaders, emph^is was given to working 
with girls.. AIsq, many,wgroup leaders became so involved in working 
with groups of girls that they did not have mwefe time- to devote to a 
*group of parents. ' ^ ^ - . * 

Perhaps it is unrealistic to expect .parents to attend more* than . ^ 



one or two group s^gpLons regarding' the prpgram. However, it would be 
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" posslblfe to strengthen the efforts for programming with parents.. 

If the program were to be repeated in Wisconsin, plans wjould be 
made to employ some group leaders solejy to work vith parents and others 
in the community.' Also, a better training program needs to be develop 
so that staff would have the necessary confidence toffdo more prqgramming 
with parents. Programming^ith parents is a phase of the program tthat 
needs further attention. ^ ^ - ^. , 

Implications 

1. Parents are receptive to home visits -regarding the pjrogram. ^ 

2. Parents are willihg to attend 'a session "to learn about the program 
or a session when their, daughters present a program. 

3. A different approach needs to be developed if pare^xts are to attend 
a series pf sessions. . ' * 

People Who Work with Yoiith * \ \ 

' Each community has a number of people who work with young girls, 

\\ ^ « 
e' \' i ^ \ < 

such as home and school coordinators,, youth service workers, , ^recreation 

: — . . . _ , — 
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directors, toramunity health repres.entativea, (CHRs) and ifta't.ernaX and child 
health (MCH) workei^s. When the program, was designed, the i'htention was 
%that group leaders would' work cooperatively .with such staff *and provide, 
training for them in the concepts of the program. Thre^'tp four, sessions 
.owere planned fo^^^uth porkers and ciirriculum was deyelopej for this^gurpog^ ^^.,.^ 
* ^roup leaders generally did an. appropriate job of involving youth ^ , 

workers in the; program* For example, in s'ome communities CHlls or KCli. 

" ' ^ * - • ; . ^ . ^ . ■ ^ * 

.^workers served as resource^people or spoke to groups of gii^ls. Some * ^ 

' -help^. present the unit "Just fbr You" and showed the film "Seventeen 
' and. Pregnant . " People who worked x^it>h youth some^times provi^d trans- 
portation ^and other assistance oh field trips or career conferences. ^ 
Some were guest speakers at career conferences. Some' provided names of 



girls who were possible program panticipants. Such cooperation enhanced 

■-■ '^K ' . ■ ^ • 

the program. Despite yomrh workers involvement in the program, group leaders 
wer6 .not^ successful in carrying out training .sessions for them. Some group 




leaders tried, but lfTl|yu(fnited success. 

Therefore the curriculum w^s revised and combined with curriculum for 

• ' ^ ' , * 

parents ."^ Tlie 4unlts were based on units for ^irls and included subject 

'\ ^ ' _ ' ^ ^ . ' ^ ' ' wy> 

matter information, * learning experiences for group sessions, and activities 
a yopth worker couid do individually with a girl. 

However, this new curriculum was not used, to any great ex,tent. Some 
of the group leaders became so involved in their Wbrk with girls "tWt_ . 
they had little time to devote to other aspects of the pj^ct£J?^. Soi^e found 
it difficult to work with othelrs as 3 co-worker and also to serve' as a formal 
instructor. .^Also, because many group leade"^ were quite young, thjey may ' 

have • felt uncomfortable teaching other adults. f ' , ^ " . 

. ' ^ ' ' ' ^' ' * ' , ^ . ' 

If the program, had been «continue^^, other approaches would have been. 

tried. One approach might have been to conduct s^inars based on the 

concepts of the j)rogram curriculum. Group leaders could have 'arranged ^ 

V 

the senjinar and presentors. — such as the, project director, writers of.* 
the curriculum, and tribal women from various comraupities — could hkve 
conducted ;the seminars. ^ 7 

Implications - ' - ^ 

1. It i3 unrealistic to expect a staff 'member to work cooperatively with 

othet employees in a community and also to serve as formal inc^tructori'^ 
-^"^ • , • ^ ' •* - ' J' 

2. ^The Cooperation of other* youth* workex3 enhanced the programi 



I- r ■ • ■ ' 



y 




■Evaluation. Design 

Four instriamcftts we^e designed to 
measure the effectiveness of th*6 curriculum 
Three of these instruments were included 
4or girls wha participated In the.„ ^_T^JL_ 

, program — a pretest and post- 
test, a checklist to ""evaluate' 
Teaming exjSeriences and 
an open-ended question- 
'naire. Thfe fourth' t 
measur^ent instrument * 

- was 4 questionnaire 



for group leadeijs. 



V 




'^Pretest and PostTests - - ^ ; ■ 

The testsr were used to determine change in attitude and knowledge 
by program participants.* The pretexts were administer^ by grpu|) leaders 
prior to studying a unit* "Post-tests were completed by , girls two weeks 
/or l9nger^ after the completion of a unit. The same questions were used 
^b^e^h age group* * . , ' . - j ^ ^ 



W- *^ ' 'OpenrEnd^ Questionnaire^ s. 



l.'fj • y< : t. • -Girls were asked to* ansvJerr -the ledlo\/ing questions. . 

^"Wfiat new ideas dl4 you learn front the unit?" 



/ '"What , 



new things will you do because you learned about tll^m in' - 
this, unit?" , ' ^ \ ' . *^ 



/ ''fc^ • .v^^^at <iidn*t you like about , this" unit?" 
' , . i ^ It^i|de* in thfis report ard exampj.el of their answers. 
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Checklist oiAearning Experiences 

The checklist on learning experiences was done by girls as soon 
as they completed a unit. They were done as part of a group session. 
The checklist provided girls an opportunity to rate each learning experienc 

Group' Leaders' Evaluation ^ 

* Group* leaders were provided with an open-ended questionnaire and 



we're asked to make written comments on each unit they J:a ugh t. The state- 
ments quoted In- this report are illusrtrative of 'their responses. 

Chaiiges in. Knowledge ' 

In order .to determine change in knowledge the resulsts of pretests 
and^^p^t- tests were tabulated when a girl had completed both tests. Only 
when. 12 or more girls completed the tests were the results considered, 
thus there were* some units for which results were not available. Since 

there Were fewer girls 15 to 18 years old, there was not evaluation 

\ i * ^ ^ 

data for all units. 

The pre and post-feests illustrate that all age groups of girls 
had some increase of knowledge after studying thp curricultmi. 

Being an Indian Woman :^ 

The three units in the section' ''Being An Indian Woman" were dejsigned 
so thjat girls, would better understand the traditional .roles oi tribal 
women, and become more> aware of role models. Following are some examples 
which illustrate* change in knowledge,, 6q th^se topics. 

The statements "Some Indian women have been doctors" and "Some 
Indian women have been famous because of their talents as artists'' wcro 
answered correctly by 26 percent more girls 9 to 11 years old on the 
post-te?t than the pretest. , * 

Thirty-five percent of the girls ll^to 14 increased their agreement 
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-with the question, "Some Indian women h^ve been famous because of their 
leadership." ' ' / ^ i 

Agreement increased by 25 pdrceiit for girls 15 to 18 with the statetiight 
, "In the past, Indian women were often brave and courageous." ' 

• Further data on similar changes are in Appendix C. 

, Being^a Special Person 

— — i One--of— the^importont^conc^fits-^in^the unit was ^llNine _Qut of ten 



girls will work for pay in their lifetime." Agreement with the statement 
increased from 18 percent for girls 9 to 11 to 43 percent for girls 15 to 18. 
* In the curriculum there was an effort to have girls consider preparation 

for a career as important, rather than devoting a great deal of their 
energies to preparation for marriage and motherhood, following are 

^ examples of changes which may indicate that ^irls ""considered the above. 

' . ■ ' ' • ' \ • \ 

icleas. 

An increase im agreement of 30 percent for girls 12 to 14 and of 



38 percent for girls 15 to 18 was found for the statement "One sifeuld 



think about other things as well as' *beihg in Iqve' when choosing a 



sband." 



•^irls 15, to 18 ih(*reased their agreement with the stateritent "Both 
IflT men and women can c^re for children" by 28 percent* . ~ - ^ 



^^^^-^ ' • V .'""V^^ 



Fifty-thtee percent of the girls X2 to 1*4 increased their- agreement 
with the statement "One out of two teen-^ge tnarridges eiJd in divorce" 
^as did 14 percent of girls 15 to. 18 

^ ^ ^ ■ .... 

In the curriculum Jthe subject of teen-age ^pregnancies was dealt 
with. Perhaps, the following examples indicates that girls Ka<f new infor- 
mation to consider on the subject. ^ ^ \ 
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The statement "Teen-* age girls have stopped growing, so it is 
healthy for them to have childrien" had an increase in disag^reement of 
36' percent for girls 15 to 18, ' 

.."Babies boyn to teen-^ge mothers may not be as healthy as babies 
born to wom^n in their 20 *s" had ^ 51 percent increase in agreement for 
gixj:s 12 to l{i and 41 percent for girls 15 to 18. . 



The curriculum attempted to' help girls develop knowledge in the 



area of nutrition since teen-age nutrition is an area of concern. 
♦Following is an example of change oi knowledge* for this subject. 

The statements "Snacks should not be empty caloried foods" and 
"It's important* to eat breakfast every day" had an increase In agreement 
for girls 15 to 18 by 51 and 42 percent. 

Furtj^er data on changes in knowledge for_the units in the section 
"Being a Special Person" are in Appendix D. — • 

About Careers ^ " 

The units in the section "About Car^^s" emphasized pt|^aration for 
careers, decision making and types of career opportunities. Following 
are examples of changes in knowledge which seem. to indicate that ,^uch 
learning took place.' • ^ 

The statement "A decision iSf choosing from two or more' poksibilities 
had an increase in agreement of 31 percent for girls 12 to 14 and of 38 
percen£ for girls 15 to 18. 

Girls 12 to 14 incrfease^ thelt agreement with the statement "One 
needs to .take certain coufs^a§_in high school in ordei* to be ^prepared for 
college stflW'l^es" by 38 percent.* 

^^^^enty-six percent of the girls 12 to 14 increased their agreement 
with the statem^t "There are scholarships for Native American students. 



80 thejr can go' to college or vocdtional-technlcal schools".. 



A, complete^ tabulation of data on dhange '^in- knowledge for the 



units in' the section "About Careet^''^;is"in Appendix E, - * , 

Overall Change i : ^. f , / , 

. The percent t)f girls in each age group who answered various per- 
centages of the questions on the pretest an^^. post-test correctly were 
tabulated. 



TABLE -XIV 

CHANGE IN KNOWLEDGE 
. Girj-s r to 11 



v. , -' 


-•Pre 


test 


Post 


p-test 


Percent of Questions 
Answered Correctly 


No 

Questions 


Percent 
Questions 


No \ ^; 
Questions 


Percent 
Questions 


' 50 or less 


12 


34 


'l 


3 


. 5r to 74 


16 


46 


8 


23 


/ 9V more 


7 


20 


26 


74 --^ 


Total 


■ 35 


- 100 ' 


• * 35 


" 100 



TABLE XV 



CHANGE IN KNOWLEDGE 
Girls 12 to 14 



Pretest 



EdsC-test 



Percent of Questions 
Answered Correctly 



No 

Questions 



Percent ' 
Questions 



No ^ 



Qtiestions 



Percent 
Questiohg 



50 or* less 



29 



2 



51 to 74 



33 



42 



12 



15 



75 or more 



17 



21 



65 



82 



Total 



79 



100 



79 



100 



TABLE XVI 
CHANGE IS KNOWiEDGE 
Girls 15 to 1^ 



1 


Pr< 


2test 


- Post-test 


Percent of Questions 
Answered Correctly 


No 

Questions 


Percent^ 
Quest iohs 


• . .No 

Questions 


Percent 
Questions 


50 or less 


15 ' 


26 • * 


3 


•• • 5 - 


51 tb 74.^ 


10 


17 


. • 7 ' 


12. 


75 or more 


33 


S7 


'48 • 


83 .. 


Total 


58 


100 


58 ' 


100 


< • r . ' / 
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The data In Tables XIV to XVI show that girls, particularly the 
,^21ounger age groups, did not know* a considerable amount of the Information, 
but that after studying the units they were able to answer more questions 
correctly, probably indicating that, they had an increase in knowledge. 
Girls ages IS to 18 had less change* However, questions were designed 
for all three age groups. 

Implications 

1, The curriculum is based upon ^information which many^larfLs do not know» 
2« The curriculum is designed so. that girls learn aboJt subjects which 
can enhance their oppbrtunities for having a career of their choice and 
reduce barrj^ers which may prevent them frog utHjizing their'abilities 
.and potential. - ^ * ^ 

3. The curriculum is designed so that girls develop attitu?ilnal change. 

Change in Attitude >^ ' - 

As one means of determining the effectiveness of the curriculum, 

. changesi in attitude were explored by using pretests and post-tests. 

Following are* some examples of attitiidinal chajige, 

^Glrls 9 to 11 years old^increased_thelr~agr^ement—— 

with the statement "Your own physical characteristics 
are whati make you special" by 20 percent. • ' . 

Disagreement with Jthe statement "Marrying so you won't be 
lonely. is one of the best reasons for getting married*' 
increased by 33 percent for girls 12 to, 14 and--3i^8 percent 
' • ' tor girls 15 to^lS. ^ ^ M 

/ ' Girls 12 to Ih increased their agreement with the 'state- 
ment "The 'teen-age years are a time for fun and exploring 
"^heiwvfdeaf^s" by 364>®^^^t. 

The statement "Decisions you make now can affect your 
^ life 25 years from now" had an increase of 24 percent ^ 
for girls 12 to 14 and 30 percent#for girls 15 to 18» 

Appendix F contains a table shpwlng other attitudinal changes. 

0 \ 



Th6 curriculum provides an opportunity f6fe>glrls to change 
attitudes • ^ . ^ 



Responses of GHrls 



The curriculum, was designed for the following purpQses: 

1. To help girls realize' that they will' be workers. • • 

2. To help girls plan realistically for their years as members of the • 

world of work. u , ' ' ' ♦ 

« 

3. To help girls make^ decisions in their teen years that will help 
^^them prepare adequately for the world of work. 

4. To help £irls'belive that they have special falents and abilities 
that kre unique to them. ' • 

A i:evieW of .the answers to the open-ended questionnaire would 
indicate tKe above purposes were accomplished. , 1 

Of the 356 questionnaires from girls 9 to 11 years old, 78 percent 
were able -to list one or more things in response to tlie questions "What 
new ideas, did you learn from this unit?" Sixty-six percent were able to, 
list one or more new. things tl^at t^ey will do because of wWt they learned 
about them in the unit. Only 19 percent responded negatively ta tlie 



.question "What ^didn't you like about the unit?" 



Girls 12 to 14 responded positively to the questioiji,, J'What Tiew .rt 



ideas did ^u learti from this unit?" in 67 percent of the 6,83 <luestiotinjalres. 
Fifty-seven percent of the girls 12 to 14 could list one' or morer things. , 
that they would do because ^they learned of tliem in t^^^e. unit and 11 per.cent 

listed specific things that they did not like^bout the. unit. 

/ ' " - ' ^ / • ^ ' * ' 

Girls' 15 to 18 Completed 266- questionnaires. Of those, /75 percent 

listed new ideas' that they had learned. Sixty-one percetjit listed, new 

things that they v^rould do, and 9 percent listed things that they did 
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not like about the unit. ' . . 

Will Be VI/orkersv . ) ' . 

Foll6w^.ng are Bome typical comments which indicate' that girls believe 
that thejr will be workers. ^ . ' 

Ages 9 to 11 > • . ^ ^ 

"We learned about women working an' getting jobs." 
' "To look forward to working." 



^Find a good job that pays well." ' 
"I learned ^that women could be anything they wish to 'be.'.' 

Age& 12 to 14 ' „ • , • 

^'Things about what kind of th±ngs a women needs to get a good jobf^ 
"That women can get the same job as men." , ' 

"That you can Really 'do something w^th , yourself, with your own^cholce. 

1' 

Ages 15 to ;L8 , • , ' » 

y — "That there are more and better job openings^ for women .than there 
were before.^' ' ^ 1 

f 'How Indian women can do what they want, if they really try*" '-^ 
"That women sKould start thinking, about their futiire. !Not only 
^having kids but makijng more of themselves*," ' ^. 

"That yotr can get jobs just like guys car^&r- :tRe*same job as a 
guy has, and that you ^an have^any job you want^^"^ - ' , • ' 

"Start thinking morfe about wl\at my future will *b^, what job I 
will enjoy.". 

-f«Try 
men dan 



harder to tfbtain professional work, x^so to do things that 
do, women can do alsd." :! : 



Planning for the Future 

There were many, comments which indicate that girls are planning" -for 
^^^S^tfieir years as a member of the woi:ld .of work. Following^ are some of them. 

' ' kg^9 to n - .^ " ^ 

^ ' ."Women can be^ lawyers and carpenters." 

^ ,".Grow up like an Indian woman and try to get a yeyy good job." 

Ages 12 to 14 , . 

"What I would do in my job. How much I w6ul4^ get in my check. ' 
ttow many hours IM work." ' ^ ^ 

"Fir^ish high school and maybe go to college." 
"W^ich courses you can take in vocational school and which in a 
uftivefsity." 



Ages 15 to iK 



f 



"I learned if I want to* be a social worHet, wl\at kinds of ' 
courses you have to take." - , ' ^ * ' . 

Be careful in the jiecision I make.* - The decision J make could 
affect my life." . «^ 

"Th^ you should think about, what you^watit'to do with your life." 
.~ "I learned about different jobs and the schooling for them.^ Your 
grades in schpol will help, yon get a better job in the future. That's if 
the^re good," -V * ? • 

Preparation for the Future 

Recording to the written comments of ILhe program participants, there 

is evidence that they are making decisions which will pi^pare them for the 

♦ 

world -of^ work. Following are examples of their comments. 
Ages 9 to 11 ' 

"I will study harder." 

"That you should get a good education so yotu can get a good job." 

Ages 12 to 14 ^ 

"Not to get married when you are young because you have^a lot of 
jtroubles." ' , . . , 

"Not to have kids before you're married. ^ 
"That there Vs a. lot to 'having children when you're young." 
"Make decisions carefully. Gather information*" 
"Do my best in school." 

"twill try, to become more useful .to my tribe.'-' 
. "Look foxr a -aaliege that i^-Tiear^my-home-and-near-myH:-r4t 

Ages 15 to 18 , . , 

"Get an education and a job before getting married. "- 
"Be more active in everything. Going to try to be anything 
I want to be. Something that interests me, and can help my 'people ^ 
(Indians) maybe I" ^ 1 - ' ' 

w "Not to get married when, I'm , still a /teen-ager." ' 

"To go and finish high school and plan your life before getting 
.parried and having children." * - ' ^ ^ 

f\ . _ '"Do my homework more often so I can go on to school." 

^ An analysis of the Written comments indicates that girls believe* that 

• thay^ h^ve special talents ^nd abilities ,that are uhique to them. Following 

* are examples of comments which support the idea.- * 



, Ag^a 9 to 11 * - 

"I learned to.be me and we are all different. * We are all €qual." 
Ages»12 to 14 ' , : 

. • I . . 

"Let people know ^ou are someope instead^of no . one." 
. "That you can do* anything you* want to do, anything that fit:s you. 
You don't h^ve to He beautiful to have a good lid?e." , . . , 
"Not to be a dumby^all my life." 
"To be yourself and not try to be anyone else." 
X *'That I Qf^n- become anything.^' . ^ 

,Ag^s 15 to 18 . 

"Don^t change how yoi^are 'for someone else/^ 

"Set my 'taind on*satisfying myself more than 'satisfying men." 

' "B^ proud 6f what you are." 

< \^ , ^ * 

Further examples of comments by girls are in Appendix G. \ 

Implication ' V 

Based upon th^ comments of girls, it appears that t^ey know they,^ 
\fill be part of 'the labor force, that they are planning for such, and . 
that they belive each person is special. ** - 

Learning Experiences • . 

To determine the effectiveness of various learning -experiences, 
*an evaluation instrument was designed whereby girls had the opportunity 



to check if a particular learning experience was Interesting, was fun, 

was OK, didn t make sense or was dull. The group> leader administered 

4 - 

the instrument at the conclusion of * each unit. Following is the weight 

assigned to each judgment. 

• ^Interesdting = 1 " ^ 

' Fun = 2 - • 

OK = 3 

Didn't n^ke sense = 4 . - . 

Dull = 5 ^ . . 

^^vTo determine the way girls judged various types of learning etKperiences 



they were grouped according to type o£ activJ.ti 



a, 
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Following are some examples of activities \ncluded 'in some of 



the categories. 

Art - Making a poster or collage, ^ ' 

Bboklets - Those designed as part of the curriculum . 



^ Dramaticfs - Skits or "pantomimes . 

Discussion cards ~ Quotes or words printed on cards which were 
used to promote discussion. 

Games - An^^ample Is the Bing-Lingo game, which features tribal 
foods in the Chinpewa language . 

Illustrated*Talks - These were based on charts or-=eketches which^ 
were designed as part of the curriculum; for example, one set of 
sketches illustr^es women doirig traditional work. 

Personal Analysis - Are problems which deal with the girls. ' 
One example is planning what .courses a girl need^o enter college. 

^ Writing - Many of these activities required writing isomething as 
a basis 'f or discussion. An example is girls writing questions and 
then mixing upjihe papers and discussing the^answers. 

^ Tables XVII to XIX show the number of activities Within each category,. 

' the total number of times that' the activity was done by girls, and the 

score for each cate^ry. ' - . i 
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TABLE XVII 



"BEING AN INDIAN WOMAN" 
JRATING OF LEAKNING EXPERIENCES 



Activity 


Gifl 


s 9-11 yi 


ps old 


Girls 12-14 yi 


:s old 


'Girls . 15-18 yrs *old 


Met 


// Girls 


Score 


Act 


it 'GUIs 


Score 


if Act 


// Girls 


Score 


^rt 


1 


88 


^4 














Booklets 


2 


79 


l.A 


2 


106 


1.7 


2 


22 




•Discussion - 


-2 


110 


'2.4 


•8 


308 


1.8 


- 8 


95 


1.6 ^ 


Dramatics 


3 


22 


1.9 




• 










Slides 


1 


31 


1.2 


1 


53 


1.5 


1 


6 


1.7 


Vhrltlng 








1 ■ 


14 


1.6 









Only two activities within' |:he section "Being an Indian Woman''^ received 
a ranking of less than 2.0 and that was for art' and discussion by girls 9 
to 11 years old, but all activities were judged to be interesting, or fun 
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by all age groups. 
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TABLE XVIII 
"BEING aIsPECI'AL PERSON" 
RATING OF LEARNING EXPERIENCES 



Activity 


Girls 9-11 yi 


rs old 


Girls 12-14 y] 


cs old 


Girls 15-18 y] 


ps old 


if Act 


// Girls 


Score 


# Act 


// G^rls 


Score 


// Act 


if Girls 


Soore 


Art 


' 7 


.^173 


2.1 


7 ■ 


272 


2.1 


5 


' .265 


.2.5 


Booklets 


5^ 


206 


2.0 


7 


355 


1.9 


A 


268 


2.0 


Case Studies 








8 


194 


2.2 


W 


263 


2.2 ■* 


Checklist 


■ 1 


52 


1.9 


' 4 


181 


2.0 


3 


99 


2.5 


Dramatics 


1 


• 21 


2.1 


3 


79 


2.0 


1 


21 


2.0' 


Discussion 


. 15 


A56 


2.1 


24 


1139 


2.0 


23 




'2.4 


Discussion 
Cards - 








3 


107 


2.1 


2 


# 


' 2% it 


Games 


8 


172 


2.2 


14 


546 . 


' 1.9 


10 


197 


2.2 


Illustrated 
iaxK 


6 


338 


1 0 


12 


504 




11 


- 283 




Personal 
Analysis 


6 


208 


1.9 


10 


481 


2.1 


5 


159' 


2.3 


Problem 
Solving * 


6 


116 


2.2 


nl 


451 


2.1 


7 


180 


2.3 


Role 
Playing 


/, 2 


35 


1.7 




47 


1.9 


3* 


64 


2.3 ■ 


Slides^ 


1 


• « 45 


1.9 


1 


66 


2.1 


2 


50 


1.7 


Writing 


1 


83 


2.0 


3 


1«2 


2.3 


6 


147 


2.3 




4 


198 


1.5 


8 


289 


2.1 


12 


411' 


2. -2 



None^ the activities within ^the section ''Being a Special Person" 
were tated^low 2.5; the mean score for each age group indicates that 
the girls thought the activities were interesting and fun according to 
the- data in Table XVIII. Younger girls judged the activities to be 
more inteif^ing^ihan the older girls did. Tlxe slides and booklets 
which, jare par£ of tlie curriculum consistently received the Ihighest ^core. 
Girls 9 to 11 seemed, to enjoy checklists, lllustrat/ed ttilks^. personal 
Analysis, role playing, slides, and quizes-tJie^bestA Girls 12 td 14 
rank^^g^ok]^ clieckUVt,s,_dt^amatics^ dlscussion^^ and role ^ ^ ^ 

playing as their favorite types of. activities ^ >eider "girls^ indicatjed ^ 
a^ preference for booldets^ ^Qase studies, dramatics, games, 's'iridjas, 
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and quizes^, A majority of^Che girls did 'not judge \ny ^activities to* 
be les^.than^Oiq dull,- or dldn't^make sense. / ' . ^ 

As shown by the data in Table XIX. within the sectioh "About Careers" 
the* booklets for the units cbtisistently received th^ highest score, 
ranging from 1,6 to 1.9/. Only 'two activities' were ranked OK — that of 

• • • • .A 

le&tning how to ^complete* forms was judged as OK by girls 15 to 18 years ^ 

' ^' ' ^ ' • o 

old ^nd discussions were ranked OK by girls 9 to 11. Girls 9 to *ll fojiind 

ar^ activities and games td be the most to their liking, while girls 12 

^ f • ^ • 

to 14 liked the booklets., games, guest speakers, ro3.e pldying,,and slides 

the best. Girls 15 to 18 particularly enjoyed art activities and the 



ibooklfe'ts . 



/ ' TABLE XIX 

• •' "ABQUT CAREERS"' * 
?lTpG . OF^ LEARNING 'EXPERIENCES 



' ■ J, ' 

Activity 


Girls 9-11 -^rs al'd 


Girls 12-14 yrs pld 


-Girls 15-18 yrs old 


S Act 


if Girls 


Score 


- if Act 


0 Girls. 


Score 


0 Act 


0 Girls 


Score 


Art • 


5 


. 45: 




3' 


— ; ; — ' 

84 


2.1 ' 


2 


9 


■ .l'.4 


Booklets^ * 




■ ■ » 


1.7 


3 


125 


1.5 


3 




1.6 


Case 
•Studies 




^ 




13 


402 ' 


f 

2.2 . 


» 

^^2 


327 


2.0 


Cfiecklist 






— ^ 


2' 


53 • 


2". 3 








Completing 
Forms 


' 2' 


31 


. '2.3' 


4 


1 

172 


i.2 


, 4 


/ 16 ' 


2.9" 


Debate ^ 








••• 1 


22 


2.1 






• 


Di^ciussion 


2 


14 > 


•3.1- 


11 


'321 


2.1 


8 


201 


2.1 


Dramatics 




41 


2.3 


— n T- 

I 


* 










Game^ \ 


• 2 


r 17 J 


1.9 


2 


. 22 


.2.0 


2 


10 


2.6- 


Guest 

, Speaker,^ * 


\ 






1 • 


i ■ ^ 
' .12 


' 2.^ ■ 






* 

• J—* 


Illustrated 
Talk ^ 




-> 


X 




' 23 


2.2 




i' »• 

'4 


2.0 


Interviewing 








1 


31' 


Z.4V 




> 




Personal 
Analysis 


1 






lis 


■ 3*42 


2.2 


' 7 


* 

• 258 


2.2 


Problem 
Solving 








5 


179 


.2!"l 




18 


2.6 


Role 
iPlaying 


w 






* 

, 1 


26^ 


• 2#0 








Slides - 


f 


1 ? 




• 1- 


' -25 


2.O.. 


« 







* Booklets for the units "Decision Making" and "Career Opportunities" were 



not v^aluated. 
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imp1ic^|ions :. / / . 

1. All learning experiences were well receiyed by the program participapts, 

2, A'variety of learning experiences appealed to the girls. • • 

Misfactio:n>of teaming Experien^^^ by Units . 

To. deceirmine which unjts had activities that were mo&t favorably . . 
rec<ilved by the three age groups, the .percentage of activities for eac^ 
'unit that-were scored 2.G or less were examined. The results are founH . 
in Tabled. According to this calculation, the unit ."The Out^i^e You" 
was the 'best liked by girls* 9 to 11 years old with "Life Sp^ FUlnning" 
rated second. All girls l2 to 14 rated "Fampus Indian Woinai"> "Traditional 
Rojes > and "Jus.t For You" at. 2.0 or less. All girls 15 to 18 /scored 
the three unita on J^ndian women as havf^ig learning expericftices of 2.0 
or less.^ • * 
' However the girj^ 9, tp 11 indicated that in two-thirds of fhe> * ' 

* ' • • ^ . 

■units, 50 percent or more of the "kctivities were interesting or fun,,^ 
while girls;.12 tb 14 indicated that almost 60 percent o'f the units, 
•contained half or mo^ interesting or fun learning experiences. Girls 



^15 'to 18 judged, th^ half l)r more of the learning experiences were 
interesting or fijn in -50 percent of thfe units. _ ' '' . ^ 
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, , TABLE XX-.' . . ■ <■ 

-i: SmSFACTION OF -LEARNING EXPERIENCES BY UNITS 



x 



G^rls 12-14 .yrs old" 
% of Activities 
Judged -2,0 or less^ 



UNIT 



Girl© $-11 yrs old 
% of Activities , 
Judged 2^0 or Less 



Girls 15-18 yrs old 
% of Activities 
Judged 2>0 or Less 



Famous Indian 
Women ^; > 

^.^^^radltional ' 
Roles , 

Growing up io Be 
an Indian Woman 

^Growing Up 

The Outside You 

'Marriage, Expect- 
^ * ations or Reality 

Judt For •You « 

^FocTd and Ybu 

Your Money 

Alcbhold^m ' 

Coping With 
Parents < . 

Life Span ' • 
Planning « 

Decision Making 

* Educational 

Opporf unities- 
Exploring 
Careers 

, Career * 
Opportunities 




44 



50 
53 
86 



15 
55 



67 



■ 38. 
'50 



■ 100 
,100 

50 
59 
50 

43 

100 
88 
26 
29 

50 

33 
26 

43^ 



^100 

100 

ipd 
-SI 

-.7 

26 

56 
9 

50 

- 0 

67 

42- • 

' 23 



Implieatiofi . / - 

Girls found half or more of the colitents of .half or, more of the 

* - * 

units to be interesting and fun as opposed to OK, dull oV doesn'^ make 



. Group Lead^is Evaluation . . . 

\ Group leaders were -asked to* cotnplete open-.ended^ questionnaire 

* * y * ; * ^ ^ 3 ' ' . ' ^ * 

' for eachrur^t which they taught. Following are some exampleg of their . 

^ , ^ ' ' -^^ ^ ; , • , ^ . , 

cojnments;, . ' ' • ' 

' ^ • ■ ' ' * * * . ' ' '''^ * ^ 

\ ."It wag ^;^really good - unit for the girls because I think it * " w 
/ gave- them self-confidence in being, an Indian woman.' helped 

them realize •t'hey can -speak up for tiiemselVes. The gi^W 
^•really liked 'doing- skits on the stories of tjie India^woj&^n. 
^- The 'slides they Sou^d really interesting. They never, realize^d 
' .there were vomen ^in these roles. J' , 

' -y / ' ' ' ^'^^ ^ ' , ' • • 

^ r*"This seemed. like. the "first time some* of . these girls had " ' C ' 

[ really 'taken the. time to think about themselves and yhat ^ 

they /want or want to do . \ ' y • , • * * ^ 
. ^ ' ^ . * - * * 

^ ^ "I think this ma,terlal realLy said^.tt IMke it is^ It almost * ' ; 

^ ' ^.JJf\^^^ ^^^^ I "hadn\t gottett married- until I had ^een older. 

• V think 1? did a.-lot^ good." . . 




'^It was- such "fun. Jbst to' see- these girls cpme out and' 
ask questions abq^t everything wh«n basically •they are^ 



.very shy. 



> ■ 



'Like 'the discussion on admission tequiremerit?. 'for .college^ . 
requirements for high school graduation, and the. wdrk^heet^ , 
for courses."' - ^ ^ . / - - 



"On the learning -experiences 'What^Woyld You Dq, ' as tribal - 
chairman, these are ,the things the girls said^ they would- do ; 
.'^ ' ' 'foi; our community: . - . , - 

^ / * . IM like to have' otg: oxra school. ^ ^ 

^ . ' ' ^ ^ \Vd like to have our oj^ lawyers.* ^ ^ ^* ' 

j.^* ' , *' ^ IM like t3f© have our own^med^ical-ta^oratory . 

• ' * \ IM like to have our 'own^ hospital • • ♦ 

. . ' ■ ■ \L thought '.th-ese were ^eat ideas for them to have. 
. ; •* • ' • Incliaded as Appendix. H are fur;ther examples of «evaluation>oiments 
•. -ra^*de~by group, leaders. ' >' • - » ' '• •' 

. ' Implication. / ; /• ^ 

' . The units were acceptable to'ihe st^-ff who wereT hire^- as' group ' 
^ leaders. . 
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Evaluation .of ^)veran 
Program 

• The program demonstrates that 
Extension and tribal ^oups can 
jointly 'contribute ^to and support 
^a^ pr^g^ m^ j 0^fvtfe{:fauti6ns' by numerous 
Extension faculty in ^the. development 
of the curriculum and in imgj^Bienting 
the pro^e^ as well^^s the financial 
support of the *projec4: director 
and secretarial staff taade the 



project possible. The project 





/could not have been done without the support of tribal groups. 

^ Their contributions of ' resources such as space were esseptiai. ♦ The 

^contributions of tribal pe^pple who assisted in the p;Lanriing-and implementation / 
-of the program were invaluable. * ' . , ' 

^ Methodology.- / ^ ^ - ; ^ . ; \ . : . 

Several means <were used to ^evaluate the ov^^all effectiveness* \ .\ 



*bt the program/ 



\ 



1. The ^(BQple who h*elped plan for^ the progr^ ±n their cojmminjLties , . 
su<?h ad e>iucation committee members, tribal council members ari3!' 

• ^ > ■-•"-* ' ■ ■ ■ ■ J: ' • 

^ parents were orally interviewed and their comments were recorded^ ' 

• . - . - u ^ ■ -...g 

..on tape. This was ||6ne in eight commuoitiles*.*' * * ^^-^ ' # 

2. > Gijoup leaders at one site distfihsUted questionnaires 'to paTents. 
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of girls who particl^ted in the progr^ and some^BSimunity people. 

The questionnaire which was developed by the- group leaders focused 
° * upon reaction^ to the program, torty-five questionnaires were' 

. collected . . • ' t ^ ' « 

3» Menibers. of the advisory, coitoit tee were also* orally ihtervieyed 



' recorded. Six committee .members wete interviewed. 



3rally interviewed and their comments 



? ^ «^«Ajp leaders were or, 

ti were^recorded pn^.fS^^ Jraterviews'' focuse.d upon- theit, reaction 
tQ the program. 





Comments- by Parents ^ "^^k^.^ - 

"I apprfeqlated* the prcfgram ^r ray daughter '*s ^safce'^or' ", > 
as well as J:he other girls who ijparticipated, 1 feel as 
* tljpugh our girls •are'lnore in need of this type ol jprogram 
(han most girls thelf age in olher tulturai-'^ettingsr" I 

< I think (this- is one of the bettex programs that has 
qoma erXong* for .all of. our youhg ladiep."^! don't lo^qw f . 
if 'this type of . program is ^eing am>lied to the boys. 



but it isn't a.Wd idea." ' 



\A lot of girls-* don't know what they're going to , f 
^ da after they g^t .out/ of ^^^5ol.. . Some <&f^ them have dropped, 
out an4 they're jiist doing northing ^ *Tl>ese'^irls tftat ^ ; 
ar6» fn^ the progi;am,-they have^ talked ab0qt getting ir^tx:^ * 
' i> , something that ^thdy w^nt to do/ something they -like to 
' ^ ^ -do^.» I tthin^c that'd why^ that ^progfafe is real good/' ' / 

/ ^ "(Hy .d^tight^r) liked ^It .bedause shfe^^decide<I' tQ =thiii^ 

/ about'^what^kind^of careeg: she will *have. ■ ShB^wants to^ * 

^ \ /"^ , finish-^schdoj.^- Sylfe said she j^ants her^ducationr. .Then 
- ' ^ ^ . she can have* things, of her/'owh-before eh^e ^ti'rtsja family, 
.1^ ^ , She understands ^ lot of things abo\it such things as 

' ,\ ' tontracept:^6s. NShe said a lot df the otjjer girXis Uidn*^ 
\ ' '^khoW/Siy thing about them. It was^-kind* of n^W to them.^ ^ 
I k;now 1 talked to a couple of the^irtothers and I told them * 
!what the ^irls are going to do about this and^they thought * 
this was real fine.", , ^ . 



"I thought that.it^'was ve^y .helpful. I had Uio 
.* * daughters whcT. took- part, one in ira'ch of ^^:he groups .\ ' 
V I ^thlnk ' they got 'a lotj) out of it.^ ^ ' . ' 
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"I am a worki^ng* mothet. HE^cnow t don' t spend , too] * 
much time with ay .girls (but'^^tltrpujgh Jtbe' optogram) ' they^ - 
got a chance to get out and, H*aV.e<)^|fferenb^ 

^ * • - / * * « - \ * V * 

"She learned about herself as 'a i^feJSsm. *^ S\ie ndw^^seems 
to realize the value of education -l^at^dC^^ goitig tb f 
please (us) she wishes to cont inu^ /to better -h^seM^^ '."^ 

Cornments by Comrrtunify P'^yiiE ,v "^ >^ 

, "I guegs since I'm warlcirig as' a Home/school coordinitbi 
I've seen girl^ who I've thought l^d potential.. But thpy 
seemed to think that what everydWe did ^as, have children \V 
Of get married, and so these were their .tholces; anfl'-they . 
'would drop out of school and have children. *^Their potential 
was just not utilized at all and I thougj^t that- ^ this- was, V .^'^ 
really sad both for them^aud for the community. I hopfe 
that',, through this program, this will change." 



'*(Clrls) didn't see anything for themselves be:^^e 
w6 had Jthe' Career Development program. Now that we have 
it, I think the girls see different things, like; education, 
things that .would help them. We ,don>'t have very many girls 
•that graduated from high, school or w^nt on to college, 
t can't remember v^ry man^ anyway." 

. / ' ^ . . 

"J[ feel the Program is needed because •tjife girls don't 
feel as though education is as important .ias ,it .really 
is. They get "so fkr in school knd then drop otit^or various 
reasons. With the/pro/ra^ I fedl that they can' realize 
'the importaoce of/edi^tion and choose a career and pursue ' 

"I feel that i-t is really a fine program. \It is 
beaut^ul, and I think, it is* the* kind of program that every 
"motmer^would erocourage and that every mother would J>e happy 
to fiaife her. daughter attend." ' ^ ' . , , 

'''I, think .Ihe program is needed 'for a number of reasons. 
Primarily because I*feeJ. that in the future^ young girls 
and young women will have Xo get into careerS. /l^feel 
.that there iWf a definite need for 'career education. There 
has' been k lack "of it sro far^ particularly w;jLth. youflg , 
Natfive American *girls. They are not exposed to career 
education througli ^hlgh. schools , through ^parents , ^thuough 
peers, throygh any otlier methods;."" * ' ^ . 

"B think the rofogram is fteecl^ so that"^rls can reach 
their potential and set ,a definite goal and prepare for" 
a career. ,^Pher^ are a lot of cateers that they don't . know 
about^ That^was brought out for them, and visiting the 
schools has 'helped them." . , ^^ 



A. 



"I think it's needed for the basic reason that a 
lot of our* young Indian wom^ have rather low support 
systems going for them. They need someone to give' them 
positive feelings abffiut themselyes and help them want to 
Strive tor bettering^heir ideas." - ' 

'JOife of the axeas that I |iave been concerned about 
is that so^ariy of our teen-agers are mother's. We have 
so* many te^n-agers who have become pregnant and have 
children,",^, ' . . ^ 

^ "In this day and age most parents are working 'and 
they don',t have that time to* spei^d with their children ' 
on careers, and educfation and it 'involves everything 
really, socialization, just learning how to get along 
wit;h people, joast every involvement in growing up."- 

'••l think in order to lielp the girls you^have to 
hav^ a very stt^ctured progrpi. You have, to have things 
that^are all lined ^ut.*' You just 'simply can*t say^to them 
O.K. you can be *a doctor, if yo\^ wan1:.tQ be and you can i 
go to^ t&is book aijd find put all abpi^^ doctors , or yc^^ar-^ 
are gOing to find out all about* the world of workv^y ' 
listening -to. %apes. I think you have.' to have somefeciy-^ 
th^re . guiding th^ girls. .alorig% Hlifl ^s one, thing that ^ 
this program dld^ ' and^^I thliifc was very good." * 

"We don't have- enough activities ^jiere, skd when somethitxg 
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d.s^^ing on the kids realiy. like it . "'And they like to 
work in 'their -little books.. They pifoJ)ably learn, more 

.^about things than staying IJo^e^ I kno^ a couple of the 
mothers; they had to discipline" their^ girls by telling 
them^if^ they -didn't do their dishes or -their Jhomewofk 
they couldn^t go to the meetiTilgs^ A lot of tlje girls ' 
dtd their work so ^hey .could tome out to^the meetings*.. 
It gave them a, couple houirs away from home aftei^ school. 
(Without the flieetings)- they pr^f)ably would ^be'^ sitting 
home- or walking around;'' 

"Well, first of *al2r when^I see, these girla, (in tba 
progfam)s^thfey're all happy^r .To m§^hat means^Sb much, 
i)ecaus^^feei, that, they 're gaining knowledge 'fiwnt^the 
program-Wst by being happy in' the program. »Thf -giorls 
epjoy dCtV I .think they're hung'ry for knowledge, but it 
takes a pretty special pers6n to get it acroqs to them." 

* * , 1 . ^ • 

"Well I think th^ tribe will he. looking for fiinding 
for this type of a program again next yea,r, since this 
really ^went over well. We had almost perfect atten4i&nce 
at times." ^ * 

\ r 
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ommenfs by Group Leaders 



"I think, girls are probab^ developing greater confidence 
in themselves', as girls, being* able to do something in. the ' 
^ future. Xoxx know, that they are going to *plan their life< . 
They are becoming more aware of themselves, that women 
can do things and that they don't need to just be housewives 
* or mothers.* They are thinking about these things wjiere 
^ I- don't think they had before and they've become mo 
informed about wl^at is available for them." 

' S "Well, (the program is) definitely -^eded because 
in the high ^^ools they don't have anything As thorough 
' as the program jto let, girls know' what's' in ^xore for them 
after they graduate'." 

"Most of the girls in my group have^ dri3pped out of 
school. Some have children already.' They jdoQ't have 
ait>0^ere to go and thay don't know what to do with their 
lives. So I think this progr^ provides goals for them*" * 

^ * "I found that the'^'^^i^ls are real enthusiastic about ^ 
it. ];. work- with the girla fxom nine to 12 and in fact they 
call* me, to remind me of tne nights when the sessions^are 
to be held./^I think it is* a great idea for Jthem to be 
career wise on the various th^.ngs they can- do* when t-hey 




rowri up. 



(Th^progtam) is good ^foV them. They have some1:hing 
to jiook forward to. ' Before *they never plaT^4 ahead, but 
they -do. "They have some kind of idea of what they ^ 
to/do with their liyes and their future." 

\/ 1 'think it is a.gbod program^ It^ gives the girls 
Sqmfech^ng'to db and* it provid'es^a lot of Information for 
*1 theflii I sort of wish it was around when I was their age.'/ 

■ * . * '^The girls have more self-respec^J^ . These guys around 
^ here/tell them sometliin^. Never before did they *hav^ 
\^ '* ' * an. answer; but now they do^" ' ^ 

\ .^^ ' ' * 

^ ^ ' i "I thought; it was really an interesting program. 
; when I worked likit. I saw a lot of the studehts/realiy" 

grow atid mfiybe because of some of the exposure they had 
' ^ po different careers. I saw them develop interest, ' 

They would ask other people about their careers and th^lr 
jobs, what they did every day*. That*& one^ thing t thought, 
was really positive*." . . • o ^ 

^'They h^e realized, that they are an individual 
and that they all have their own separate lives, not 
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just be a mother, watch kids, and clean house - that 
there are careers and opportunities for them and a whole 
new way of life. All they have to do is make the step,"l 



"I think -they have become confident. They have 
developed greater confidence in themselves as girls, / ^ 
as women in the future. Confidence that they can go 
out /and do things as women, and they"" don't necessarily 
have/tp be a housewife or a mother. They have^:become 
more aware of themselyes as persons and t^ey have become 
much more informed." 

V "We have, one girl who is no t^ going to school.^ She 
dropped but of school, and after a few sessioi^ ih the 
classes we had- held, she started back to school again, 
whi£h made her grandmother very proud of her." 

"The girls understood everything, and now they have 
self-respect for themselves and they look forward to a 
future - jdt, college, whatever," 

u 

^"I*ve had parents tell me that thetr-glTts- have " 
.cjianged because of the program. TheyWe'been thinking 
about careers more. I think that the program is a very 
good program, ' that^it makes the girls aware of the different 
career opportunities that theydo^ave. Some of the 
parents have felt that it i^^^i'valuable program. They 
have seen a change In^eif girls since they have att^ended 
the classes* One motnir Cold me that one of her girJs _ 
is a lot more helpful around the house and she feelar that 
it was duetto the' program that we Have. Some 6f the other 
people in the community have felt that it is valuable 
because it is preparing the ^i^ls to go out ^d work.^CjN^ 

"I think that the girls are more awar^" JWE the different 
types of schools they can go to. They've found otit that ' 
now they can have vocational training. Now' In high school 
they are aware of jthe different courses they are to take, 
*what requirements they need to, have.'" 

"(The girls) seem lilce th©y-^e thinking about a 
future, about what to do beside^ just being mothers/ 
^ey are. talking about different careers that they would 
•like. They have also found out from the program that you 
have to take certfin subjects, not just to take the easiest 
ones." . ^ . ^ ■ ^ 



"r gained in/seeing these girls blossom from the 
shy person^ to someone who can express (herself) with self- 
confidence' in tha: they know that each one of them^is an 
individual and. thinre^s no one else in this world li^e^ 
them. I really f eW like I We accomplished a lot in that 
itself." > - ; . 
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Follow up on Older Girl: 

To evaluate the overall effectiveness of the program, a survey 
was conducted to determine the status of girls 15 to 18 years old 
who participated in the program. Group leaders who worked with the » 
girls in this age group were asked to report the status of girls. 
Responses were received for 33 of the 57 (58 percent) who participated 
in the program. 



TABLE XXI . 



FOLLOW-UP ON PROGRAM PARTICIPANTS 15 TO 18 YEARS OLD 

. . —yt. - 



STATUS 



NUMBER 



-t- 



PERCENT 



Presently enrolled in 
high school 



26 



78.8 



Presently enrolled.^^n ^ 
college or vocati^^c^hal 
school . • 




•2 



6.1 




Graduated from high 
school, but not in , / 
college or vocational 
school 



V 



3.0 ) 



Dropped out of high 
school ' 



12.1 • 



TOTAL 



33 



100-.0 



According to the data as shown in Table XXI, more than tnree-t 
fourths of^'^the girls were still enrolled in high school, nine percent 
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had graduated from high school, but 12 percent had dropped out of high 
school. It is likely that factors other than the Career Development 
program contributed to tHie fact "that 88 percent of the older girls who 
participated in the program were still pursuing their^ education or hadf' 
yaduated from high school • But based upon the responses of girlsv>%id 
their change in attitudes and knowledge, it is likely that the Career 
Development program affected their decision to remain in school. 
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Conclusions and Implications 

' * The major purpose or the program 

waif to develop curriculum and to 
^est a model for using it so that - 
young trib^al women will realize 
that j;hey have fecial talents and 
abilities whieKa^^ unique to thfem 
^d that thSy will plan realistically 
'ancf^make appropriate decisions which 
w^l^'JTfenable them to utilize their 



oilmen tial„4.n the world of work. 



CcinclusioiTf : ' b , 

1. Curriculum'Was designed which helped girls develop" beliefs that 
they have fecial' talents and abilities '^nd that they will b*e 
...*;m%mbers of. the world of work/ ^ * ^ 

2* iurricAilum was designed which enabled girls to^^ma^e^ecisions ^ 
- and plana that enhance their oppoi?tunity to have the careers 



of^their choice. 



3. A^model was developed whiclh demonstrated that the jurricul^tim 
^cajt^^-be-used in tribal communities^ ♦ ' 



Implication , - -V. ^ 

Based ufeon the experience of developing ani testin'^ the curriculum,*, 
./and model f orVimplenienting the prograto within .tribal communities the 
following "Implltcatlons for prograipjifring ,-e^tve^.' ' -y'' 
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. Planning. 

> 

1. Advisory committee members can helpJlj^nsion dev^iop programs 

<*» 

that are relevant Xo trili'al people. ' ^ 

. » j^ -. - ' ^ 

il In the initial stages of the program it is, important to plan adequately 
with community leade^rs and staff of similar programs so they understand 
♦ and support the program. 

Curriculum Development ^ 

Tribal people who serve as writers and artists in developing^ 
^h^j:iurriculnm enhance the relevancy of Extension materials for tribal, 
communities. ^ , * ' ' ^ ■ 

. Cooperation With Tribal^ Groups . ^ 

1. If an Extension program is to function .effectively within a ^^^1 
community, it needs to hav/fe a relationship with committees and 
programs that have similari gpals. 

2. If tribal communities have input into selection of Extension 
V * > ... 

staff, they are more likely to be supportive of staff and havd ^ 

;» 

^ confidence in the program. ' ^ . 

/ — ■ * 
•3..' Tribal jnembera^^w^re willing to serve *as resources for the program. 

Staff for the Program ^ 

1. It was found that wom6n with a variety of education levels could * 

' , . / ' ^ ' ^ 

perform the job responsibilities o£. being- a, group leader.. In 

:* .^act, higljt school drop oufes were more likely to continue as group 

leadets than were high school^ gradugt:es,. « ^ 



2. One caft expect a high turnox^er '6f 



grQii£^eadefs^^In the..j)foje 

77 ' 



J 



" - 55 percent resigned before completing the prograjarx 



9 *. 
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cooperation With Other States 

^ The Cooperative- Extension - » " 

Servi<?e in Montana, Michigan/', arid 
* « 

Minnescfta agreed to serve as cooperating 
States with Xhe project. Representatives 
from Michigan and Minnesota served • 
on the advisory committee. Copies 
of preliminary drafts of the curriculum 
were reviewed by Extension faculty 
in Montana, Michigan, aifd Minnesota, 

.The project director spent 
a day wifh county Extension faculty 
and' members 0& some Indian comunlties 
in Michigan. The session -focused on the content of the,. project and' 




possibilities 'for using the materials. 



In Midhigan the materials were used for 20 hours of clasjsr time 
foi" fifth -graders at Munising Public, School. They were taught ty 
an instructor employed under Title IV. The girlgssWere repeptiye,,. 



to the material. The program was presented to th^. 



Lah student 



* \ ' ' , ■ ^ 
counsel6r and Indian aides at St. Ignace. The counselor, at St. Ignacje 

was 'enthused about the prQject but t?he aiSes (Ji*d not feel they could 

carry JLt out. The 4-H program assistant "then contacted the schopl 

and sotae sespionfe were held. At Newberry the Indian home and-school 

coordinatonjresented the progrard to the Parent Education Connnittee. 

This was followed by' presentations of at lea?t one top,ic. At Bay 

Mills' the program was explaine^^t a coitaiunity mfteting. Space for 
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• . the program at the Tribal Center w^s of f ^re^ by the tribe. 

. : • • / ' . ' • : 

^^/^ In Minnesota a program assistant for the Expanded 4-H Y^juith 

eopaunity Development Progr^ conducted several sessions at i^hi?e 
. Earth. _ ' ^ ► ^ ^ . • . A 

•In^ Montana the progr^ has bf en presented to Bo5c Elder aifd 
, Rooky Boy schools and to 4-H leaders dt^Rocky Boy. The project* Aaterfal 

• ^ ». - ' * • ' ■ 

^yas^lncorporated into the regular school program a't Rocky Boy' Elementary . 
. ISchool. , . ' ' • 



Also, Montana Cooperative Extension Service invited*che groject ^ 
ditreQtor and a tribal woman f rofi fllscons-in to present a ^two-day ^ > % 
training session, at the Blackfeet R^servatiotr. Pbttefv£i^l-.groTrp 

I * > \ ^ ^ ■ V 

leaders, school counselors, and commm|il^j?^woi?kers attended the sessiqa. 

Xt-is expected that CETA funds yill be used to efiiploy grouo l^ader^.. 
/ . . * • - i - : 

Counselors at tl^e local School Itid at the boardij^g school have started 



to implement the program* 

Strengths of the Project 

' Following are^ coiranents from various people in th^ three states 

indicating* strengths of the project • ' ^ 

"Parents were invojfved with some of the sessions." 

"Lijced Idea of mater^l prepared especially for 'Indians." . 

"Liked the ^completeness^ of the units'." 

"Liked the cultural implications and^artwork." 

"The information provided in the units was interesting / 
^\ and thought provoking*" * ^* 

' '"Information was good -and provided a basic undi^tanding*. 



. of the objectives/ 



''All pages 'were easily reproduced*" 



f $^ 



The biggest problem with the project is finding someone 
pwillinsr-to lead the group!" * * / . ^ 

^ |."No negative •reactions to the^ materials , only problems in 
•f implementation,"' * 



"Need pa'ici staff to conduct the program," , 

.-^ "Family problems 
.J'* of the project." 



"Family problems of a leader* affected the implementation 



4- ■ . ■ * 

f "The uncertainty of the.* availability of transportation is 
i% a constant problem" ^ * * ' . 

It appears that other states are recepjtive to 'the materials 

but that time w^as needed to implement the program. 



Invitational Workshop 



* A Wisconsin Invitational Workshop was heid to explain the program 
to Extension staff and representatives of tribal communities. ' Representatives 
from Oklahoma, Arizona, Oregon, Montana, Michigan, Minnesota, and . \ 

Saskatchewan, Canada, attended the workshop, the workshop fp^used 
on why the program^t^ needed, how it was planned, the Ixivolviement 
of comipunity people, how the program was done, the curi;icTiium, and 
*the results. Tribal women who served as tiiembers of t&e adviso:^ ' * 

committee, ^writers of curriculum, group leaders, and faculty of 
UW-Extensipn presented (the' program. . } » , - ' \ ' \ / 

. Following the workshop one state held a workshop. for 11 agents 

^ / \' ' ' ' " ''i * ■ ^' • '\ 'V' 

aind aides, who work with the Indian population. Many wprkshbp participants ^ 
reported sharing the information with othet Extension^staf-f , Extension 
advisory^committees, local ^educ^tion committees, or school personnel, 
such as counselors* Reports indickted that t^e. project, c<irriculum 



r 
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will be used with 4-H clubs and siiecial interest classes for youth 

V 

and adults in school systems. as well as for special tribal programs • 

^teople from other states have reported positive responses from those 

with whpm/they have shared, the material, , ' v 

An Extension Specialist in Human Development wrote the following, 

"I believe *the materials are excellent in content, written 
in a teachable, manner, and visually attractive. You 
^ are to be' commended for putting together such a complete 
program,' one >^at deals with self-concept and personal 
decision-making, as well ^s the brqader career- choice 
optionsi," ' * • ' . ^ 

'i ' t 



Future Use of the. Project 



.ft? 



Conlinuiifg the Prograni in. Wisconsin : ' 

Based upon tl^e positive response to'the program in Wisconsin, it 
would seem feasible foifJUniv^rsity of Wisconsin-Extension pr Wisconsin 
tribes or both to continue the pr9gram. Leadership by county fxtQn- 
sion faculty would be appropriate. . ' ^ . . 

At the conclusion of the progra^t community m^etinfes^were held 



witfi community leaddjrs and tribal staff to share the results of the 
project and to, plan w^ys of continuing ^the project. " AlsoV Extension ^ 

faculty have been inyolved in the program?< ahdf ideas for continuing 

1 •■ 

the programming have been discussed. A display of the project cur- 
riculum was 
made at a - 
state. Extension * 
home economist 
meeting* 

At present, a '* - 
number of efforts are under- 
utilize;, the program* 
nple, one school. ' 
haff employed paraprc- 
staff to conduct, the . 
for junior high school ^ 
part of the regular 
program . Another " ^ 
school has incorporated the 
curriculum intb their regular 




*. / 
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program. One tribe is planning to incorporate the program iiito a 

new expanded youth pregram. A college with a nuinber of young Indian 
« ^ • 

woofen students is using the curriculum as a support program. An 

Ei?tension agent in an tirban area adapted, the unit "Food and Yop" for. 

'a special nutrition project with Native Americana. In another com- 

munity the unit on nutrition has been used as part of the Expanded . 

Food and Nutrition Education progVam for youth. 

Now that the program cu"rriculum has been tes^'ed and^ completed, 

there. should be opportunitiias to continue th'e program. T^ese oppor- 




tu^iiti^s are discussed on the following pages. 

Applicability for other States • 

A considerable -part of the rationale for the program: Wds b^sjad 
upon national data and supplemented by Wisconsin datja, fio It.is, reasoi^.. 
, able to^ Ixpect young wom^n imothfer tribes tpliaye^similir^lneeds. ^ ;7 
Certainly the response to the program at^ the Wisconsin Invitational^^ 4^^^ . 



Workshop and to a dispJLay on the project 'at ths National Indian Ed- 



ucation Conference indicates a n^ed for such a 



pr(»gram in slates 



other than Wisconsin. Another indicator of tl^is 
requests from other states for itl^^rmation. 



It would seem^that Extension sVaff and/orytiribal groups could 



provide le&dership for the program. , The pro'cjess 



.8 the number of 



es cotjid J 



be similAr . 



to those tried in Wisconsin - eitlier an out-qf ^school -program rLn^ a* 




community setting or a prqgraJti in^a regular ^cho<i>l system. Following 

community planning there might be se'freral alternatflT^ep for staff to • 

* * ' I " l' * 

Implement the program. Staff from an established .program might wish 

to incorporate the materials^ into their pi^pgrqm, .schools might use the. 



f ) • 
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curriculum, an agent might use the material for a-seri-es^of Bpecial 
interest meetings, or volunteers might be recruited to conduct th^ 
t>rogrj9m,. — ' ^ ' " • • 

Following are some ideas for using the pr^)gram in your community. 

As a Special interest project > Four to six weekly meetings , foc- 
using Upon a special part of the program, such as -"Careers", or some 
*pf the units included ^in the section "Being a Special Person" could 
be held. , ' . ^ . ^ , 

As health projects > A conmninityiiealtlh workels;^ cou^d .use the 
units "Just For You" and "Marriage, Expectations or Reality" as they ' * 
work with young women who are heads of households. A community health 
representatiye could use part of the ur.lt "Being a Special Person" ^d 
the units. "Parenting Daughters" ajid "Ideas for Planning" as they do 



.health pi?.ogramming.,with .-pai^e^s. 

As a supplement to a A-H project s For example, the unit *^The 



Outside You" could be used in conjunction with a 4-H clotliing project 
As a A-H activity . For example, the units on careers could be 



used as the b^sis for a series of sessions on career, development « 

• - <^ . ' ^ - . ' ^ 
As part of a school curriculum * A school could, use the units^ 

a% part of* the curriculum in social sciences, home economics^ or ^ 

health classes: A school could use the units as an addition, .to the 

regular curriculum, such as a mini-course or a regularly scheduled 

^course. . ♦ * 

A person. employed in a Title IV or JOM program could use. units 



for individual or group sessions with students or parents. 

A tribal community, an Extensioii t>rogram, or a schpol could employ 

staff to specifically implement the program. Possibilities. for funding 
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might be Public Service or CETA funds or funds for education programs. 
As a supplfement to the Expanded Food and Nutrition Project s 

The unit "JPood and You" could be used by pro&^m assistants in their 

\\ 

work with tribal groups^ ^ . 

^ - , r . ' . ~ ^ * 

/ As par€ of an Upward Bcfund Program , some units could be.used. 

^ ' <. • 

Expansibn of . the Prqject ' ' ' . 

The project has some limitations -.wfiich provide opportunities for 

expansion. Adapting parts of the curriculum to other tribal cultures, x 

utilizing volunteers, pravicjing. additional opportunities for parents 

and pther^ who work with youth, (Jeveloping ^curriculum for boys, and 

seeking funding specifically for a career development project for ^irls 

are some of the issues/ that could be explored. ^ 

The curriculum x^s desighed to feature the woodland tribes.. 

While some unit^X^ their entirety or to a large extent are suitable' 

for^other tribes i others could be redesigned^to suit a particular tri-"* 

tal culture. For example, the unit "Food and You" contains a section 

on traditional Chippewa foods; pther, tribal foods could be substituted. 

y . ^ ' ' ' ' 

The i^it "Traditional Roles"' is based tipon the traditional' roles oi ^ 
► * ' * • <■ * , . * 

woodland Indians, but the unit cOuJLd be used ^s a model fop traditiional 

xples of ailother tribe* For example, the ExteniTon staff at the Black- 
feet reservation is rewriting the unit to focus upon the roles of 
Blackfeet women.^ On the other hpnd, units such as "The Outside You", 
"Marriage, Expectations or Reality", or "Exploring Careers" are appro- 
priate for use in other tribes as they ar6 presently written. 

A few references are made to Wisconsin data or resources. Such 

ihf&nnation could be changed to suit a' particular state or deleted if 

/ 

/ 

not Jappropriete. * 



Additional units could al^o be' developed/ For exdmple, a ui\it 
focuqlnfe on the roles of woumn in a m'atjiarchair sociity migHt be 
appropriate. -* ^ , * . " 

There have been mariy requests .for developing a similar durriculum 
for boys. Despite the special needs of tribal girls\ a similar program 
for boys would be^ appropriate and fill another special need. 

Certainly peer group pressure has an effect, and if one hopes to , 
have young tribal women develop their potential apd us^ their abilities, 
then all members of t;Weir peer group need to have similar educajtional 
experiences. 

It^ is believed that the program' can be more effective if young 

women hear the message from more than one source. Thus It was hoped 

that such educational opportunities coiuld be provided for parents' and 

others who worik with youtfiV' Such' *ef forts have had oSly limiteii success.^ 
. ' ' * ' ' ' ■ * *r 

Effective means for working with parents and others need to be dev- > i 

eloped "and tests* ^ ^ ^ \ 

Volunteers ' . 

Throughout this special-needs project, paid staff were used to 
implement the program. Numerous resource people were also utilized. 
Some were volunteers but flia(ny assisted as part of , their jol/resppnsi- 
bilities. Oije of Extension's strengths is the use of volunteers ^ and ' 
one of the strpi?g v41ues) of marfy.,^ribal groups is. sharing. This conoept 
•of sharing means helping^hers^' and there is ample . evidence of this 
within a community. However, many paid positions within a tribal com- 
munlty carry job responsibilities sllnilar to the ones needed to carry 
out this prograip. This condition affects the effectiveness of vol- 
unteers-. Also, as discussed earlier in the report, some group leaders 



•10 



^ho were employed to conduct the program were unable to do so pri- ^ 

^ . ' ^. - > . - - 

martly because of personal resources. The use of volunteers to conduct 

I*', ' ' . - 

• t|ie program remains *to be tested.' 



smqlns *to 

Furthur Evalu^ation 



Also, the ages of many of the program participants prevent s^ter- 
mlning the effect the program^may have ^Jpon whether^they will c< 




^ their education.. It might be feasible at a plater time to evaluate 
aspect of the pr^ogram. ^ ' 

-Funding . . - ■ ■ . • ' 

Based upon the needs of young tribal women and the results of) tQ 

project at thi^ point, it would seem apojx)priate to seek and obtain 

funds to continue theNprogram so that society does ndt los^ the talents 

- - . - - ' \ ^ . 

and ^contributions of today ""s young- Indian women.* ^ ^ 
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JOB ANNOUNCEMENS 



' POSITION : Group leader (part-time) for iJw-Extensiba Career 

Development Project ♦ ^ 

POSITION DATES ; * June 1> 1976 to AUgust 35, 1976'. - 

,. • , ■ • ' ^ ' ^ . ' 

LOCATIONi Lac du Flambeau » . ' ' •* , 

f 

RESPONSIBILITIES : • ^ . 

1. To attend t;;alhiiig program, 2 .two-day sessions, and 3 monthly oner 
day sessions. ^ • ' ' ' y^J^ * ^ • ^ ^ 

. 2. To conduct "&roup*^sesslons of 8 to 15 girls, ages 9-11, 12-14, and 
15-18. Each group Is to have- 24 hours of group •sessions.^ 
3. To conduct 6 ho,urs of group "sessions for parents of girls* 
A. To conduct 2 sessions for people who work with young girls. - • 

5. To* conduct fle-ld* trips for girls. ' • , ^ . 

6. To assist with career conference for girls. , 

7. To submit requested reports. • ' ^ 

MINIMUM QUALIFICATIONS ; ' . / - . 

1. Flrst-haad knowledge. of the community beln^^ Served : 
"2. 'An In t: ere St In young pecfple.- • ^--^ ^ ^ X 

3. A willingness to do individual studyi^ng 1t|j^ preparation for group 

^ sessions. • . . ' • * . , • • ^/ . ^ ' ^' * * ; 

4. A willingness to tliach in a group getting.. ' « . 

5. A willingness, to do evening and weekend work/ - 

6. An auto for regular bjasiness use,« liability insurance and a vAlidt - 
motor vehicle operator's license*. I * ^ 

' ^ SALARY AND BENEFITS ;-- $3.00 pe^ hour for up to 400 hdurs during thfe^ 
^ project period.' -Mileage and expense in accordairce with state policy. 
Soclfi^ security arid workman's compensation. . , : . " * 

T ACCOUNTABILITY ; Account^le to the project director^ 

APPLICATION PROCEDURES AND DRADLINE ; Send resume. to Cathaleen Finley, 
Project Director, 401 Extension Building, 432 North Lake Street, /, 
Miadlson, Wisconsin 53706 by May 1, 1976. The resume should include ^ 
work experience, special skills and interests, , educational experiences, 
and referena^s. Final interviews will he held in the cdnmninity b6ing 
' setved. . \ ^ * ^ ^ « ' 



. . ' APPENDIX b; 

. ' , DESCRIPTION OP UNITS ' • 

* • — 

FcHoving is a description of the units included In the 



cuSrriculua. ' " , • ' • ' 

being' AN INDIAN WOMAN. ' " l - . 

Famous Indian Women > Janet Pascal^, Chippewa, GLLTC Health' 

Careers Recruiter.* For girls 9 to 11, 12 to 14, and 15 to 18 years 

old. This unit provides opportunity for the girls to Ifeam about 

Indian women who hav& i&ade various contributions* to society in the 

K 

areas of health, politics, arts, tod.business. It also tlescrlbes 
some of the events in the lives of women of long ago^^ ' 

Traditional Roles , by Carol Do^ge, Mendmlnee, Curriculum €o^ 
ordinator for ifenominee Publit School*s. For girls 9 to ll, -12 to 
14, and 15 to 18 years old. This \mit explores the traditional role^ 
of woodland womi^n and compares -them with roles of women today and in 



the futuret'**Tri>fes^u^^ also "deals with* stereotypes and .the differ- 
ences between tribes., ' Vr 



Growing Up to . Be a Woman , by Clara DeCoteau, Chippewa. For 
girls 9 to 11, 12 to 14, -and 15. to 18, years old. Clara DeCoteau, 
a Chippewa woman? Waa^om in t^e early 1900' s.^ For this utilt she ^ 
wrote the story of the first 18 years of .her lif^./ The story pro- 
vides a point for discussion^ ab,out preparation forvl^pday's world. 
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BEING A 'SPECIAL PERSON ' / 

Growing Up > by Cathaleen Finley, UWr-Extension. For -.girls 9 
to 11, 12 to 14, and 15 to 18 years old* "Growing Up" focuses upon 
soi&e of \he physical, emotional, and social aspects pf growing up. 
It deals with the idea that each girl is, .special and unique becaxise 
of her own characteristics. This unit is often used as an Intro- , 
ductory ixclt. 

, . The Outside You , by Cathaleen Finley, UW-Extension. F!ox^ girls 
9 to ir, 12 to 14, and 15 to 18 years old. , It is not uncomnon for 
teen-age' girls to worry mor^ about the appearance . of the outside 
of their bodies than they do about the 4evelopment of their minds. 
The unit focuses upon good grooming but only as part of a glrl^s 
development. ^ ' - \ • ^ ■ 



Marriage— Expectations or Realitfy , by Cathaleen Finley, UWrEx-- 
tension. For* gtrls 9 to 11, 12 to 14, and IS to ISyears old^ It is. 
yt uncommon^ fo^ girls to marry before they have dVeioped adequate job 
, toda^^^ in.creas^Lng^turi^ of marriagfes end In dlvdrce. v 



skills. Also 

ThdLs.i*nit attempts to help girls tjiink through the many years of 
tlieir lives^when they are likely to be both a wotker dnd a wife. 

\ Just for You , by Cati^aleen Finley, UW-Extension. For girls 15 ^ 
to 18 years old.* This unit prb^tles an opportunity for girls to look ^ 
at various aspects of human sexuality* The unit deals not only with 



birth c6ntrol but also with sociological and psychological reasons 
for teen-age pregnatfcles* • 



^ooa^ and^ You ^ by Cathaleen Flnley, UW-Extenslon. For 'girls 
9 to 12 to 14, and 15 to 18 years dd. Basic to the achievement, 
of *one's potential is one's good health, and baalc to health is good 



nutrition. This unit explores the subject of nutrition in an effort 
to in:5>rove the nutritional atiatus of yoxmg girls. 

Your Mbney » by Catha3|een Finley, UW-Extension. For girls 9 
to 11> 12 to 14, and 15 to 18 years old. White ^financial a are,, 
available for higher education* today, studeq^ts may have 'difficulty 
managing their limited^ amount of funds. .This unit is stii effort: to 
help girls develop management skills. ^ ' ' , ^ 

Alcoholism, by Debbie Kruger, Pot^watomi, Home »and; School Co- 
ordinatory, Wabeno. For girls 15 to 18 years old. Some teen-agers 
are victims of alcoholism, either their own or that of other' family 
members. The* unit is an^ effort to help girls understand a^oholism. 
The unit^has been developed for older girls/ , 

Coping With Paifents, by Debbie Kruger, Potawatomi, Home and 
School Coordinator, Wabeno. For girls 15 to. 18 years old. The unit 
focuses upon parent-teen-^age relations. It attempts to help the 
girls understand their feelings about the world around them as they 
grow up. ' I ' , 

f ■ ^ ^ , * ' 



/ _ Life Span-^Plahnlhg . by Marian Thompson, Women's Education 



Ko 11, jl 



Specialist, UW-Extenslon. For girls 9 t;o ll,;i2 to 14, and 15 to 
is years old. If girls not plan for. a lifetime, they /may not^ 
keep options open for themselves. other words, they^close dqors 
behind them. Today, women can expect to live to be 75 rather tha;i 
,48 as at the turn of the century. The unit is an attempt to hel^^ 
the girls plan for those years. ,This unit was oftenjused at the 
conclusion of the program. , , _„ . 

ABOUT CAREERS 

Decislori Making , by'Cathaleen Finley, UW-Extension. Tor girlq 

12 to 14 and U to 18 year olds. Teen--age girls are faced ' . 
with decisions that have a lasting effect upon their lives. For 
example, the higji school student who decides to take only typing 
and shorthand courses will be handicapped if she later wishes <j:o go 




to' college. The unit attempts to help girls developN^ecision-making 
skills., . 



^ • Educational Opportunities , by Dale Wolf , *.Chippewa, Northland . 

.College. For gitls 12 to 14' and 15 to 18 years old/ "Educational 

'\ . . • ' ' ' ^ . ' 

* *\ ' . * 

Opportunities" looks at university, vocational ,^rid apprenticeship- 

type programs. Girls must,know_of possible choices if they are to* 

prepare themselves adequate^ly in high school. 

^ Exploring Careers , by Bill Gleason and Dixie Heslef, Yduth 
Development Staff, UW-Extension.^ For J|irl8 9 to 11, ^.12 to 14, and 

• ■ . X 
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15 toJ^ years old,. "Exploring Careers" helps the (girls look at * 
their own characteristics and interests^ and match these with varioixs 
types of \^ork. Through .the unit the girls have an opp.ort unity fco " ' 
ljiteiyleH-peo]^le about the world of work. 



'\' Carieer Opportunities > by Cathaleen Finiey, UW-Extension, For 
girrs;9. to 11, 12 to 14, and 15 to 18 years old, "Career Opportunities 
focuses upon various career opportimities. It provides an ^opportunity 



for girls to learn about different careers and what prep'aration is 

4 

needed for them* ' 



V 
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' "BEING AN ito'lAN WOMAN'*-: , CHANGES IN KNOlh^DGE 



UNIT QUESTION ^ 


^ . * Percent' Corrc&t 


Girls 9-11 Tears Old 




Girls 12-U Years Old 


Girls 15-18 Years Ord'* 


Pretest ' 


Post'-test • 




Pretest^ 


Post-test 


Pretest 


Post-test V 


' Ncf, ^of 
Girls*^ 


cent 


No . . of 
Girls ■ 


Per- 
cent 




No. of 
Girls 


Pet- 
cent' 


No; o'f 
Giris 


Per- \ 
cent 


No. of 
'Mlirls 


Per- 
cent 


No. of 
Girls 


Per- 
cent 


'Fambu^Indiaii 
Women * 0 # 


Some Inilian women were 
recorded'in history 
because 0^ their con- 
tact with white people. 


42 


36' 


*42 ' 


55 




37 


39 


■ r 

. 37' 


84 


•\ 








Famous Indian 
Woi^en 


Long^ ago, some Indian , 
women were gtfides for 
explorers. 


42 


69 


42 


76 




37 ■• 


65 


37 


89 






\ 




Famous Indian 
Women 


Some Indian women have 
been doctors. 


42 


64 


42 


90 




37 


"73 


^ 37 


95 






\ 


• 


Famous Indian 
Women 


Some Indikri women have ' 
been -famous because of 
their <:alents,as artists. 


42 ' 


60 


42- 


✓ 

'"86 




37 


1 

8'6- 


37 


97; 


* 




. ■ 1 




Famous Indian 
Women 


Some Indian women h^ye 
been famous because of 
their leadership. 


•J 

42 . 


52 


'42. 


h9 




37 


57 


37 


X 

92 




•I • 






Famous Indian 
.Women 


Many Indian women 
throughout histoty have 
bfeen brave and courage- 
ous 


'42 


0 

64 


t * 

42 


76 




37 


73 




97 










Traditional 
Roles" 


Women from alT tribes 
had the same roles. 


«> 

V 










45 


13 


— \ 

45 


•36 










Traditional 
Holes 


History books always 
. give a true picture 
of Indian women. 








' r 




45 


' '2 7 


■7 — 

/ 

45 


^47 ^ 











o 
I 



\ 



^ No. of girls refers to the total ntimber of girle taking the test; *!percent" indicates the percentage, of this number who 
answered the question correctly. For example, in the first entry, 42 g^rls took the pretest, 15 ^^irls .answered the 
question correctly. TheQeT.5 girls ^re 36 -percent of 42, the total' number* , ^ -r^ 
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APPENDIX C (Conclu&a) 
"BEING AN INDIAN WOMAN":. CHANGES IN KNOWLEDGE 



^ 



1^ \ 



UUTT " ' QUESTION ' . 


^Mx \ 


r ^ 

Percent Correct^ 


• . ^ :. 


Girl¥^9-ll ] 


Jfeara 013"" 


"Girls 12-14 Years OW 


Girls, 15-^18 ' 


jfears Old 


Pret^s 


t 


Poqt-t< 


^8t 


Pretest 


Po8t-t 


est 


Pretes 




Post-test - 


Gifts* 


Per- 
cent 


No. of 

Girls 


•Per- 
cent 


No, of 
Girls 


Per- 
cent 


No. of 
Girls 


Pet- . 
cent ^ 


Noi of 
Gixls 


Per- \ 
cent i 


No. of 
6irls 


Per- 
cent • 


. ; Traaitioiial 


In" the^ past; some 
• .Indian women buil\: 
homes • \ 










45 


80 


45 


'8i2 


/ • 


T 






|i:fiiditional * 


In the pekpf some 
Indian women tani^d 
hides and made 
clothing. 






• 






82 


45 


%7 


• 


• S 

V : 






Ti^aditional ^ 

; Roies 

»^ * 


In the* .past, some * 
Indian women grew, 
gatrhBred and preserved' 
food. 












80 


« 

- 45 


\ - 

. 87 : 


• 








Traditional 


Miasionaties influence^ 
the roles of Ihdlan ,^ 
women. 






- 




45.. 


».*"■> ■ 
' 36* 


- 45 


.62 






. ' " * ^ - 




: Growing up to 
Be a WosSan 


In the pasty Indian 
women were often brave 
and courageous. 


30 


73 


- 30 ■ 


97 -, 


32' ' 


^ 88' 


32 ^ 




: 12 ' 


' 67 V 


: 

•12 ; 


* • 

92. 


. Gfbi/ing up to 
Be a Woman c 


In the past, there were 
lots of people in an 
Indian ^am|.ly who helped 
each other. * * 


30 


73 


/ 

30 




32 ' 


' -78^ 


J > , 

1 ' > ' ' ' ' ' 

32 ^ ^ 




12 


- 0 0 


12; 


-92 , 


Growing up to 
Be a ]foma:li 


* People are likely t?o 
become very good* at 
something when they prac- 
^ tic6 it often. 


30 


77 


30 


83 


32 


75'- 


; 32 • 


I 94 




* ' A 


.12 


92 ' 


Growing up to 
' Be.'tk Woman 


In the past, Indian 
women didn't* have lots 
of choices about careers. 


30 


47 


30 


73 


32 


47 


. 32 ' 


' 9i ' 




83 


1'2- 


75 • 


Growing up tQ 
, ^ a Woman 


In the past, Indian child- 
ren were^ft'en sent away 
" ito boarding schools. 


i 30 


43 


I3O' 

t X 




■ K 
32 I 


41 


. 32 


59 


12 

• 


^8 


12 

« 


■75 ill' 



5^ 
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APPENDIX D (Continued) 



"BEING A SPECIAU PERSON": CHANGES IN KNOWLEDGE- 



, j|i^iii|niiUMRRM;«i^i«H|j^^ Ut I 



Percent Correct 



\ 

mi ^ QUESTION 


Girls 9-lliYears Old 




Girls 12-14 Years Old • 




Girls 15-18 


Yesars 01<d 


Pre^tes't 


Post-test- 




Pretest. 


Post-t 


pst. 




Pretes 




Post-t( 


est 


No. of 
Girls 


Per-- 
cent 


^No. of 
Girls 


Per- 
cent 




No. of 

Girls;« 


Per- 
cent 


No. ..of 
Giris 


Per- 
cent 




No. of 
Girls 


per- 
cent 


No. of 
Girls 


P^r- ^ 
cent 


rWxe Outside 
^li 


>One should floss her 
teeth once a d&y. 


45 


66 


^5 


80 




76 


50 


76 


83 • ' 




• 26 


77 


26 


69 ^ 


^The Outside 


Split ends can spoil a 
beai>tiful hairdb. 


45 


47 


45 


73 




"76 


/■63' 


76- 


•71 


> 


26 


96 


26 


96 


'Marriage, 
Expectations 
or Reality 


Tbqay many woujm work for. 
pay as well as n^jry. 


< 




> 


#■ 




30 ' 


■ - 
70 


30 


100 


f-' 


21 


62 


21 


62 


_ ^Jarriage, 
ftxipectationiB 
.pr Rerality 


One should think about 
other things as ^vell as 
"being in love" when 
choosing a husband* 




^ — 
% 








30 


70 


30 , 


100 ' 






52- 


21 < 




Marriage/ 
^^Expectations 
oi: Reality ' 


Men are often more . ^ 
happily married than ' 
wonfen. 




r.^ 








. '30 ■ 


2 7 


30 ' 


57 ^ 






< 

19 


? 21 


52 


.>tep:iage,, 
CExp'ectatioijs 
or Reality 


A womati^dSh work for ^ay 
and still be a good 
mother. • ' - 








/ 

\ - 




30 


83 


30 


y 

100 




21 


86 - 


21 


95 


:>Iarriagei * 
^Expectations 
^or Reality 


Both men and womeA can 
care for children. 










\ 

s> 


30 


93 


30. 


iba' ' 




. *** 

21 




• ir 

' 21 


I' .- < - 
90 ' . • 


;;Warriage,. , 
i:q)ectatlons 
or Reality 


A marriage contract 
helps people deal with 
problems before tljey ^ 
marry. 












30 


40 


30 


87 




21 


48 


21 ' 


62 


Marriage, *^ 
: Expectations 
or Reality 


People who are happy in 
their jobs may be hap- 
pier in their malrriage." 








* 




"^0 ^ 


40 


30 


67 




- 21' 


' 38 


"21 


71. f 



o 

- 6 



0' 120 




- APPBOTIX D (ContiriMed) 
"BEING A SPECIAL PERSON": - CHANGES IN KNOTJLEDG 



»4 ' V'- - 




Percent Correct- * 


Girls 9-11 Years Old 


Girls 12-14 Years' Old 




Girls 15-18 Years Old 


Pretest 


Post-test 


Pretest 


tost-test 




Pretest 


Post-test 


UNIT QUESTION 


No. of 

Girls 


Per- 
cent 


No. of 
Girls 


P.er- 
cent 


No.^of 

Gijds 


Per- 
cent 


No. "of 
Girls 


Per- 
cent 




"No. of 
Girls 


Per-^ 
cent 


No. of 
Girls 


Per- 
cent 


] :Karriage, 
q ;Expect;^tions^ 


One out of two teen- r 
age marriages ei\d in ?^ 
divorce • . 










30 


37 


30 


90 




21 • 


76 


'21 


90' 


i Just* For , 


Some peoi^le practiced 
birth control many, 
many years ago. 










31 


45 


31 


77 




S4 


50 


34 


91 


;_Just For 
,You 


Tepn-age girls have^ 
stopped growing, so 
it is healthy for them 
to have children. 


\ 








31 




31 


35 






32 


34 y 


68 


:;Just For 
^ 1f6u 

t' . 
1 ' 


In Wisconsin pregnant 
girls cannot be expel- 
led from scbqol for 
being pregnant. 










31 


39^ 


31 


n 




34 


71 


34 . 


91 


: : Just: For: 


It takes money to raise 
a child.'' 










3i. • 


65 


• 3l' 


94 




^4" 


97 


34 


97 


\ Just. For 


One needs job skills 
before she can earn 
very much taoney. 










^31 


65 


31 


91 




34 


82 


34 ' 


88 


; liiljist For ' 

ir^pur" ... 


Babies bom to teen^ 
"age girls may not be 
as healthy as babies 
bom to women in their 
20's. 










31 - 




'..^ ■_: 


•90^ ' 




\ 34 


-r" . 
47 


34 ^ 


• 

88- r 


,miMz For 
^Tou. ' 


.A teen-age mother may 
l^ave a difficult time ^ 
finishing her education. 










31 ' ' 


,61 


31 


90 ' 




^34 


97 


34 - ' 


97 ■ ' 





APPENDIX D (Continued) 
"BEING A SPECIAL PERSON^': CHANGES IN KNOWLEDGE 





Girls 9-11 ^ 


Ifears Old 




Qtrla 12-14 Tfears Old 


Girls 15-18 Ydars Old 


Pretesi 


t 


Post-test 




Pretes 


t 


Post-test 


■ Pretel't 


Post-test 




QUESTION 


No. of 
Giris 


Per- 
cent. 


No. of 
Girls 


cent 




^No. of 
Girls 


cent 


No., .of 
Girls 


Per- 
cent 


No. of 
Girls 


Per- 
cent 


No. of; 
Girls 


Per- 
cent 


iHtio A t$ You 


; Nutrition, makes a dif f er-»- 
ence in how you feel. 


51 


75 


51 


■ 90 ' 




.44 


80 


44 


9^ 


W • 


72 


29 


93 ^ 


i- Food & :Yqji 


, Nutrition makes a differ-* 
ence in how you look. 


51 


51 


'5l 


80 




44 


: 68 


V 44 


98 


29 


76 


.29 


86 ' : 


Jbod' &^ You 


Nutrition makes a differ^ 
ence in how well you^ 
study.. 


51 


y 

47 


51 


82 


T 


44 


■ 


44 , 




^9 


A1 


- a J 


0 J 


i 'Food. & You 


Ti^aditionally, Indian 
' people probably Tiad a 
very good diet. 


51 


49 


51 


80 




44 


43 


44 


r ■ 
- - . 

95 ■ 


- 29 


48'-'- 


29 


55^ 


Food & You?^^ 


. It^s important to eat 
four servings of fruit 
and vegetable^ each day. 


51 


- > 

75 


51 


= 88 




%% 


48 


' M. : 


95 


29 


52 


29 


76 - 


Food & You 


It's important to drink 
some milk 6ach day* 


' 51 ■ 


' 88 


51' 


^88 ' 




44'/ 


70 ' 


44 - ' 


98 


' * 2Q 


76 * 






Food & Yot^ 


Fad or crash diets can 
be bad for your health. 


51 


47 




78 




< 44 








••^"^,'2-9^ '.' 


" ■ 45 ' 


29 


90 ' 


' Fdpd & You 


It's important to eat 
breakfast every day. 


51 • 


.90 


51c 






44 • 


, h ■ 


.44' 


100 " 


29 


48 


29 


90 


; Food & You 


Snacks shojild not be 
empty caloried foods. 


51 ■ 


27 


' 51 


76 




44' 






91- 


V9 


*■ 28 


29 - 


79 


Your Money 

■■xv. 


' Money can be used for 
three big S's, spending, 
sharing, and saving. 


17 


82 


• 17. 


88 




^ .^4 3 - 




43 ■ 












Yout^^Ioney 

? * * » 


Some goals' are long 
term and some goals arq 
short term. 


17 i i 






65 




43. ' ^ 




43 "^-. ; 




: \ - :■- 

i, V- : 









Percent Correct 



r1 



4:i 



124 
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APPENDIX D (Continued) 



"BEING A SPECIAL PERSON" : ' CHANGES IN KNOV^Dp 



* 

UNIT . QUESTION ' 


(t 

Percent Coxreiit ^ 




. Girls 9-11 Years Old 




Girls 12-14. Years Old 




Girls 15-18 ' 


fears Old 


Pretest 


Post-t< 


pst 




.Pretest 


i: 1 


Post-te 


!St 




Pretest 




Post-t' 




No. of 
Girls 


Per- 
cent 


No. of 
Girls 


Per- 
cent 




No. of 
Girls 


Per'- 
cent 


No. -of 
Girls 


Per- 
cent 




No. of 
Girls 


Per-: 
cent 


No. of 
Girls 


Per- 
cent 


Your Mdney 


There are resources which 
c^ be used ^.n place of 
money, i' ' 


17 


65 


17 


76 




A3 


60 


43 


77 












; Your Money • 


Wants are different than 
needs. 


17 


35 


17 


76 




43 


58 




79 












Alcoholism 


An alcoholic hurts only 
herself by her drinking. 












15 


35 


15 


87 




10 


0 • 


10 


40 

1 — 


A1 rbTiollsm . i 


Al pohol "f QTn (JoVq not 

affect a person* s way 
of living. 








*. 




s 

15 


— n- 









—10 


50" 


10 


80 . 


Alcoholism 


. An alcoholic knows that 
her drinking is not 

tiotttipI ArtH t*liAt* qTip 

is an alcoholic. 












' 15 


33 


• 15- . 


73 


i 


10 


40 


fo 


80 


Alcohc^llsm 


Alcohol is a stimulant. 












15 


53 


15 


87 




10 


50 


10 


- 50 


..Alcoholism 


Sixty percent of the 
people killed in- 
drunlcen-drivlng acci- 
dents were in their . 
teens. • * 












15 


53 = 


■■' 15 . . 






10 


30 


,10 


90 


J.AIcohblism 


The rate of alcoholism 
in any culture is af- • 
fected by the cultur- ^ 
al attitude's toward the . 
use of alcohol. 












15 




15 


73 




10 


80. 


10 


90 


^iCoping^ With 

1^' . ' 


It is normal for you 
and your parents to 
have problems and at 
times to argue. 












18 


. V " ' ' '\ 
t 

-7S 


"is 


100\ 




2b 


.A ■ ■ 
8^ 


20 


90 



Ieric : 
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APPENDIX D (toncluded) 



" 1 ' 

"BEING A SPECIAL PERSON'"^ CHANGES IN KNOWLEDGE 



5\ » 



* ♦ * » <r 

• , ' • . \ . . . 

UNIT ' QUESTION 


Percent Correct ^ J " 


Girls 9-11 Years Old 




Girls 1-2-14- Years 01d""\ 




GiirB 15-18 Years Old 


Pretest Post-test 




Pret^s 


t ' 


Post-test 




PretesX" 


Post-test 


•No. of 
Girls 


Per- 
cent 


No. of 
Girls 


Per- 
cent 




No. of 
Girls 


Per- 

♦ 

cent 


No,, of 
"Girls ■ 


Per- 
cent 


• 


No. of. 
Girls 


t.er- 
cen€ 


No. of 
Girls 


Pel?- : 

cent 


?C6ping With . 


You can help relieve 
home* 


* 








• 


18 


• 44 


18 


78 




20 


AO 


•20 


8d ' i 


"Coining, With 
Parent^ 


Parents have problems, 
too. 












18 


89 ■ 


18 ; 


ibo 




20 


: 85 


20 


-9'5 


f Cpping iWith 
^>^rent8. 


You are rabidly growing 
^!up, which can cause 
' problems. 












18 


61 


■ ll- 


.94. 




2d 


: 75 


"20 


■ 90 ^ '^^ \ 


vGpping With 
Parents 


The only reason *f or 
some problems with 
parents is because' 
they care about you. 












18 


67 


18 


. 9 4 •; 




id' 


8d 


20 


.90 ^ ^ 


Lf f e Span 
' Planning 


Moat girls should 
expect to work in 
their lifetime. 












31 i 
















. ' - ? 

' ^ i - ''7 



V- - 



I 
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"ABOUT CAREERS" : C^GES IN KNOWLEDGE 



UNIT 



Dqcislon 
Making 



QUESTION 



A decision is choosing 
from two or more 
possibilities > 



Girls 9-11 Years Old 



Pretest 



No, of 
Girls* 



Per- 
cent 



Post-test 



No, of 
Girls* 



Per- 
cent 



Percent Coifrect 
Girls .12-14 Yeafs^d" 



Pretest 



No. of 
Girls 



65 



Per- 

"fcent 



52 



Post-tesfeT 



No. of 
Girls 



65 



Per-' 
cent 



83 



Girls 15-18 Years Old 



Pretest 



No. ot 
Girls 



26 



Per- 
cent 



5'4 



Post-test 



No, of 
Girls 



,26 



Per- 
cent 



92 



Decision 
Making 



One needs information in 
order to make'careful 
decisions. 



Decision 
Making 



Sometimes^ a person takes 
risks when they make a 
decision. 



65 



80 



65* 



88 



26 



81 



26 



96- 



65 



82 ^ 



65 



91 



26 



69 



26 



96 



Decision 
Making 



DeAs^n 
Making 



How onfe feels about 
something may affect 
the decisions one makes. 



65 



65 



65 



82 



26 



73 



26 



88 



One's values affect the 
decisions one makes. 



65 



48' 



65 



2t 



69' 



26 



88 



Educational. 
Opportunities 



i. Educational 
Opportiintties 



Women can have. 
apprenticeships 



Not^all colleges offer 
the ^ame majoge. ' 



5.a 



72 



50 



92' 



50 



54 



50 



84 



; Educational 
"OpportunitieiSL 



One* needs to take "^-x 
certain courses in 
high school in order to 
be prepared for college 
studies. 



^ 



50'- 



52 o 



50 



90 



i'Educational 
Opportunities 



There axe scholarships 
for Native American 
Students^ ' so the^ can 
go to college or voca- 
tional-technical • 
schools. f < ' ' ' 



50 



66 



50 



92 



* .No. of girls refers to tfjjp total number of gir>6 taking the'. test ; "percent' - Indicates the percentage jsf this number who 
answered the question^coratectly. For example, In the first entry, 65 giri§ took the pretest, 34 girls answeyed the 



question correctly. Thes6 34 girls were 52- percent of 65, .,the total number;,. 
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APPENDIX E (Concluded) 
"ABOUT CAREERS" J CHANGES IN 'KNOWLEDGE 



r 

UNIT ' QUESTION 


'> Percent Cortedt 


Girls 9-11^ Years Old 




Girls 12-14 Years Old 


Girls 15-18 Years Old 


Pretest 


Post-test 




Pretest 


Post-test 


Pretest 


Post-test ' 


No. of 
Girls 


Per- 
cent 


No. of 
Girls 


Per- 
cent 




HO.i of 
Girls 


Per- 
cent 


No. of 

Girls 


Per- .. 
cent 


No; of 
Girls 


Per- 
cent 


No. of 
Girls 


Peif-^ . . 
cent* 


Educational 
Opportunities 


Vocational^technical 
schools and universi- 
ties prepare people 
for^^dif ferent types of 
careersC" 




« 








"50 


76 


4 

i 

50 


« 

94 








i 


Educational 
Opportunities 


An apprenticeship pro-^* 
vides >on-the-job 
t raining. « ' 












50 


38 


'50 


• 88. 






« 





I 

H 



132 



133 



ERIC 



. - CHANGES IN ATTITUDES 



Percent of Agreement 





Girls 9-11 Years Old / 


Girls 12-14 Years Old 




Girls 15-18 Years Old 


Pretest 


Post-testf 


Pretest 


Post-test 




Pretest 


Post-test " 


" UNIT ATTITUDE 


No. of 
Girls'^ 


Per- 
cent 


No. of 
Girls 


Per- 
cent 


No. of 
Girls 


Per- 
cent 


No. of 
Girls 


Per- 
cent 




No. of 
Girls 


Per- 
cent 


No. oJI 
Girls 


Per- 
cent 


proving Up . 


Your own physical char- 
acteristics are what 
make you special. 


69 


52 


69 / 


/ 

72 


^ 

98 


'49 


9& 


66 




35 ■ 


74 


35 


83 < 


Growing Up 


It is great for girls 
to be physically strong. 


0 

69 


64 




81 


98' 


55 


^98 


62 


» 


35 


63 


35 


54 '■■ 


Grpw^ Up ^ 


Girls should decide some 
things by what they 
"think rather than what 
others tell them. 


' 69 


64 


/ 


81 


98 ' 


81 


98( 


^9 




35 


94 


35 


94 


Growing Up 


Both boys and girls can 
be strong and both boys 
and gi-rls can cry. 


•69 


72 




86 


98 


87 


— H — 
98 


> 




35 


91 


35 


itfo 


Thfe Outside 
You 


Every girl has some 
priceless beauty 
assets. 


38 


84 


'38 


82 


76 ■ 


67 


76 


74 


• 


26 


96 


26 


100 


The Outside 
You 


,One doesn't need ^;lot 
of cosmetics to* look 
beautiful. ' ^ 


38 


/ 

/ 

69/ 


38 


77 


• 76 


88 


i 

•76 


84 ' 


« 


26 


t 

85 




"V 

\ 

100 r ■ 


•Marriage, 
Expectations 
or ^Realiby 


^Marrying so you won't be 
lonely is one of the ' 
best reasons for 
getting [married. 




/ 


t 




- 1 - 

e 

30 • 


7P • 


30^ • 


37 




21 


81 


21 


43 \ 


;{v3tt^ For 


Having k child is t^kin^. 
_on^a h±k responsibility. 


r 








31 


74 


31 


• 97^ 




34 


100 


34 " 


91'^ 


J{ist For. 


The teeri-a-ge years are 
a time for fun and ^x- 
^loring new ideas. 










31 


•61 


■• . ' 'a 
31 - 


97 r 




'■34 ^ - 


gr4 


- 34 


100 ^ 



* No, of gltls refers to the total number of girls^t^ing t|ie, test; '^percent" indicates" the per^centage of this number who 
\' are in agreement with the attitude listed. For exa|^ie, in the first eatry3 .69 girls took the .pretest, 36 agreed with 
- - the attitude. These 3(5 girls were 52 percent of 6$^ ^the total number. \ ^ '^^ ]a ' s 
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APPENDIX F (Concluded) 
CHANGES IN ATTITQDEa 











* Percent of Agreement 
















Girls 9-11 Years Old 




Girls 


12-14 Years Old 




Girls 15-18 Years Old 








Pretest 


Post-test 




Pretest - 


Post-test ' 




Pretest 


Post-t( 


est . ' - -'^i . 




UNIT 


ATTITUDE 


No. of 
bins 


per- 
cent 


No. of 

uxris 


Per- 
cent 




No. of 

* 


Per- 
celib 


No._ 9f 
oxrxs 


cent^ 




No, of 
vvxrxs 


Per- 
cent 


No, of 
Girls 


Per- ^ ^ * 
cent 




Xour Money ^ 


A budget is more trouble^ 
than it is worth. 


17 


12 


17 






43 


:i6 


.43 


74 . 












r- " 


« Life. Soan^ 
Planning ' 


Girls should plan their 
life so they are pr'e- 
pared to have • suitable " 
*jobs« 














?U - 


• ox. 


• 

ft! 
OX 














Life Span • 
cvPlahning 


Girls should plan their 
education so they can 
do trfe kinds of work 
that ©hey wish. 






\ 


\ 


: 


OX" 


ft! 
OX 


1 


77 












I. r' 


Life Span 
Planning 


All girds should look 
, upon mo\heirhood 'as a 
full— tinljB career. 


— 






\ 








. ox* 












" 


s-i ' ' ' * 


Life, Span 
Planning 


Every gi\l can make 
choices about how she 
wants her life to be. 


t 














31 


87 ■ 






- — 








Decision 
Making 


.Decisions you make -s- 
now can affect your i 
^life 25 years from . 
now. 












\>'- 




* - -• - 

65 








62 


26 


92 ! 




" Wcisloa,-, 
Making 


. It is a good idea to 
keep your optioya ^ * 
open • 
























81 


C 
26 


,96 ' 


V 

f , 

> 


13& 

t 




* 








« 

\ ■ ' 


• 
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• 

» 










,\' 










» 


■* 



































-, ; i. \ APPENDIX G • 

[ • SUMMARY OF RESPONSES TO OPEN-ENDED QUESTIONNAIRE ^ 

Following are some examples of comments written by program 
participants which illustrate their reaction to the units* 

COMMENTS REGARDING THE UNIT "FAMOUS INDIAN WOMEN" 

What new ideas did you learn from this unit? ^ 

Girls 9 to. 11 years old ; 

^ Indian became famous and they became doctors • 

That most famous Indian women wete brave » courageous and 
had strength, and determination. 

- They were brave women. * 
Girls 12 to 14 years old : ^ 

- Women^can be just as important as menT * ^ 

- That long ago there were famous Indian iWp'men.^that ,^ 
great jobs that most women coul4 not*. . , f >rw;. i> 

- That Indian women have been important to thesiist^r^iSfr 
our country for centuries. . ^ : H" \ 

- Try to be what some of the women did. ^ -iPrV . 

, ft. * * ' ' . jjj*^/ ,, ^ - 

- How much bravery it took and Intelligence: 
Girls 15 to 18 years old ; ' ^ . ■ • 

^ That diere was more famous Indian women tli^n I ^ ever knew or 



heard of. , >. . 

- ATI these Indian women have talents 

- Act like them. . ^ 




^ - That Indian men weren't the^only ones who fought battles 

' for our freedom. 

What new things will you do because you learned about them In 
this unit? 

Glrl8v9 to 11 years old : . • 
'f -.1 will study hard in school. * . . 

- Tou may become famous like the famous Indian women, 

- Work. * , • ■ ' \ ■ 
Girls- 12 to 14 years bid : \, " 

. • . • ' ' — : ^ '.^x. 

- 1*11 read more about the famous Indian women* AndvSo tfie 

.- ■ • \ 

other things- that they did. . » > ' \ 

■ 

• Read more about Indian women • ; . what famous things , share x 
what I learned about Indian women . ^^-^'V- 

- Try to be important. Try hard -not to Be lazy^- rSHare.what 
I have learned. \ : — , 

- Try things women never di^ before or at least try my b^s^^ 
' at everything I do. * ^ ' ^ 

Girls 15 to 18 years old : * r . 

^ Help out my tribe arid other Indians. . ^ 

' - Go out and try to do what I think will help me qj: other Indian 

COMMENTS REGARDING "TRADITIONAL ROLES" 

What new ideas did you learn from this unit? ^ 
Girls 12 to 14 yeaVs old : 

- How old Indians lived and how they worked. ^ 

- ^ow traditional women lived. ' * 













. \ ' r That the Indian women from long, ago preserved food, made 


< 

• 






and dexjorated baskets and clothes. They gathered berries^and' 
^tiullt homes while, the men were out huntingv^ - . 


• 






Girls 15 to. 18 years old: * . 

.^^ . '-^ " " * * • «. ^ ' 

- Indian woipen worked hard. They had a lot of things tliat* • 








■ * they owned. • 

■* 
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- Why you should .have respect for yourself 




. • ''V 




- That Indian women can do anything. 

- That the white settlers had the wrong idea on how thef tribe 


_ ' 


* '"A 




• was set up. ^ • , 

; 

Jl^at new things will you do because you learned ^about them In 
this unit? 




< 










Girls 12 to 14 years old: • ' * 








- To teach my 'kids legends -and history.^ ^ ^ ^ 


• 




" '■ " , 


- Respect myself and elders. ^ ~e , 








- To plan real good and listen to what older people. have to 








- , say so you will learn. . 


* 






- Read more books about the old Indian ways*^ * /' ^ 








Girls 15 to 18 years old: 








/ , ^ - Read some more about all of this. ' ~ . ^ 

• * 


f 






4 , . - Be proud of what *you* are. ' . ^ • 








Try to understand why Indian i^omen afe stereotjnped. 








- Keep my respect for nryself. " \ - 
. "^ ^ How they really he^lp each other anS^what parts of jobs were 

•io J . - . ■ -'^ - 

expected to be done and the men really treated the^ women as 




" ■ V 'I 




equals and no€ as .slaves. 

- ' ' • > #' 
That the Ipdia^ men really treated the Indian wo'men as eqtials. 

That some white authors didn't really know what the toles of an 
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- Indian woman *8 life was really like* 

fCblQtaS< REGARDIn'g "mOWLtUG UP TCTjE A WOMAN" • - 

Vhat new ideas did you learn from this -unit? 
^irla,9 to 11 years old ; * * " 

- About a little Indian girl who went to school* 

- (Growing up and what ydu want -to be when you grpw \xp\ ^ 
Girls li to 14 years old : ^ , 

- You can do more things* ie r^^V;'^^^^.^ 

. - "^^'-"^^ ' ' ' ' 
7 Learned how the Indians used to deal With thlnga. 

5 - A lot more about different girls and how tliey r^aef:*^ 

about being brave and how to deal id.th^ it* : • 

- That women were brave. ^ : 

- What and how to get jobs and do things^ 

- How to decfde for myself and some little things ^about 
growing up. 

- How to act as a woman, the changes you go through. 
' Girls 15 to 18 years old ; r; 

- That I gc^t to be brave and courageous, respe^ct you;c parents 
and aimties and uncles, listen to them, to go aSway and ideet 
people, pon^t be afraid about life and ndw ideas; 

. - Whatsit was like in the olden days.' , ' ' 

- How people 'had to cope With life during those days« 

- Sow to talk things over with somebody. 

What new things will you do becatiee you learned about them 
In this unit? 
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* ~ ^Glrl8\9 :to.ll years old ; . . f * 

r^f^v^^ Grow up like an Indian woman .and try to get a very good job. 

-~ ~ ^ would like to take piano or organ^essona. 

* V Girls 12 to T4 years old : * 



- Know how to go about rough titnes . 
Learn to like different kinds of kids. 

- Learn how. to handle problems better. 

- To decide for myself. 
Girls 15 to 18 years old ; ^ 

" Go meet new people, schools, have talent, and ^e kind, be 
,6rave and courageous with everybody. And t^^ink .about life. 



^vv/vv . COMMENTS REGARDING "GROWING UP" 



- Learn to di^more sports. . 
Girls 12 to 14 years old : ^ 

" That vomen can do the saiBe work that men^ do and sometimes 
even better. • ^ 
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- Read^ about other Indian people's life stories (they're^ 

interesting); ^ ^ , ' , " ^^is^ ^^''^y)^':^ 



- Think ma'iM about things. 

- Try harder to achieve success at' something. ^ r 



^ " Whgt new ideas did you learn ^from this unit? , ^ ; 

r : :: Girls 9 to 11 ..years old : ' \ ' ' ' : . ' ^'.-^ '*V 1 



. ' r .1 learned about menstruation. 

;gpV^|;. About the different careers I could choose ftpm^^ , ; , /if?^^^ 

- I'^learn that growing up was fun, and that ^irla catt do what 1 . 

boys do. ^ * ' . / . , . *?: 



- Whkt girls did when they had their first menstruation 
. and how these people celebrated them* « . 

. • - I learned' af the clothes people used to wear and how they ^ . ^ . i/^M 

changed. ; 



^ The women are equal to men, like finding jobs or supporting 
' ^family or getting a_.man's job* , ' ^ 

- That girls^ar^ strong as boys, and theyxan -bemean at 
times and^ they can be nice at times. And t<Vl>e iiic^ to 



, other girls. * * ^ - .va^^*^ 



- take care of yourself,* not let .the men get ajr^y " 
,with everything. ' Vy^ ' . — — ^'_^tCS?1S 

- That girls shouldn*t do all the hoxisewbrkrand tlhat thie. 



), thjaa just /sit aro^imd and ; . .I V^^S^.^^ 

mess things* up. ^ \ 



and the children can do work too 

- Girls don^t have to dress up for a boy or }they ^doa^^ :^ ^/^^.^f4^^^^ 

to spend l\ours on doing one thing/ « . > ^ • \^,^^^^'^0^^ 

Girls 15 to 18 yeara old : ' * -'- STin^ 



- That everyone is different and you shotild dd what you want*, 
not what; people tell you. ' ' - / ' V\ ^n^^^ 

- That women can do anything a man caSi do. < ^ / , 

- How few women worked in professional wo.rk# • ' T 



- I learned how to take cate of yourself and what your body 
and self mean to you and how to prepare yourseXf for your 
future ,life and what the differences are between a man and 
a woman and* what are the** same. > 

- X learned about how we should start getting ahead of men 
instead of tfe staying at home all the time.^ We. should'get 



O' 143- n 



out and get job* 



What new* things xd.ll you do because you learned about them 

jLA v .-^.*, :v - Ih-^thls, unit ?' ^ 

dirlsg to 11 years old; 

- 1 will dp a lot of things. LlkeJ I ||tll do some work like 



X', 



1^' 
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be a teacher, or lie a i)|irse, pr be a sln^6r,' or* I will be a 
"dancer. 

- Be something that I never thdught of before. 

- When I get married I will always- tell my husband to. pick up 
' his own mess . 

Girls 12 to 14 years old ; ^ 

- Reel better about me. 

- I'm special too. 

- Not spend all your time straightening you^^liouse and 'doi>^ 



spend all your time getting^ dressed up. 

- I will know what to do when I get out of cp^legeV ^ ' ^ V^/lfe? 

- I will think and try to understand a little/p^re- anfi try to * - , - 
dp things on my own. And, make my own decisions ..^ ^ ' ' \ " ' ^?|| 



Wvv^^.; ' ~ ^® ^® what I really want to be. - - ' . • , v 



Girls 15 to 18 year& old ; . - 
K^! ' / y - Be a truck driver. 

- Grow up to b6 sensitive. 



- To be nice to other girls. C . 
Ignore guys who tdiink a woman's place is"^ in 'her hbmS. 

- How strong a woman can be and how strong ^^h^ really iSi 



COMMENTS REGARDING "THE OUTSIDE YOU" * ^ .^r* ' ; 



What new ideas did you learn from this unit? 

.14,4 



.1 



diris 9! to 11 ykars oldj s^ * 

-5? That Indians used sweat .baths before Sweden. , « 

- 1 letarned how to ])rush my teeth and I know how 4:o ^ean my 

. - ^ ' ' . ' • ' ' . V ^ : - 

''brush and'^ouib, I know how to wash iny face,^ .. * • ... , 

^ I learne^ how to "Wash my hair,^ I learned how to my 

nails. The Indian women were cleaner than Vhite* ijf omen. 

- That Indians bathed every <day.' 

- To use dental floss. * "Tt^ 

- I learned that ydu can't be pretty if you wear lots of 

* . ^ . . * ' '^ "^ , 

perfume and makei^p*'^ ^ * * ^- , ^ ^ 

•< * ■ . ' 

Girls 12 to 14 years old; 

^-•^ , * * , * 

- How to take care of yourself, make youri^elf Ictok^sAtisfying ^ 

without make-up. . ^ 

- That you don^t need ail Icinds^'of fancy make-up" to g6od^ 
looking and that Indian girls especially don't; need make-tip ^ . 
becau&e they look OK without .it. * * \ , - C v ^ 

- How %o make your hair and skin nicer. ^ Bi;tJ!§Klng' your teeth 

and flossiifig themX'^How to keep your posture straight. If you 

. • , ' . ^ I ' ' " 

have t^ick hair tl^in.it. Go to the d%ti^t every 3ix months.' ' 

- Na^.to bite your -fjiigemails. 




Girlg 15 Wig yearg ; 5^ 



- To keep my hair anil -everything else on my body looking 
clean and neat. ^ 



<7 



• - Bleaching ypur wearing cosmetics ideally is . not going 

to make you more beatrtiifijj/ The other things I already knew* 

What new things will^ you ,clo because you learned about them 
in this unit? ^ ^ . ^ ' ~ \ * / f» ' 7^ 

Git Is 9 to 11 years old ; . ■ . 



J: 
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Bi^iish my teeth right. 
' • - CleatjL and file naila* 
^ Keep ray skin cleaner*. 
Girls 12,to 14 years old : * " " 

- Wash ray hair more often, 

• - \ ^ * 

y Keep myself looking healthy and my hair looking bright • My 

^ ' skin is smooth. * ^ 

- I will take more baths, and I will take care of my nails^, 
I will dress more neater. I will be .clean. 

- Wash ray face twic^ day. Stand up straight, sit down * 
straight. Walking with your toes strai^t ahead., 
r "Keep a smile and look happy. Keep hair an4 teeth clean. 

• i ' • r ■ ■ . 

Keep clotl\es neat and clean. ' ^ 

Girls 15 to 18 years old ; 

- I'll try to look befter. lUlN;rY^.t^''keep^, f ix^^^^ ' 
^ looking good. I * 11 try to keep my hair looking good*: And . v 

I'll try to floss my beeth every day. / ' - 

- To keep your whole body clean • " *1 

COMMENTS REGABDING "MARRIAGE, EXPECTATIONS QR REALITY^' / 

What new ideas did you learn from 'this unit? ^ ^ 
Girls 12 to 14 years old ! \}t 

-,It's dumb to get married around ^^^f'Sr^. . 

-Not to get pregnant before you get married. » ' 

- How I can be set })ack in planning my career. ' * 

^ \ 

- Most teen-age marriages end in divorce. Why people get married. 
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- .What to ^expect from a marriage and whaj: to do . 



^Glrls 15 to 18^ years, old : ; - . • 

\/ / - Tojieam to think about* marriage before yoa go in it and a 

lot of other "^thirigs. . / ; 

- Marriage isn't all it*s crocked ^up to be. 
V* V ".Men need women more than women ^need men. 

, ^ - That you shouldn't marry unless you really want -to .and you 

; ' ' • don ':t, have to marry. - 

TJhat new things wlll^you do because you learned about them 
i in this unit ? ^ ^ / 

Girls 12 to 14 years old : 

- Be what I'm planning on being^because it sounds fiin and inter 
r . " estlng. ^ ^ ^ V 

' • " - Not to get'iiarried as a young girl. , r 

Make sure I marry the right man at the right.^age. ' , 

^ ^ ' " V . 

, Girls 15 to 18 years old : ^ ' ■ . . ' 

♦ - Think ^bdut marriage , thoroughly. 

- Think before I decide to do things. >, * ^ . . . 

, . - Make contracts for my marriage. " • , 



COMMENTS REGARDING "JUST FOR YOD" 



What new ideas did you learn from this unit? 
Girls 12 to 14 years old : 

- Your body is yet developing^ a teen-ager.. 

- How to take care of yourself. 




Girls 15 to 18 years old 

- I learned, more about how you get pregnant and how to prevent^ 
frbm getting pregnant* - .9 
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- A fe« things?^ about birth control from long ago. , 

^ A loe of babies die from»teen-;age mothers, more than any , ^ 
other • * 

- About birth control, V.D., about planning your life. 

- A lot about birth control, abortion,, and pregnancies, 

- That girls and' boys can^^ets^^f/D. withDut even knowing dbout it 

What new things will you do because you learned about them in 
this unit? 



Girls 12 to 14 years old ; 

Be more careful . ^ 

- Get birth control if I need it. 
Girls 15 to 18 years old : 

- When I get older l!ll use some* device to prevent from getting 
pregnant. 

- I^il take the pill and go ahea<f and^o it. f: > 'I 

- Take better care of my babies at(d realize, hcwj!iuclcy t *am to - 
have them. • * * -^'^v A- > ' . , 

COMMENTS REGARDING "FOOD Al^D YOU" . > ^ ; ^ 

What n ew ideas did you learn from this untti f - v.^^ 
Girls 9 to 11 years old : ' "v, ^ - 



- We llamed atout games and Indian words and; food and you# 



- Different foods and what kind are good to eat.. 



* ^ ^ I ai|t what I eat. - ' ^/ . 

Girls H^to 14 yea^syold : ; * / 

-y4Soo4 ybu eat affects the way you look, act, and wo tk^^S ome 



foads are good for you and some aren't. 



148 



ERIC 



- How tired and lazy I was just f or Tadt eating-* -w. 

r * A ' / I , - * * ^ 

" - NOt^^ to eat a Bot o^ junk foo<|*. * - ' « , 

About how you. eat to be healthy • >** ^ - " ^ 

- - Where vltWus cotne'^^lrom, wha^ifferent kinds foods .\ 
' ..there ate, Ispdu is jgood ^or you^, fireaHfast is iiiit)of?ant*;' 
Glrle 15 to 18 years old : \ , , / . » ; ^ 

*i - I learned about the basic fourlgroup* . The/right kinds 6f 
foodd to eat and what not to eat.\ ^ ^ ' JL 

- :what food is good f.or you, how gooji the health of the IndMn^/ 
were Ipnjg ^o. ^ " 

^ - Hoy many calories oiS' potato chip had ^ ^tHSat >iny tneals are not 



very well- planned • 

What new things will you do because yro. learned about thepi Itf 



this unit?; 



Girls 9 to 11 years old : 



- 1*11 eat better and make sure I have a proper diet. -I will 
try not ^o eat junk foo'd. 



. ' - Eat breakfast every inornltig, ♦drink 



sortie mlU^fiapbMa^ 




Girls lit to 14 years old 

, - X / X was ^ioin| to do a diet, I would do it right* ^ 
\. ' - To eat good and not to^eat too much 

- Eat breakfast, and get up early enough for school* 

- E at mo re fruits and drink more milk/ 

- Eat my regular meals and drink milk' even though* I don*t 
- like it*7^ ' \[ 

Girls 15 to 18 years old : 

Eaf lots of fruit. * 4 ' ^ ' [ ' J 

- Try to stay heal^thy especially while pregnant, 



•1?) 



.-.Try not to eat as much junk food. 

■ . .■ • ^ ■■ 

COMIENTS REGARDING "YOUR MONEY" 

What new idcfas did you learn from this unit? 

^ ? ' ^ ' ^ " / 

Girls 12' toj 14 years old ! 

- How to save money. 

- How t6 ^ave for your wants. 

- About saving and spending and sharing. 

What new things will you do because you learned about them in 
^ this unit? r . 

« 

- Not buy some wants, and buy some need^. 

- Try to save for my wants. 

- Probably start a budget. > ' 

COMMENTS REGARDING "ALCOHOLISM" ' n • ' ' 

What new Ideas did you learn from thla-^unlt? ' 

Girls 12 to 14 years old ; ' ^ 

-\)o not take any pills and don^t turn .into an alcoholic. 

- Not to drink heavily because you can become an alcoholic*' 



Girls 15 to 18 years old : . 

- Alcohol is bad for your health. It messes up your life while 
^you do i^t. Ruins your friendships and families. 

- It 'showed me that alcohol is for the worsts it miyvbe all 
right .to drink once in a while but don't drinfcjcontlnttously. 

- I learned how alcohol al^ects you, your family, and your life.' 

- That there are a lot of alcoholica-^who don't realize it. 



- Ways to prevent alcoholism. 
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What new things will' you do bdcaixse you learned abottt them In 
this unit? 



Girls 12 to 14 years old : 
* Not to drink and take pills at the. same time^ 

- No^ be e -heavy drinker. , * 

Girls 15 to 18i years old ! . ^ 

' ■ft 

' ' , • . T^-^ 

- Not wish I could go ovit and get drtink. ^ 

\ 

- Never drink ^ ^lot. » 

- Decide whether or not I am goijig to drink, 

- I won't get bad grades. 
-*Quit drinking. , 

- Understand alcoholics* ^ . 

COMMENTS REGARDING "COPING WITH PARENTS" 



latvnew ideas did you learn from this unit? ' 
G\rls 12>/to l/T years old : ^ . : ^ 

along better with parents, and not tell them 
you don't tmder stand. 

- Well, I learned to respect our parents becBtj^e they care 
for and we should obey our parents' and be ready or prepared 

for this problem. 

) . ' - -^ • ^ - 

- The /reason for some of my problems with my mother is becaijse 

she cares about mel Because I'm growlnjg up might cause some 



of my problems. 

i 

* - I learned to understand my parents better. 

^ ' * • " - i 

Girls 15> to 18 years old : " " \^ 

- I learned that prob^ns with your parents are not the end 
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' . of the world and yoii aren't the only one with those sorts of 
problems. * 

- Parents have problems, too. 

- That the reason they argue is because they care. 

« 

- I learned how to cope with problems that came up in tHe family 

- How to cope with your parents, how to understand them, how 
to have them understand you. 

- How to avoid an argi^nt with my parent^. 

What new things will you do because you learned about them 
' in this unit? 

*' 

Girls 12 to 14 years old ; • 

r 

- Mayfee we can quit arguing and having so many problems. 

- I'll listen to xssjf mom more often and I woh'^t argxiej^th her 
-that much and I'll do what she t^ls me to do.*' 

o 

** * rtCL 

- Well, we learn to obey our parents and care ror our, parents 
because they care for us. ^ 

Girls 15 to 18 years old ; , ^ ^ . ^ ' 

- Try harder to understand that your parents have problems .too. 

- I wlil try and see things from their point of view. ^ 

- Tell someone (carefully) when they bug\me about 'something. 

- I won't blow up. I'll try to tinderstand their points. . 



' COMMENTS, REGARDING THE UNI!^ "LIFE SPAN PLANNING"^ 
What new ideas did you' learn from this-unit? 

sjalrl's 9 tQ 11 years old ; , . 

" - What I, want to^be when I grow up. 
- What kinds of jobs women can get* 
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7 How to plan your life ahead. 

< •* I learned about how to get an education and ho^f to get a 
* ' - '? 

good job. . * . 

Clrls 12 to 14 years old ; • 

A lot of Ideas about coping and about caring about others 

' *\ • 

and -finding jobs. 

- Plan to go to school. * — • 

- About that; you can pick what you want to do when you grow 

What new thljnt^s will you do because you learned about them 
In this unit' ? 

Girls 9 to. 11 years old : 

- Plan ahead for t;he future. 

- Think about what I will be later on* ^ 

- To find a job and do weli*." 'T*'* 

- I will start doing the things that I am going to do when I 
* * grow up^ so I will have a good job when I grow up-l 

Girls 12 to 14 years ald t 

-That after I finish schdoll' (college) I could possibly ' 



doj 



become a physician o 
- How much schooling you need and how much they will .pay. 
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COMMENTS REGA^ffilNG THE .UNIT "DECISION MAKING" * , 
What, new Ideas did you learn from this unit? 
Girls l2 to 14 years old t 

I klnd^of knowjpnat I want to do now. ' 

- About ''jobs an^Tiow to make decisions. 

- Making decisions isn't easy. 
Girls 15 to 18 years old : 
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- To do better things on making decisions and how to work them 
out and your problems. / ^ . 

«- I learned how to make decisions all by myself « 

- That we should go to school to help our future. 

• - Really think about yout decision before making It. 

- The" different decisions a person has to make. 

What new things will yoi^^tdo because you learned about them 
In this unit? 



Girls 12 to 14 years old : 

' <- Might go to vocational school. 

- Go 'to college maybe. 

- Study hard. 

Make decisions carefully. 
Girls 15 to 18 years old t 

- 1*11 make careful decisions. 



- I learned to make better decisions, and xJx be -better prepared^ 
Thltilc more.* ' ; v ^ * ^ > 



COMMENTS REGARDING "EDubATIONAL OPPORTUNITIES" 

^ What new ideas did you learn from^^this unit? ?; ^ 

-^"^ . ^ - < 

Girls i2 to 14 years old ; ^ - 

- What to expept when I*m on my own. . • /v * . 

- What you have to« do to become an artist or. sdmethictg^ What - 
_kind of colleges. ^ . " * v^'' . ^ 

- What kind of colleges th^re were. . • . 

- If you want to go to college » you have to 'finish school and 
so you could get a good job. * ' ' 

I^at classes you should take to be what you want to be. 
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- I could take an ^^prenticeship if I wanted to learn oil the 
job. - ' 

- What I would like to be and how to get there by^ planning 
ahead. ' ► - 

^ - That there are a^ lot of different jobs. There are a lot of 
■ different schools to learn about jobs and* occupations. 
Girls 15 to 18 years old ; 

- Types of different schools. . 

- Differences in vocational-tephnical schools, etc\ 

- About credits^ dorm, and apa^^pent life. 

- That if you take your time and have, pa^tience college life . 
can be okay . * ' • * ♦ * 

- How to try and get my GED. 



What new things wilL you do because* you leaded about them 
In this unit? > ^ 

\. . ^ * 

Girls 12' to lA years old ; . ^ ' 

- Probably* look ahead before jumping^into ^ny netf things I 
-might happen to do. - ' 

- Mt^t go to c611ege. 

• -* 

- Try^to make more friends in school and where you live. 

- I wi|l cry to learn^how ,to do things right instead of wrong 

* - Be more carefuX, plan better. * 
-*Try to finish so I could get a "good job. 

Girls IS to 18 years old ; - ^ . 

- Look for classes I would ^eed. . 0 ' » 
♦ - Loo}c into 'different schools, how^o prepare for going to* 

school. . • . * . ^ ^' 

- Think more.a^out college.' 
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^ Go to someone who can help me to know what college to go to. 



COMMENTS REGARDING "EXPLORING^ CAREERS" 

What new Ideas did you learn from this unit? 
Girls 9 to 11 years old : 

* I learned that girls can^have men jobs too. 

- About me and my work. 

- About different jobs and people* 

- Ifore about myself. ^ 

- You have to go* to college for some jobs. ' 
Girls 12 to 14>years old : 

-» How to go about getting, a 'job. 
A - What you want to be when you get olddk:. 

- Ladles and girls can do the same things as men ^d boys. 

- About Social Security cards. ^ • * 

- All about job applications and how, to^flll them out^ , AiSQ. 

how to give an Interview. ' . 

% ' ^ ' 

- How women surv^e In the world of work.- How many wometh like 
to dp things like men^ like to do. When women malce ichanges 

' f r(4 ^hou^ewlfe to working woman. » ' . ^ ^' 

Girls 15 to 18 years old: 

— What I learned is how to fill out a appllcationi, ./what 
kind of job you can plck» and what y^ have to do for it. 

- What you need to know for an application and who you can 

J* * • 

choosy for your reference.* More things about nursing.* 
How to get a job and things you nee4 to help you get the 
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job you want. . . 

- I found a lot of careers to do. . 

What new things will you do because you learned about them 
In this unit? 

Girls 9 to 11 years old : 

I will be ail artist. Because It^ls a fun thing to do. 

- Be a singer^ 



- How tio"*Iielp people. 



1 



gLis 12 'to 14 



years old; 



- I will know, how to fill out a worfc permit. 

- Be what you ar^ and not someone else and how to, fill out 
a job application. ^ * * 



- Try to get ^a job. piayi!more boys* sports* 



^, ^^^^ 



- When I go to high school I will take .up shorthand, bookkeeping. 



*flllng. 

- Be prepared for the right job. 
Girls 15 to 18 years^old ; , ^ ^ ^ 

get a job that you* 11 like an^ stay with it> 
/ - Look more or find someone who already was or is in the same 
• field you are interested in. ^ * / 



COMMENTS REGARDING THE UNIT "CAREER OPPOKTUNITIES" 

WHat new ideas did you learn from this tmit? 
Girl6 9 to 11 years old ; ^ • 

- Lots of jobs. 

- Don*t have to be a mother. i 

- About new ideas in ,iob careers* ^ ' \ 
Girls 12 to lA years o ld: ' 
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-13^- • : 

- .Them ads on job clusters — they were interesting. 

- That some jobs have' a background for classes yoM wouldn't 
^thlnk had anything to do with it. 

- Tl^e different kinds of jobs you cau get. About different 
classes you have to take to get a certaip job. 

-r It was fun* What kind of courses you need- to be a certain 

^ ^ . ' • * ' 

person. * i - 

- There are a lot of job openings^ if you look for them. 



I 
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• APPENDIX H . ' * 

* . « 

GROUP lEADER^ COMMENTS>^N UNITS v ' . . ■ , \ 

■ . .• ■ " . ' ■ 

Following are examples of comments which group leaders wrote 
about the various units » ' ^ ' . - ' ' 

Comments from Group leaders re^ardlhg "Famous Indian Women" 

- Helped the girls ^realize tha^t there really have ^heen some 
J ' famquS Indian women and why they, ^isTe famous ^y^^ 



- They seemed to realLy like i% attd. were interesteOCn *What* 
they were rfeading and they really 1113^ reading .qut loud. 
They were impressed with what some of Nth^ womeny'ted' done . 
They^fouOT out that there really were some faiioue Indi^in 
womeni • . " ^ 

- When we asked the girls ^hat materials their parents should • ^ 
see, ^hey listed this boo^ first. . ^ 



Comments from group leaders regarding "Traditional- Roles" 

V 

- .The girls liked it. I think it increased their understanding 
as to jrtjx. they live with some prejudice* They have ta know 
why some stereotypes 'exist and it equips them .a little better 
to deal with it. ^ * ■ 

- The girls found the material vei^y Interesting, beca^ a lot . 
■ ' of it theyM never thought about before. 

The girls were pretty alert in listening..tct the J'tory. . 
Because it* was written by an Indian women^ th^y f o^und it 
very interesting. ^ « . 

* - The 'girls really ■let'' out a lot of discussion in. this 'i?iit 
because they were interested ,in.-0ome' of the things written 

m it. * * ^ 

Comments from group leaders regarding "Growing Up ITo Be A Woman" 

\ -'Th'e unit was very well written and easy tgvrelate theli? 

own experiences tQ* ' , . » 

if # . . f ^ ' '^^ 

- Easy to read, and the 'girls could relate ta the experience- 
of being called names.. ^j.. 

- - The idea of having an olde^/^rson write h^r ^ife story- is a 
go.od one.- This is a good^tory. * ' . \ 



^ 'GoiDments from group 'lead^ regarding "Growing Up" 

r It was helpful ixt teaching, girls to rpspect their physical 
, ' selves . 4^ * - > 

- The information on menstruation was good. There was a lot ^ 
^they^dldn't know. There were a lot of physical things to do 

i:hat were good. It was a very interesting unitr— self-awareness. 

• • • * . * 

- Parfints were pleased to have the material on menstruation 
» ' Included in the -unit. One said, "WJiat a relief. Now I don't 
^ ' have to explain it." ' ' / 

- I think the girls liked it. It made them think about thlaJsp 
that never crossed their minds before. Theyare really begin- 
ning to THINK about a career— or careers, 

- With younger girls, you are trying *o get them to say what 
Ithey think so they won't be bashful. This unit helps with that. 

- It yas the first unit we did and* it was §asy .for me to-do. : 



Comment^^^frTTmNgroup leaders re'garding "The Outside You" 

- I think this was a/good unit for girls to go through 

o because of some who really go, too far with ^he .iaake-up and 

- otjiej: ' f ads^* . ' • ' - ' : » 

-The material* was really good. I think they ^iidersjtood that it's 
a w^ste of money for cosmeticsl^ And that ojil^ essential thing?. 
' aire necessary £6r an Indian ^oman. ^ ^ . ;^ ^ / 

- I t;houghi the unit was good. It helped- the girls ^^^^aH^^ some 

- of ^he good points, about an Indian woman, i^^^:^ 

- The girls enjoy^ thi^.unlt. They-imostly^sai^; it 

_ to'think^about themselves and fe*he materials Wi^" easlij^ under- 
"~ stood. • ^ \ ^ ; 

♦ * • ' - 

- I^have notice^ changes in the appearance of ^irls» dudh as 
'^less eye^make-Mp and less dlirk-colored nail polish^ . . , 



" Commente from" group lea^er^ regarding "Marriage, Expectations or 
Realit?" . ^ . ,^ ' \ 

- Many, girls thou,ght marriage was like* a perfect^lBfceam^ 

- Girls partict^larly liked ,4:he case studies.^ 

; , . ^ ' ■ 

- The ^irlft haVen't been, exposed to many of the concepts in 
^ ' this unit.' . - * ► ^ 
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- It Is good for them to knoi* the alternatives and impli- 
cations, involved in iSSrfiage. 

^ - The material was interesting for myself as well as the girls. 

Comments ftom group leaders regarding "Just^For You" 

- The information is essential. - ^ ^ 

• This is the most important unit, 

/ ^ Si *^ 

- This unit proves- to be the most interesting of 9II they've 
done.^ .They-^aife still talking about it. 

V ^ _ ____ * ' ' 

- Girls have asked if we can ha^e discussions oji this unit again. 

- It was one of W^post intBrest^jbg units atA I ^ think It is very 
worthwhile toward the purpose of this program.. 

Comments from group leaders regarding "Food You" 

- They liked it. Some of them commented, that they'll eat 

* .bettfSr-a#t^r^e finished. , • . 

- The^irls understood the genial* 14feas and. liked the experiences. 

- Ver^ good .unit. I felt at ea^e using^ Ij:. - • , ^ 

- They enjoyed it because they actually participated physically 
in it. Examples would be the "Miss Healthy" game. Nutrition ^ 
•Bee, etc. , 

They were very interested in the Traditional^ Food 'Scramble_and 
.found the unit easy to understand. 

Comments from group leaders r.egarding "Your Money" 

The mafcerialS' Were easy to use., > 

- The girls liked the case studies. ^ 

- The girls* particularly liked^ the* money g^me. 

- The girls liked selecting a career and figuring a budget on the 
average salary earned for that career. 

- In one group, most of the girla commented that they would like to 
put some money they've earned in the bank. 

* / 
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1 Cbimnenta from group leaders regarding "Atlcohollsm" 



4, 



* It is important that this "unit is included in th^ coursel 

u - xljl^ttocking thing is we all know or had alec holies in our 

• ' life and family.' ^ . ^ 

: • , - It was a useful'^rie for the girls ^eeause thiy See alcoholism 
' every day. The 'explanation of it probably helps. 

- A very interesting topic, something the girls asked for. 



Comments from group leaders regarding "Coping with 'Parents" 

- 1 think the unit really made, the girls think. ^ ^ 

- It was good ^or bringing .about an^^nderstanding about parents. 

Comments from group leaders regarding "Life Span Planning" 
t - A good unit. 

- The girls enjoyed the unit. 

• J . . ■ , 

Comments from groiiy leaders regarding "Decision Making" ' 

- They liked the unit fairly well. Th^y seemed very, interested^ , 
in the worksheet for courses. 

*r The girls seemed to- get more involved with the materials, and \^ > 

I was able to get the girls into discussions. ' . . . >; 

- The girls liked it. ^ * ^ • " ^^^^{^4 

Comments from group leaders regarding "Educational Opportunities" 

- Generally good.:. The girls need to know what cholc'es they have 
and this is a good tinit for them. * . ^ 

- Their response was generally good and they seemed to understand 
the difference in the choices they had. 

. 

- I felt the materials were very stimulating. They brought out 
a lot of discussion hnd questions. 

- Very good. Well put together. .Easy to use. 
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group leaders regarding "Exploring Careers" 



a lot of different careers they trever knew about 




- It showed 
before an4 were eager to learn about* 

■ ■ I . ^ 

- For this older group, I really liked doing the He^p Wanted^ ^Ads 
and tl^ Job Applications. I think the gir^s reallyMearned^some 

^ things tvm the'se *^o activities, things tJ^OT .would be difii- 
cult to. gat across otherwise. * " ^ , 

*- I think the girls felt thSt they learned things that would ^ 
valuable for them to know, even, such a* simple thing as, filling^, 
out a job application^ ' ^ S 



"^'A few giif Is, commented that they would have t;;^ work harder in 
^school.' 

- I think It started the girls tp ijhijiking jthat if they wa^t 
a career khey have\o start while _they are in school. , 

Comments from group leaders regarding "Career Opportunities" * 



- The materials were easily used; 



- The girl 



- The girli 



s ltKa%the unit. 



V 



- Relally IpLked the activities developed in this unit for the 
9* to il-Vear-olds . % , 



seemed to enjoy the activities* Esp^ciaily that o£ /. 
drawing liats that people wear or use for\different jobs.'. 
They came\up with a couple of really nice\deas- — including-'^'*, 
a crown that a king or queen. would wear and a magic hat' that 
a magician woiild U8e. ^ . * v ' 




■ \ 
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